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1.  Program

A.  Charter School Mission Statement

Introduction

 “One of the most urgent endeavors to be undertaken on behalf of the reconstruction of 

society is the reconstruction of education.  It must be brought about by giving....children the 

environment that is adapted to their nature” (Montessori, 1949, quoted by Lillard, 2005). 

 At its most basic level Montessori education is about creating environments that make 

sense for the way children learn.  Dr. Maria Montessori believed that children are born with a 

desperate desire to learn, and that learning is naturally  a joyful human experience.  Yet as many 

parents of school-aged children know, school is more often than not  seen as a chore, boring at 

best and painful at worst.  Over one hundred years ago Dr. Maria Montessori wondered:  Might 

that be a sign to us that we are doing something wrong?  The Montessori Method is innovative 

and revolutionary.  It weaves together the disciplines of sociology, psychology, education, and 

philosophy.  To anyone unfamiliar with the approach, it may seem esoteric.  However, its most 

basic principle, like all good scientific theory, is really quite simple:  Follow the child.

 The mission of Coastal Montessori Charter School is to produce highly-educated, self-

directed, socially-responsible citizens who work collaboratively, respectfully, and peacefully as 

individual yet interdependent learners in a diverse and nurturing environment. Through the 

unique combination of empirically validated Montessori principles, localized charter 

governance, and open access, Coastal Montessori Charter School further aims to provide 

Georgetown County School District with an academically excellent, financially accountable 

public school choice.
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 Coastal Montessori Charter School (CMCS) proposes to exist as a charter school to bring 

innovation and choice to public education in Georgetown County.  The philosophy  of child 

development known simply as “Montessori” is a real-world, hands-on approach to education, 

which not only enables children to acquire knowledge, but  cultivates in them the skills they will 

need to succeed in life.  The Montessori Method was developed over 100 years ago.  Yet its 

underlying principles remain highly relevant to  preparing today’s children for a rapidly changing 

world.

 Montessori has been available as a private school option in Georgetown County  for over 

twenty-five years.  The Montessori School of Pawleys Island (MSPI) offers high-quality, 

authentic Montessori education to children from fifteen months through sixth grade.  Hundreds 

of families in and around Pawleys Island have experienced the tremendous benefits a Montessori 

education can offer.  Individualized instruction, hands-on didactic materials, self-paced learning, 

and a peaceful, nurturing environment are just  a few of the elements of Montessori which parents 

value.  High academic achievement, global awareness, care for self and others, and development 

of social skills also make Montessori desirable to many parents.  

 Despite all it has to offer, however, private Montessori education is out of reach for the 

majority  of families in Georgetown County.  According to Kids Count data, 28% of children in 

Georgetown County  lived in households with income below the poverty  level in 2008.  Many 

other families in the county  would not meet criteria for poverty, but nevertheless cannot afford to 

spend thousands of dollars per year to send their children to private school.

Coastal Montessori Charter School
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 Recently, recognizing the insurmountable obstacles of bringing more children to private 

Montessori education, a group of dedicated parents, teachers, and community leaders came 

together with a shared vision of bringing public Montessori education to more children.  In 

December 2009, the Planning Group for the Coastal Montessori Charter School was established.  

It was comprised of parents whose children were attending or had attended the private 

Montessori school, parents of children in the public school, community members without 

children of their own, current and former Montessori and public school teachers, charter and 

public school administrators, business leaders, professionals, and retirees.  For the past  sixteen 

months, this planning group has dedicated itself to creating a public Montessori option in 

Georgetown County in order to give more children new opportunities for achieving academic 

and lifelong success.  

 After careful investigation into several available pathways to make Montessori a public 

option (e.g., magnet school, Montessori program within an existing public school), the CMCS 

Planning Committee determined that forming as a charter school would best enable the group to 

meet its main goal:  Opening an authentic Montessori school available to all children regardless 

of family  income level.  The Planning Committee voted against the magnet school route because 

magnet schools allow entrance exams and are, by definition, exclusive.  Petitioning the District 

to open Montessori classes within an existing school was also ruled out because the Planning 

Committee was seeking a “whole Montessori school” rather than a Montessori class option 

within a more traditional public school.    

 Charter schools present an ideal model for offering Montessori to the public.  Charter 

schools give parents, teachers, and administrators tremendous flexibility  and empower them to 
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create an administrative structure in which they  can achieve their specific goals.   A localized 

governing board, elected by the families and employees, is free to create school policies that 

make sense for the school’s culture.   It is this freedom to create its own policies which allows 

charter schools to be innovative.  In the case of CMCS, the most salient innovation is the 

implementation of the Montessori Method.  

 While charter schools enjoy administrative freedom, they are still public schools, making 

access open and free to any child that lives within the district.  In exchange for flexibility  and 

support through public funding, charter schools must accept the highest level of accountability 

for producing results.  Charter schools foster innovation within the public school system by 

encouraging parents, teachers and community members to take responsible risks in order to 

continuously improve education and increase student achievement.  

 CMCS does not intend to replace MSPI, the private Montessori option in Pawleys Island.  

Likewise, CMCS does not  intend to compete against the high-performing traditional public 

schools in our community, Waccamaw Elementary School and Waccamaw Intermediate School.  

Rather, CMCS wishes to exist alongside these schools, offering a unique alternative to families 

who prefer the Montessori Method and also embrace public education.  

The History of Public Montessori 

 When people hear “Montessori,” it rarely conjures up the image of a public school.  

However, Dr. Maria Montessori developed the Montessori Method in a public housing project in 

San Lorenzo, Rome over 100 years ago.  There are nearly  4000 Montessori schools in the United 

Coastal Montessori Charter School
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States today, and approximately 2000 more in seventy-seven countries around the world 

(Cossentino, 2011).  

 Dr. Montessori first introduced her methodology to the American public in 1913 during 

sold out lectures at Carnegie Hall.  She retuned to the U.S. in 1915 with her famous glass-walled 

classroom that drew thousands of spectators to watch children at work (Sobe, 2004).  For a 

variety of reasons, Montessori education in the United States waxed and waned over the next 

fifty  years.  But in the 1960s and 70s, thanks in large part to a European-trained Montessori 

teacher named Nancy Rambusch, Montessori education enjoyed a tremendous comeback in the 

United States.  

 For decades, Montessori education in the U.S. has mostly been employed as a private 

school model.  The first members of the American Montessori Society were middle class parents.  

Opening private schools was the simplest way  to make Montessori education available to their 

children.  With the passing of Brown vs. the Board of Education in 1954, and the efforts of the 

U.S. government to desegregate public schools, however, a new opportunity for Montessori 

presented itself.  Educators were looking for innovative ways to create better academic 

opportunities for minority children.  Montessori provided that innovation.  

 In the Spring of 1976, Nancy Rambusch addressed the idea of Montessori public schools 

in the U.S. in an article entitled, “Montessori as an American Public School 

Alternative” (Rambusch, 1976).   

 “American public education is being forced to deal decisively with many issues relating 

 to the desegregation of its urban schools.  The complexity of the issues does not derive 

 only from what many believe to be the unintended and unanticipated consequences of the 
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 Brown vs. the Board of Education Supreme Court decision of 1954.  There is emerging 

 evidence that the urban schools may never have met the needs of many of their children.”

Rambusch goes on to say that innovation in public education has been spotty  at best.  She alludes 

to the bureaucracy  of the public education system, its resistance to change, and determination to 

maintain the status quo.  Yet, she explains, impending Court suits had led school systems to 

consider implementing ‘alternative schools’ as the “current innovation of choice.”  In the mid 

seventies in Cincinnati, Ohio, one of these alternative schools was the first  public Montessori 

school to open in the United States.

 “The opportunity for a Montessori presence within public elementary education came 

 about finally, not for ideological, but for political reasons.  The development of a network 

 of Alternative public schools within the Cincinnati school system, under Court suit, 

 provided the arena.  Children’s House, Mount Adams, A Montessori Alternative public 

 school for children from Kindergarten to third grade opened in September 1975 after a 

 year of planning” (Rambusch, p. 6).  

 This article has astonishing relevance to the Coastal Montessori Charter School Planning 

Committee attempting to open a public Montessori school in Georgetown County 2011.  

Specifically, like Children’s House in Cincinnati, a major goal of CMCS is to make a proven 

model of education available to children from all social, economic, and cultural backgrounds.  

Like Nancy Rambusch, the CMCS Planning Committee believes that Montessori is an excellent 

alternative academic option to traditional school, and that it should be open to any family who 

would choose it for their child. 

Coastal Montessori Charter School
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 Since this first public Montessori school opened in the 1970s, others have followed.  It  

hasn’t been until recently, however, that public Montessori schools have begun to reach a critical 

mass.  Because most public Montessori programs have only  opened in the last decade or so, the 

research on its effectiveness is somewhat limited (Murray, 2010).  Nevertheless, it is steadily 

increasing and is also promising.  

Research on the Effectiveness of Public Montessori

 Researchers investigating the effectiveness of Montessori education in the public school 

sector face a number of experimental challenges.  One is that, because Montessori is not 

trademarked, programs differ in their level of authenticity.  Another is the difficulty of 

identifying an adequate control group.   Even in the public sector, Montessori is still a choice.   It 

is difficult to control for the effects of the qualities of parents who choose Montessori.  

Researchers have addressed this problem by either matching demographics or using the “losers” 

of a Montessori lottery as the control group.   A third challenge that public Montessori school 

researchers face is how to measure the success of a program which purports to educate the whole 

child (e.g., social, emotional) in a country that tends to rely on standardized assessments as the 

main indicator of educational success.  

 This challenge is shared by  Montessori charter school planning groups as well.  One 

planning committee leader of the first Montessori charter school in New York City summed the 

dilemma up this way, “How do we articulate a Montessori approach aligned to state standards, 

using traditional assessments to demonstrate success?”  (Public School Montessorian, 2001).  

American Montessori Society research coordinator Angela Murray (2010) offers helpful advice 

to would-be public Montessori programs:  “(We).... must  participate in but not be confined to 
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these definitions of success.”  Taking these challenges into consideration, some of the key 

scientific studies supporting the effectiveness of Montessori in the public school sector are 

presented below.

 One large scale study of public school Montessori by Angeline Lillard (2006) measured 

academic and social performance of urban minority children enrolled in public Montessori and 

public non-Montessori Milwaukee schools.  The Montessori Kindergarten students demonstrated 

superior performance in standardized scores of reading and math, more positive social 

interaction, and more advanced self-regulatory behavior compared to the control group.  The 

Montessori Elementary students wrote more creative essays with more complex sentence 

structures, selected more positive responses to different social dilemmas, and reported feeling 

more of a sense of community at their school compared to the control group.1  

 Another study, which assessed student outcome for two public Montessori elementary  

programs in Milwaukee, found a significant effect for the Math and Science scores with 

Montessori students outperforming students in the control group.  No differences were found, 

however, for English and Social Studies (Dohrmann, Nishida, Gartner, Lipsky, & Grimm, 2007).

 A French study  which evaluated creativity  in elementary school students in Paris found 

higher levels of creativity  from students attending the Montessori school compared to children 

schooled in more traditional pedagogy (Besancon & Lubarat, 2008).   

 All of these studies are further supported by  the work of University  of Virginia professor 

Dr. Angeline Lillard.  A developmental psychologist by training, Dr. Lillard matched the most 

Coastal Montessori Charter School
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important of Montessori’s theories and principles to available research in psychology and 

education.  While Dr. Montessori based her theory on observations of children rather than 

controlled experiments, Dr. Lillard found 100 years later that Dr. Montessori’s theories are very 

well supported by modern science.  Lillard’s book, Montessori: The Science Behind the Genius, 

(2005), is a remarkable account and validation of just how right  Dr. Montessori was about the 

way children learn.   

 Further evidence of the effectiveness of Montessori education in the public school sector 

is the ongoing success of that very  first public Montessori school opened by Nancy  Rambusch in 

the 1970s.  Now called Sands Montessori, this elementary  school is a prime example of the 

positive impact a public Montessori school can have on student learning.  Students in this 

historical school demonstrate academic achievement, based on state standardized tests, that is 

consistently higher than both the state (Ohio) and district (Hamilton County) averages.  For 

example, according to the Sands Montessori Elementary School (SMES) report card for the 

2007-2008 school year, the percentages of third grade students scoring at and above proficient 

level were 86.7% and 91.5.%, respectively, compared to 63.9% and 62.1% in their district 

(Hamilton  County) and 77.4% and 79.3% in the state of Ohio.  Similarly, the percentages of 

SMES 6th grade students scoring at and above proficient level in reading and math were  83.3% 

and 78.8%, compared to 62.3% and 60.8% district wide, and 79.7% and 76.6% for the state.  

 These higher percentages of students scoring proficient and above hold true even when 

considering students from lower income families separately.  Specifically, higher percentages of 

students at SMES identified as economically disadvantaged demonstrated proficient or above in 

reading and math 65% and 60%, respectively, compared to all students in the district (58% and 
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54%).  Assuming the Montessori model of education is making the difference for these children 

at SMES, it  is reasonable to predict that higher percents of students from lower income families 

who attend CMCS will demonstrate proficiency  in reading and math compared not only to lower 

income families district wide, but to all students district wide.  

 These student  outcome data from Sands Montessori provide great inspiration for the 

CMCS Planning Committee.  What is more, they support the idea that a Montessori education 

can help  overcome some of the barriers to academic success associated with economic 

disadvantage.

Support for Montessori in South Carolina

 In a recent article entitled Critical Mass for Charters? the Public School Montessorian  

notes, “...the public school environment has never been more amenable to the spread of 

Montessori schools.  We can expect to see a bumper crop  of Montessori charters opening in the 

next two years, and even with the financial difficulties public schools face, we can expect to see 

growth continue” (2011).  This has certainly been the case in South Carolina. 

 Montessori education has found a special home in South Carolina.  There are a number of 

factors unique to South Carolina which enable public Montessori schools to thrive.  For example, 

Montessori is one of the four philosophies of education endorsed by the Department of 

Education in the state of South Carolina.  Montessori has received explicit  support from both 

former and current South Carolina Superintendents of Education.  South Carolina is also the only 

state in the country with a Montessori Coordinator appointed by the state Superintendent of 

Education.  In February  2008, then SC Superintendent of Education Dr. Jim Rex appointed Dr. 

Ginny Riga to the Office of School Choice.  Dr. Riga is charged with helping to plan and 

Coastal Montessori Charter School
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implement new public Montessori programs throughout the state, as well as supporting the 

state’s existing programs.  Subsequent  to her appointment as Montessori Coordinator, Dr. Riga 

was also asked to serve on the Board of Directors of the American Montessori Society, a 

wonderful opportunity for both Dr. Riga and for Montessorians in South Carolina.  Public 

Montessori schools in South Carolina today not only  benefit  from Dr. Riga’s experience and 

support, but also have a direct line to the most well respected Montessori association in the 

country.

 Public Montessori is getting support  from the South Carolina legislature as well.  In July 

2010, South Carolina passed legislation which created two new opportunities for public 

Montessori.  First, this legislation made South Carolina the only state in the nation to designate 

Montessori education as an approved area of teacher certification.  Second, this legislation 

created an alternative pathway for teachers who were already certified in Montessori to add the 

South Carolina teaching certificate to their credentials.  Both measures were established to help 

address the shortage of Montessori-trained teachers and to fill positions for the growing number 

of programs being created in the state.  This level of commitment to training more Montessori 

teachers is vital to the success of future public Montessori programs, like the one CMCS hopes 

to create.  As Dr. Rex said in December of 2010, “There’s a great deal of interest in Montessori 

education.  As soon as a class opens, there’s a waiting list. With this new certification, we’ll be 

able to increase the pool of candidates for Montessori positions and ultimately expand the 

options available to parents and their children. In addition, we’ll be able help districts save 

money for teacher training in this area.”  
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 Since the first  public Montessori program in South Carolina opened in 1995 at Walker-

Gamble Elementary School in Clarendon County, forty-three Montessori programs have 

followed.  Not one of these public Montessori schools has closed, and many have grown or 

added higher grades, even in times of significant economic decline.  Moreover, numerous public 

Montessori programs have received recognition for excellence.  For example, Brockman 

Elementary, a public Montessori school in Richland District  One, was one of eighteen schools in 

the nation to win a  “Profiles in Character Award” in 2010.  Montessori teacher Peggy Wilson 

from Newberry County was named District Teacher of the Year in 2009.  The East Cooper 

Montessori Charter School in Mt. Pleasant received the Palmetto Gold Award in 2010, and its 

Head of School was named Administrator of the Year by  the South Carolina Association of 

Public Charter Schools in March, 2011.  

 In addition to individual schools and teachers receiving awards and honors, the South 

Carolina Montessori Association (SCMA) has also received recognition.  SCMA, which brings 

public and private Montessori leaders together to share resources and promote Montessori 

throughout the state, has been recognized nationally as  a model for other states to emulate.

 In a time of national concern about  public education, and against a backdrop of endless 

debate about educational reform, public Montessori has become a very hot topic.  Even 

organizations that had previously abstained from taking a stand on making Montessori public 

have begun to proclaim their support.  For example, the American Montessori Society (AMS), 

the premier organization of Montessori educators in the United States, which has historically 

been private school dominated, recently  issued a statement explaining its position on bringing 

Montessori education to the public school sector.  At the October 20, 2010 annual meeting of the 

Coastal Montessori Charter School

17



AMS Board of Directors in San Diego, the board adopted this goal:  “AMS will expand its work 

with Montessori public schools (including charters and magnets) in the United 

States” (Montessori Life, Spring 2011).   

 This is the first time that the AMS Board has made a formal commitment to work in this 

area.  It is a positive sign that there will be support  at the national level for the creation of 

Montessori public schools.  AMS went on to profess a commitment to securing foundation 

resources to launch a “Center for Advancement of Montessori Public and Charter Schools” with 

agenda items that would include:

• Conducting a comprehensive analysis of lessons learned from students attending existing 

Montessori public and charter schools -- those that have been successful and those that have 

faced difficulties;

• Implementing an outreach program of consulting services, professional development, and 

incentive grants to assist those interested in creating Montessori public and charter schools in 

their community;

• Expanding our Montessori Public and Charter School Networking Group, an online 

communications conference for educators and professionals working in public and charter 

schools who are interested in helping each other;

• Identifying strategies for achieving buy-in by district and state leadership on essential 

standards and testing options;
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• Encouraging and disseminating research on the impact of Montessori education in public and 

charter schools (Ungerer, 2011).

 In sum, public Montessori has recently become the focus of national attention.  South 

Carolina in particular has shown a strong commitment  to public Montessori and is already 

reaping the rewards of this investment.   Georgetown County has its own twenty-five year legacy 

of Montessori education, but until now, Montessori education has been out of reach for most 

families.  Over 35 years ago, the Children’s House in Cincinnati laid the foundation for using the 

Montessori model to help level the playing field in public education.  Since then, over 400 public 

Montessori schools have opened across the U.S. alone.  With the creation of the Coastal 

Montessori Charter School, the potential of public Montessori available to all children could be 

realized in Georgetown County.  The innovative, empirically validated Montessori curriculum 

would be an outstanding compliment to the Georgetown County School District’s current 

educational offerings.  As a school of choice for Georgetown County  residents, it would bring 

new opportunities for academic success to our youth.  Above all, it would bring a new type of 

educational experience which promotes community, peace, and social responsibility.  Mohandas 

Gandhi, speaking at a teacher training course given by Maria Montessori in 1931, makes a 

compelling case for Montessori education for all:

 I hope that it will be possible not only for the children of the wealthy and the well to do, 

 but also for the children of paupers to receive training of this nature. You have very truly 

 remarked that if we are to reach real peace in this world and if we are to carry on a real 

 war against war, we shall have to begin with children and if they will grow up in their 

 natural innocence, we won’t have the struggle, we won’t have to pass fruitless idle 

Coastal Montessori Charter School
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 resolutions, but we shall go from love to love and peace to peace, until at last all the 

 corners of the world are covered with that peace and love for which, consciously or 

 unconsciously, the whole world is hungering (Stephenson, 2009).

B. Educational Program

i.  Student Population                                                                                                          

 The targeted student population for CMCS is Georgetown County children in grades one 

through six.  Special efforts have been made through the planning process and will continue to be 

made up until and after the school opens to attract a student body that reflects the socioeconomic 

and cultural makeup of the attendance zone and broader school district.  Multi-aged classes, or 

classes with students representing a range of ages, are the mainstay of any authentic Montessori 

school.  In accordance with traditional Montessori grade classifications, students at CMCS will 

be grouped into Lower Elementary and Upper Elementary.  Lower Elementary  includes grades 

one through three. Upper Elementary includes grades four through six.  

 It is projected that CMCS will open with a total of one hundred and twenty  (120) students 

in grades one through six and grow to one hundred and ninety-two (192) students in grades one 

through six by  the beginning of its third year of operation.  In Year One there will be four (4) 

Lower Elementary classes with twenty-four (24) students each, for a total of ninety-six (96) 

students in grades one through three.  In addition, there will be one (1) Upper Elementary class 

with twenty-four (24) students in  grades four through six.   By Year Two, there will be four (4) 

Lower Elementary classes with twenty-four (24) students each and two Upper Elementary 

classes with twenty-four (24) students each for a total of one hundred and forty-four (144) 

students.  By Year Three, there will be four (4) Lower Elementary  classes with twenty-four (24) 
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students in each, and three (3) Upper Elementary classes also with twenty-four (24) students in 

each for a total of one hundred and sixty-eight (168) students.  By Year Four, there will be four 

(4) Lower Elementary classes and four (4) Upper Elementary classes, each with twenty-four (24) 

students for a total of one hundred and ninety-two (192) students.   The Student Enrollment 

Projections table is presented in Appendix A.  

ii.  Goals and Objectives

 Like all schools in the Georgetown County School District, Coastal Montessori Charter 

School aims to provide an educational experience that will enable students to meet academic 

standards set by the state, and which will prepare our youth to become responsible citizens and 

lifelong learners.  By definition, however, charter schools must bring something new and 

innovative to the district in which they wish to operate.  In order to justify  taxpayer support, 

charter schools must demonstrate that they provide new opportunities for student achievement 

which do not already  exist in the District.  Charter schools, in essence, are the government’s way 

of stimulating and investing in new ideas in the education marketplace.  Charter schools which 

demonstrate success can then be replicated, while those which fail to meet their mission are not 

allowed to continue operating. 

 In accordance with the South Carolina Charter School Act of 2005, CMCS aims to use 

the innovative approach of the Montessori Method to target several key areas of student learning 

which are particularly  important to our children’s success.  Specifically, CMCS wishes to be an 

educational asset to the Georgetown County School District and the broader community by (1) 

narrowing the achievement gap between students from higher and lower socioeconomic 

backgrounds, (2) striving toward all children reading on grade level by the end of third grade, 
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and (3) cultivating in students the abilities deemed by education and career experts to be the new 

survival skills which all young Americans will need to succeed in our rapidly changing world.

Narrowing the Achievement Gap

 Palmetto Assessment of State Standards (PASS) test scores of Georgetown County 

students from 2010 reveal a significant achievement gap between those receiving free and 

reduced meals, and those considered full-pay2 (South Carolina Department of Education, 2010).  

A significantly lower percentage of children whose families have a lower socioeconomic status  

(SES), operationally  defined here as being eligible for free or subsidized meals scored “met” or 

“exemplary” on each of the PASS subjects compared to the percentage of students from higher 

SES backgrounds who scored “met” or “exemplary.”  This worrisome trend is fairly stable across 

subject areas and grade levels.  In every subject (Writing, English Language Arts, Math, Science, 

and Social Studies), and in every grade,3  fewer students from lower SES households pass South 

Carolina’s standardized assessment of academic achievement than do their peers from higher 

SES families.  Table one shows the percentage of children from lower and higher SES 

backgrounds who scored “met” or “exemplary” by each subject and by each grade for the year 

2010.  
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Table 1:  Percentage of Lower and Higher SES Students Scoring “Met” or “Exemplary” on 
PASS in 2010 by Subject and Grade Level

Grade 3Grade 3 Grade 4Grade 4 Grade 5Grade 5 Grade 6Grade 6

Lower 
SES

Higher 
SES

Lower 
SES

Higher 
SES

Lower 
SES

Higher 
SES

Lower 
SES

Higher 
SES

Writing 59.6 86.0 60.0 86.9 64.33 86.1 61.9 86.0

ELA 75.8 93.1 67.5 90.1 70.4 89.8 61.2 90.6

Math 61.7 88.4 73.1 93.5 69.6 86.3 67.3 87.2

Science 39.0 76.9 52.2 83.9 56.4 82.8 48.3 81.1

Social Studies 62.5 94.6 62.4 85.6 55.2 87.6 72.2 89.6

 To better illustrate this marked disparity  in achievement between lower and higher SES 

students in Georgetown County, the passing percentages for each subject are illustrated in the 

five line graphs presented in Appendix B. 

 These data clearly show that children in Georgetown County from lower SES 

backgrounds are well behind their higher SES peers in third grade when PASS is first 

administered, and they do not catch up by the sixth grade.  Length of time in school does not 

seem to have a significant effect on either group’s percentage of passing scores.  On average, 

88% of higher SES students pass all subjects in grade three, compared to 60% of lower SES 

students, reflecting a difference of 28 percentage points.  Similarly, 87% of higher SES students 

pass all subjects in grade six, compared to 62% of lower SES students, reflecting a difference of  

25 percentage points.  
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 It is important to note that this trend is not at all unique to Georgetown County.  It  has 

been well understood since the 1966 Coleman Report that lower socioeconomic background and 

poorer student outcomes are linked in schools across the country.

 It is also important to note that the disparity  in achievement between lower and higher 

SES students is more significant than the disparity in achievement between students of different 

racial backgrounds.  While race is often a significant factor in educational achievement as 

measured by standardized testing, the fact that parent income contributes more to child outcomes 

than does ethnicity  has been well documented in the education literature (for example, see G.J. 

Duncan, W.J. Yeung, J. Brooks-Gunn, & J.R. Smith, 1998).  Poverty has detrimental effects on 

children from all racial backgrounds, both before they enter school, and throughout their school 

careers.  

 Having a number of educational options may be even more important for children from 

lower income families than it is for children from higher income families.  This is because, for 

children from economically disadvantaged backgrounds, the educational environment seems to 

have more of an impact on student achievement than it does for children from higher income 

families (Turkheimer, Haley, Waldron, M. & D’Onofrio, & Gottesman, 2003).  Children with 

strong support  and stability  at home can manage well in a variety  of educational environments.  

However, in children from poorer families, the effectiveness of the educational environment 

seems to play a much larger role in academic achievement. 

 One of the strongpoints of the Montessori model is that it has been shown to be 

particularly effective with children from lower socioeconomic backgrounds.  For example, the 

rate of passing standardized tests in the Montessori charter schools in Milwaukee, which serve 
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children from all socioeconomic backgrounds, is twenty percent higher than the passing rate of 

other public schools in the same district (Kobert, 2005).  It  is not surprising, therefore, that 

Montessori has much in common with other educational models proving to be effective with 

children from lower socioeconomic backgrounds.  

School Factors Associated with High Academic Achievement in Students from Lower 

Socioeconomic Backgrounds

 Across the country, a variety of efforts are being made to narrow the achievement gap  

between children of different family income levels.  Some schools have been able to overcome 

the challenges associated with poverty  and to foster high academic performance.  From these 

examples of high-performing schools with children of lower socioeconomic backgrounds, 

education specialists and researchers have begun to identify some of the key factors which 

promote high achievement in students from lower family income.  These factors are relevant to 

this charter application because they  are remarkably aligned with Montessori principles.  

Outlined below is a list of some of the main educational components associated with success in 

serving children from higher poverty backgrounds from a variety of research studies (Barton, 

2003; Ceci & Papierno, 2005; Kannapel & Clements, 2005;  Kober, 2001; O’Day & Bitter, 2003; 

Williams, Kirst, Woody, Levin, Perry, & Haertel, 2005).  Following each of these key factors is a 

description of how it is supported by the Montessori model and/or a charter school framework.  

  Support is immediately provided to keep students on track through an early warning 

system rather than to remediate them once they have fallen behind by a grade.  Ongoing 

observation by the teacher is a hallmark of Montessori education.  This results in a keen 
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awareness of how each student is progressing on any given day in the academic year.  Once a 

new lesson or material in the curriculum is presented, students have the opportunity to work with 

that material while the Montessori teacher observes.  Through both the self-correcting nature of 

most Montessori materials, and the teacher’s observations, there is immediate feedback as to how 

well the student understands.  If the feedback indicates the student does not understand the 

concept or how to use the material correctly, there is instant feedback.  This feedback is the 

Montessori teacher’s cue to either present the lesson again, employ a different material to teach 

that same lesson, or go back to the previous lesson and/or material if reinforcing the previous 

step in the sequence is what seems to be lacking.  Through Mastery Checklists, Montessori 

teachers keep careful track of each student’s progress with a given lesson or material.  If a 

student is still practicing a lesson long after others have mastered it and moved on, this is another 

indicator that the student may be struggling and require some additional explanation.  The 

Mastery Checklists also help  the Montessori teacher ensure that a student does not go on to the 

next lesson in a sequence before he or she thoroughly understands the lessons which come 

before.  The Montessori approach to presenting lessons and observing student work serves as an 

excellent “early warning system” which sounds long before a student has fallen behind a grade.  

  Teachers are well prepared.  Preparation is paramount to any Montessori teacher, and 

that which the teacher prepares is the environment.  Dr. Montessori emphasized the importance 

of the prepared environment.  “The teacher’s first duty is to watch over the environment, and this 

takes precedence over all the rest. Its influence is indirect, but unless it be well done there will be 

no effective and permanent results of any kind, physical, intellectual or spiritual” (Montessori, 

1967, p. 277).  The prepared environment is the link for the child to learn from the adult. Rooms 
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are child sized and activities are set  up for success. It also allows freedom of movement and of 

choice.  The environment has to be safe for the child to explore freely.  It  also has to be ready  and 

beautiful so that it  invites the child to work. The adult’s role is to construct the environment in 

which the child will learn.  Preparation on the part of the teacher is associated with academic 

success with children from lower socioeconomic backgrounds.  Montessori teachers honor the 

importance of preparation as it is one of the hallmarks of an authentic Montessori approach.

 Teachers are assigned based on capability and need rather than on seniority or 

preference.  One advantage of being a charter school is the flexibility  within the governing 

structure to create policies that make the most sense for the school’s needs and culture.  Seniority 

and tenure have little impact on teacher assignments in a Montessori charter school.  Rather, 

teachers are assigned to classes which best match their training and ability. 

  Administrators, teachers, and counselors accept responsibility for student success, stay 

on pace, and collaborate often.  Since Montessori teachers educate each student for three years, 

they  assume responsibility for advancing that student through a broad curriculum over an 

extended period of time. The Montessori teacher or assistant is constantly  watching and 

observing a student’s work and social interactions and is always aware of a student’s curricular 

achievements.  In addition to preparing the environment, Montessori teachers ensure that each 

student is spending ample time in each part  of the curriculum, and has the opportunity to receive 

additional lessons where needed.  Ongoing observation and intervention keep students on track.  

  Collaboration is also standard operating procedure in a Montessori environment.  

Teachers working in the same grade level will often consult with their colleagues about new 

ways to present  lessons.  Teachers working in different  grade levels are in constant 
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communication about what the students who will be transitioning in the coming year will need to 

know and be able to do.  One of the most important responsibilities for Montessori teachers is to 

collaborate in the transition of students from the final year of one three-year cycle to the first 

year of the next three-year cycle.  For example, teachers of Upper Elementary periodically invite 

students in the third year of Lower Elementary to visit with and participate in the Upper 

Elementary class.  After each of these visits, the two teachers will consult to discuss the 

transitioning student’s readiness to advance.  After observing the prospective new student, the 

Lower and Upper Elementary teachers communicate specific deficient  areas on which the 

transitioning student may need to focus before finishing the current three-year cycle.   This type 

of teacher collaboration ensures that transitions are as seamless as possible.  

  Environments are safe and orderly.   Dr. Montessori said, "We like to live in an orderly 

environment because it ministers to a sense of comfort in us, and aids our efficiency" (Standing, 

p. 125).  Teachers invest a tremendous amount of time and energy  in making the Montessori 

classroom a well-organized, inspiring, and nurturing environment.  Grace and courtesy  are 

woven into all day-to-day interactions.  Teachers demonstrate respect toward their students.  

Students are taught and expected to treat the materials and the classroom itself with care and 

respect.  Students are charged with care for their classroom and outside environments in the 

school, including cleaning their classrooms and ensuring everything is in its proper place.  

Students learn from an early  age to show respect for their classmates’ work.  For example, if a 

student is working with a given material and another student would like to join him or her, the 

first student asks the second student, “May I work with you,” before sitting down to join in the 

activity.  Other simple behaviors in a Montessori classroom establish respect  for individuals and 
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their work space.  For example, children learn if they leave a work table to turn their chairs 

sideways so other students will know they are coming back to that spot.  There are also rules that 

a student’s work, if left out, is not to be touched by another student.  A piece of work may sit on a 

work table or on a rolled out  rug for days while a students works on it.  He or she knows that 

another student will not come along and disturb that  work.  It is the responsibility of the teacher 

and the older students to instill in the younger students these basic codes of conduct, which 

Montessori referred to as “grace and courtesy.”

  Data are used to improve curriculum and instruction and to understand need for 

differential instruction and not just for tracking student performance over time.  Differential 

instruction is precisely what Montessori teachers are trained to do.  They observe what a child is 

interested in, and then ensure that the environment provides the materials for the child to develop 

fully  those interests.  If a child, for example, begins to show interest in working with numbers, 

the Montessori teacher provides that child ample opportunity  to work with the mathematical 

materials.  If a child has demonstrated mastery of a given lesson, Montessori teachers are trained 

to change the environment for that child so that  the next level of material is readily available.   

By definition, Montessori education is individualized instruction.  Montessori teachers are 

constantly adjusting the curriculum to follow the child, through offering lessons and presenting 

new materials which correspond with each individual student’s current ability level.  

 Montessori believed that teachers should follow the child.  Follow the child, they will 

show you what they  need to do, what  they need to develop in themselves and what area they 

need to be challenged.  “The aim of the children who persevere in their work with an object is 

certainly not to ‘learn’; they are drawn to it by the needs of their inner life, which must be 
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recognized and developed by its means” (Montessori, 1967b, p. 120).  Data in a Montessori 

classroom are the signs students give about their interests, readiness, and mastery.  These data are 

used to customize instruction.  Tracking progress in a Montessori classroom is a means to an end, 

and never an end within itself.

  Morale and climate are positive in the school, and adults feel that they had influence 

on decisions.  Each Montessori teacher is entrusted with the authority to customize her or his 

class to fit the needs of the students.  Montessori teachers enjoy a great deal of autonomy.  Much 

in the same way teachers expect and foster independence in the classroom, Montessori 

administrators expect and foster independence of their teachers.   Furthermore, charter schools 

allow autonomy in that the parents, teachers, and administrators are free to make governance 

decisions that make the most sense for the culture of their school.

  Class sizes are geared toward need rather than uniform.  Montessori classes are 

intentionally  formed to create a sense of community.  Montessori educators believe that smaller 

class size does not necessarily mean better academic achievement.  On the contrary, the typically 

larger Montessori classes are designed to foster independence and interdependence.  Children 

learn to help themselves, and to help one another.  The lower the teacher-to-student ratio, the 

higher the risk those students will become too dependent on adults.  Larger classes with children 

from a variety of ability levels are the optimum Montessori environment.

     Curriculum is aligned to standards and assessments.  A distinct advantage of being a 

public Montessori charter school is the blending of Montessori Methodology  with high academic 

standards set by  the state.  As part  of the application process, each of the SC standards has been 

carefully  matched with Montessori lessons and materials which will enable students to master 

30



those standards.  An innovative Montessori tracking device4  allows Montessori teachers to 

monitor each student’s progress toward mastering the South Carolina state standards. 

  Goals are consistent and consistently understood.  Montessori students, with the help  of 

the teacher, are expected to set their own goals for daily work.  They track their goals and 

progress on a Weekly  Work Plan.  The students are also able to observe other students engaging 

in work beyond their own level, which provides an excellent opportunity to see and understand 

what is coming next for them.

  Barriers to taking higher-level coursework are removed.  There is no ceiling for 

learning in a Montessori environment.  Students are never “finished” with their work.  Rather, as 

soon as they master one lesson or one part of the curriculum, their teacher presents the next 

lesson in that sequence.  It is not unusual for a child in Lower Elementary to take what Dr. 

Montessori called “an intellectual walk” up the hallway  to obtain work which will continue to 

challenge them.  

        The focus is on academic achievement and not rule-following.  Montessori students are 

given considerable latitude to learn in whatever way works best for them.  They are expected to 

work and to respect everyone and everything in their class community.  Strict classroom rules are 

not a salient feature of a Montessori education.

 In sum, Montessori principles are consistent with the key factors education experts have 

identified as essential to helping children from lower socioeconomic backgrounds succeed in 

school.  Therefore, Montessori is an ideal educational model for narrowing the achievement gap 
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between students of lower and higher socioeconomic backgrounds, which is CMCS’s number 

one goal.  

 Goal 1:  CMCS aims to narrow the achievement gap across all  subject areas 

between lower and higher socioeconomic status (SES) students.

 Objective 1.1:  By the end of the third grade, any  difference between students from lower 

and higher SES backgrounds, who have attended three full years at  CMCS5, scoring “met” or 

“exemplary” on the state’s standardized test will not be greater than 10 percentage points in any 

subject area (Writing, ELA, Mathematics, Science, and Social Studies). 

 Objective 1.2:  By the end of the sixth grade, any difference between students from 

lower and higher SES backgrounds, who have attended six full years at CMCS, scoring “met” or 

“exemplary” on the state’s standardized test will not be greater than 5 percentage points in any 

subject area (Writing, ELA, Mathematics, Science, and Social Studies).   

 Using Writing as an example and data from 2010 PASS scores for Georgetown County 

students in grade three, if 86.0% of students from higher SES backgrounds score “met” or 

“exemplary,” it would be expected that at least 76.0% of students from lower SES backgrounds 

would score “met” or “exemplary,” compared to 59% of students from lower SES backgrounds 

in the district as a whole.
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process in the beginning, at the end, and throughout each and every year, regardless of how long 
they have been enrolled in the school.  Goal Two represents these interim academic performance 
goals.  



 The table below depicts the maximum difference in percentage points, if any, that would 

be expected between lower and higher SES students at  CMCS, compared to the actual difference 

in percentage points in the 2010 PASS data.

Table 2: Maximum Discrepancies in Achievement between Lower and Higher SES  Students  

Enrolled at CMCS  Compared to Actual Discrepancies in Achievement District Wide 

Measured in Percentage Points 

Grade 3Grade 3 Grade 6Grade 6

Percentage 
Point 

Discrepancy 
CMCS

Percentage 
Point 

Discrepancy 
District Wide

Percentage 
Point 

Discrepancy
CMCS

Percentage 
Point 

Discrepancy 
District Wide

Writing 10 29.4 5 24.1

ELA 10 17.3 5 29.4

Math 10 26.7 5 19.9

Science 10 37.9 5 32.8

Social Studies 10 32.1 5 17.4

 The goal for narrowing the achievement gap between students from lower and higher 

SES backgrounds is depicted in the five bar graphs in Appendix C. 

 Academic performance for Goal 1 will be assessed with PASS or the state’s current 

standardized test.  PASS will be administered to students at the end of each year beginning in the 

third grade.  The first objective in Goal 1 will be achieved if any discrepancy  between lower and 

higher SES students scoring “met” or “exemplary” is no more than ten percentage points in any 
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of the five subject areas.   The second objective in Goal 1 will be achieved if any  discrepancy 

between lower and higher SES students scoring “met” or “exemplary” is no more than five 

percentage points in any of the five subject areas.

Strategies for Narrowing the Achievement Gap Between Lower and Higher SES Students

• CMCS will aim to align its strategic plan with the elements of other high-performance schools 

which successfully  serve high-poverty  communities.  As outlined above, a Montessori charter 

school mirrors many of the key elements found in these schools.  

• Individualized instruction, the ability to learn at one’s own pace, ongoing assessment, spending 

three years with the same teacher, and peer tutoring are all elements of a Montessori 

environment that can help students overcome the disadvantages associated with lower SES.

Goal 2:  Students at CMCS will demonstrate yearly academic progress expected for their 

grade level based on national norms.

 Objective 2.1 At least 90% of students enrolled at CMCS will reach their individual 

growth projections on MAP in the first year of operation.

 Objective 2.2 At least 93% of students enrolled at CMCS will reach their individual 

growth projections on MAP in the second year of operation.

 Objective 2.3 At least 96% of students enrolled at CMCS will reach their individual 

growth projections on MAP in the third year of operation.

 Objective 2.4 At least 98% of students enrolled at CMCS will reach their individual 

growth projections on MAP in the fourth year of operation.
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 Objective 2.5 100% of students enrolled at CMCS will reach their individual growth 

projections on MAP in the fifth year of operation.

 The strategy for ensuring that students reach their individual growth projections is 

effective implementation of the Montessori curriculum and method.  The Montessori approach 

fosters incremental growth based on each child’s ability  and requires curriculum changes and 

instructional intervention for any child that  is not making progress.  In a Montessori classroom, 

assessments are made on a daily basis, facilitating appropriate advancement through the 

curriculum. 

 MAP will be administered to students at the beginning of each year, mid-year, and the 

end of the year.  Test results from the beginning of the year will inform the educational program 

needs for each students.  Mid-year test data will be used to modify individual instruction 

programs for any child who is not making expected progress.  It  is expected that 100% of 

students will be reaching their individual growth projections on MAP by  or before the fifth year 

of operation.

Reading on Grade Level

 Learning to read may be the most important skill elementary school children need to 

acquire.  It is said that, from Kindergarten through third grade, children are learning to read; from 

fourth grade through high school, they are reading to learn.  According to the Children’s Reading 

Foundation, “up to half of the printed fourth-grade curriculum is incomprehensible to students 

who read below that grade level” (McCall, 2010).  Children who have not learned to read at 

grade level by fourth grade are likely to struggle for the rest of their academic careers.  As 
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evidence of this, a recent study by the American Educational Research Association found that a 

student who cannot read on grade level by third grade is four times less likely to graduate from 

high school than his or her peers who are reading proficiently by that time (McCall, 2010).  

 The National Assessment of Educational Progress reports that 38% of children in South 

Carolina were seriously deficient in reading by fourth grade.    According to Kids Count data, the 

percentages of children in Georgetown County testing below state standards in reading in 2009 

were 24.8% for third graders and 37% for eighth graders.  Reading readiness in elementary 

school clearly prepares children for future academic success.  In fact, studies have shown a 

positive correlation between reading readiness and high school graduation.  In 2010, 31.3% of 

children in Georgetown County who had been in eighth grade four years earlier had dropped out 

of school.  Inability  to read on grade level many years earlier may have been a major factor in 

these children’s ultimate failure to graduate.

 Reading on grade level is an essential skill for our students if they are going to be 

successful in secondary school and beyond.  Students who advance to fourth grade before they 

are able to read on grade level are being placed on a path to humiliation, risk of dropping out of 

school, and a life of frustration and failure.  The CMCS Planning Committee believes that, if 

children are not prepared to read on grade level by the end of third grade, little else the school 

does to serve these children will really matter.  

 Setting across-the-board academic goals for students in a Montessori school may seem 

counter-intuitive to the Montessori Method, with its individualized instruction and work-at-your-

own-pace approach.  However, Maria Montessori advocated for high standards of achievement.  
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She placed a high value on reading and was actually criticized for suggesting that children could 

capably read at much younger ages than her European contemporaries believed.  

 While Dr. Montessori was child-centered in her approach, and inclined to trust the natural 

development of children, she was also highly practical.  If she were alive today, she would likely 

be concerned about any child not reading on grade level by the end of the Lower Elementary 

cycle, or third grade.  She would likely recommend teachers do everything possible to develop 

that child’s reading skills before moving him or her on to the next instructional level.

 Low early childhood literacy rates are a problem across the nation, South Carolina, and 

certainly in Georgetown County.   Exploring the factors related to early childhood literacy is 

beyond the scope and purpose of this application.  What is relevant is the need to improve 

literacy rates among young children in Georgetown County.  Early childhood literacy is an 

important area of focus for education leaders in Georgetown County, and according to GCSD 

Board Member Teresa Bennani, it is a high priority for the School Board (personal 

correspondence).  Likewise, it is the driving force behind an aggressive and valiant effort being 

made by a local group of educators and community leaders called the Georgetown County  Early 

Literacy Initiative.   Residents of Georgetown County recognize the importance of investing in 

early childhood literacy and clearly  value efforts to improve literacy rates in our children.  

Therefore, the second goal of CMCS is to increase the percentage of children reading on grade 

level by the end of third grade.

Coastal Montessori Charter School

37



 Goal 3:  Students at CMCS will read on grade level by the end of third grade.

 Since the positive effects of a Montessori education are considered to be cumulative, 

objectives are broken into subcategories of students based on their number of years of 

consecutive enrollment at CMCS.  

 Objective 3.1:  At least eighty percent (80%) of students enrolled for three consecutive 

years at CMCS will demonstrate reading on grade level by  the end of third grade, as evidenced 

by scores of “basic” or “proficient” on MAP. 

 Objective 3.2:  At least ninety percent (90%) of students enrolled for six consecutive 

years at CMCS will demonstrate reading on grade level by the end of sixth grade, as evidenced 

by scores of “basic” or “proficient” on MAP.  

 Objective 3.3:  If there is a discrepancy between students from lower and higher SES 

(operationally defined as eligible and not eligible for free and reduced meals), that  difference will 

be no more than ten percentage points at  the end of third grade and no more than five percentage 

points at the end of sixth grade.

 Reading proficiency for Goal 3 will be assessed using MAP.  If Goal 3 is achieved, at 

least 80% of CMCS students completing the Lower Elementary sequence will demonstrate 

reading on or above grade level as measured by the Reading subscales of MAP.  At least 90% of 

students of CMCS students completing the Lower and Upper Elementary  sequence will 

demonstrate reading on or above grade level as measured by the Reading subscales of MAP.
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Strategies for Reading on Grade Level

• Using MAP, CMCS teachers will assess the reading level of all children at the beginning, 

middle, and end of each year beginning in first grade.

• Using the reports generated by MAP, CMCS teachers will adjust students’ academic plans 

according to areas in which the child needs further development.

• Reading on Grade Level Reports will be given at weekly staff meetings.  Staff will collaborate 

and share ideas for helping one another’s students practice and master the skills necessary  to 

improve reading proficiency.

• Parent conferences will be scheduled to coordinate strategies to improve reading skills.

• CMCS teachers will use all methods available to them, including the Montessori materials, 

peer tutoring, and any resources outside the school (e.g., mentors in the case of a child 

associated with Miss Ruby’s Kids) designed to help children read.

• Any student at CMCS who scores below Basic on the reading portion of MAP by the end of 

second grade will be identified for the CMCS Reading Team.  The Reading Team will consist 

of at least one parent, one teacher, and one other CMCS staff member.  An older peer student 

may also be included on the team.  The student's Reading Team will meet prior to the end of 

the student's second year to plan for Summer reading interventions.  The student and his or her 

Reading Team members will meet at  least once per month during the Summer.  In addition, the 

Reading Team will work with that student throughout the third year of Lower Elementary to 

ensure his or her optimal success in attaining the skills required to read on grade level.  If, at 

the end of the third grade, the student is still not reading at Basic reading level according to 

MAP and the professional opinion of the student's current  teacher, the Reading Team can make 

Coastal Montessori Charter School

39



a recommendation that the student be retained.  The final decision regarding retention will be 

made by  the the student's current teacher, a teacher from Upper Elementary, and the Principal.  

The student and his or her parent will be involved in every meeting and discussion regarding 

the student's progress. 

Addressing the Global Achievement Gap

 In his alarming and persuasive book The Global Achievement Gap (2008), Tony  Wagner 

issues a call to action.  The problem is not that our schools are failing, Wagner tells us.  Rather, 

the problem is that our schools are obsolete.  Their structure and methods were developed over 

100 years ago.  While the world has changed, our schools have not kept up with this change.  It 

is no longer sufficient  to teach the standard writing, reading, and arithmetic.  All Americans, 

whether they graduate from high school to enter the work force, or pursue post-secondary 

education, will need a number of new skills just to survive, and even our very  best traditional 

public schools, he argues, are not teaching these skills.  

 These skills include the ability to think critically, be imaginative, problem solve, adapt, 

take initiative, and communicate effectively.  These are the skills employers and college 

admissions officers alike are seeking.  Yet, these skills are neither being taught nor assessed in 

most of our public schools today.  What is being assessed, he contends -- the ability to memorize 

content and answer multiple choice questions -- has little relevance to success in the new world.  

 “...there is a profound disconnect between what students are taught and tested on in most 

 high schools today and how they are expected to learn, versus what the world will 

 demand of them as adults and what motivates them to do their best....the states’ 
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 accountability tests don’t even begin to assess any  of the skills that matter in today’s 

 world.”

 Wagner’s critique is aimed at high schools in the U.S., but his analyses have implications 

for elementary  schools as well.  If Wagner has correctly identified the new key survival skills 

young Americans will need, elementary schools certainly have an important  role to play  in laying 

the foundation for the development of these skills.  Indeed, waiting until high school to begin 

cultivating curiosity  and imagination and honing problem solving skills is to waste precious 

years of a child’s early development.  Our youth would be best served to enter high school with 

these skills well developed, or at least with a solid foundation for developing them.  

 The stakes are very high.  According to Wagner, the future success of our youth and the 

future success of our nation are in jeopardy.  

 “In today’s highly competitive global ‘knowledge economy,’ all students need new skills 

 for college, careers, and citizenship.  The failure to give all students these new skills 

 leaves today’s youth -- and our  country  -- at an alarming competitive 

 disadvantage” (p.xxi).

 Students in Georgetown County, South Carolina will not only have to compete with 

students in Greenville and Charleston; they  will have to compete with students in Helsinki and 

Beijing.  There are young people in developing countries all over the world, Wagner reminds us, 

hungry for the middle class life style we so heavily promote in our country, along with the white 

collar job which supports it.  Not only are more young people receiving highly  technical or 

otherwise complex training for the “good jobs,” they are willing to work for much less.  How can 

young Americans compete in a global market at such a disadvantage?  Wagner’s book is a call to 
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action for all educators in the U.S.  We must change our schools, he argues, to better prepare our 

youth to meet the demands of a rapidly changing world.   

 The CMCS Planning Committee proposes that  the Montessori model is ideal for 

developing in children the skills Wagner identifies as essential to future success.  This is because  

Montessori is closely aligned with the schools in the U.S. which Wagner found to be successfully 

teaching the skills that matter most.  Based on his analysis of  “Schools that Work,” Wagner 

offers a number of key components which any school hoping to close the global achievement gap 

must embrace.  These key components are summarized below, along with their relation to 

Montessori schools.  

 Again, just as the factors contributing to high academic performance in schools with 

students from lower socioeconomic backgrounds are associated with key Montessori principles, 

as outlined in a previous section, so are the key  components Wagner emphasizes as vital for our 

future schools also already grounded in the Montessori Method.  

 The main purpose of teaching is the development of students’ core competencies for 

lifelong learning.  Maria Montessori pointed out over 100 years ago that educating our youth to 

become good, productive citizens required cultivating in them a love for learning that would 

endure long after they left school.

 Research, writing, and effective oral communication matter far more than 

performance on multiple choice tests.  The Montessori classroom is set up to invite the child to 

make his or her own discoveries.  Writing is a key  competency developed in a Montessori 

elementary school.  Writing prompts, daily  journaling, and written reports all serve to strengthen 

writing skills.   Oral communication is afforded equal importance.  Students are encouraged to 
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perform in-depth research into areas which interest them.  Effective communication is practiced 

daily through group projects and peer tutoring.  Students are charged with teaching and helping 

each other.  The expectation that they explain complex concepts to their peers requires continued 

honing of oral communication skills.  

 All work, such as learning to write or to conduct research, is calibrated to real-world 

expectations.  Montessori recognized early on that students show more enthusiasm when lessons 

use real-world experiences.  Children, she asserted, want their activities to be meaningful in the 

real world.  Her preschool children, for example, surprised her by choosing real activities like 

sweeping over using toys.  Every effort is made in a Montessori classroom to ensure lessons are 

real-world and hands-on, and presented in context. 

 Students are expected to regularly and publicly demonstrate mastery of core 

competencies.  The concept of mastery is part and parcel of every Montessori school.  It is 

customary for Montessori teachers to present lessons and then monitor whether a student is still 

practicing or has mastered the material.  Just because material has been presented does not mean 

the teacher may move on to the next lesson.  Mastery is the signal that the next concept in the 

sequence may be introduced.

 Promotion to the next grade should happen only when students can show that they 

have reached the expected level of proficiency in all  of their work.  The Montessori curriculum 

builds logically and sequentially with each new concept requiring understanding of the one 

before.  Montessori students are advanced to new parts of the curriculum only when they 

demonstrate readiness.  Mastery of work is also seen in a Montessori classroom when a child can 

teach successfully a lesson or subject  to his or her classmate.  Teaching enhances mastery of any 
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subject.  One way in which CMCS will clearly uphold this principle of advancement only  once 

proficiency is reached is with reading, as delineated above.

 Students have close relationships with the adults in their lives.  In a Montessori school, 

students become exceptionally  close to their teachers because they are in the same class for three 

years.  Their teachers come to know them, not  only as learners, but as individuals.  In addition, 

the mixed-age community  within classes promotes strong bonds between younger and older 

students.  Children in a Montessori school always have older peers who watch out for them and 

encourage their development.

 Opportunities for students to explore their questions and interests are a driving force 

for learning.  Following one’s interests in learning is a hallmark of Montessori education.  

Students are encouraged to explore in depth those topics which spark their interest and have 

personal meaning.  Montessori knew and built her method on the fact that humans learn more 

deeply and will retain information longer if they are interested in the subject. 

 Work products reflect the individuality of students; students’ distinct voices are heard 

in every discussion, project, and paper.  The Montessori environment is built on the basic belief 

that each child is fully human and deserving of as much respect as an adult.  Children in a 

Montessori school are valued for their unique perspective on the world.  Montessori teachers 

place the highest value on individuality.

 Schools hold themselves collectively accountable for student success.  Accountability  is 

paramount in charter schools.  It is written into the charter school law and woven through the 

charter agreement itself that charter schools will be held to the highest level of accountability.   

All members of a charter school community -- teachers, administrators, parents, and students -- 
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have a vested interest in ensuring that the children receive what the charter school promises.  

Proven results are the only way the school will continue to exist.

 Wagner is not the only one forecasting what Americans will need to be successful in the 

workforce.  A host of new books and reports sound warnings and offer proposals, among them: 

Help Wanted: Projections of Jobs and Education Requirements Through 2018 (Carnevale, Smith, 

& Strohl, 2010), The Global Auction:  The Broken  Promises of Education, Jobs and Incomes 

(Brown, Launder, & Ashton, 2011), and The Foreign-Born Labor Force in the Unites States:  

2007 (Newburger & Gryn, 2009).  Education and job experts have a lot to say to communities as 

they  think about how best to allocate resources to educate their youth.  Ignoring their advice 

could place our children, and thus our communities, at a distinct disadvantage for future success.

 Education and job experts are asking “What will employers of future jobs be seeking?”  It  

turns out that employability will require good interpersonal skills, being able to acquire and use 

new information, being able to think critically, and being able to problem solve.  Experts agree 

that content knowledge is less important than the ability to get along with people and adapt to 

new situations.  Harvard psychologist Raymond Cattell (1971) referred to this as crystallized 

versus fluid intelligence.  Whereas crystallized intelligence describes more of what a person 

knows as a result of education and other experiences, fluid intelligence is the capacity to think 

logically and solve problems in new situations, regardless of acquired knowledge. 

 In short, in order to be able to succeed in a time of rapid social, technological, and 

economic change, young Americans must be able to problem solve, think critically, analyze and 

synthesize data, communicate, adapt, and acquire new information.  Therefore, our public 

schools must begin to cultivate these skills.  The Montessori philosophy  is particularly  well-
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suited to developing these skills and abilities, making it an ideal model for a public charter 

school.

 Goal 4:  CMCS will cultivate in students the skills and abilities identified by 

education experts and valued by Dr. Maria Montessori as vital to success in post-secondary 

school, the world of work, and life in general.  Borrowing Wagner’s term, CMCS  will focus 

on these seven “survival skills”: Critical thinking, problem-solving, self-regulation, 

initiative, communication, inquisitiveness, and the ability to work as part of a team, 

especially with individuals with differing views.

 Objective 4.1:  At the end of each three-year cycle (third and sixth grades), at least 75 % 

of students enrolled consecutively in CMCS will score in the top two ability  ranges (85 and 

above = superior, 75-84 = strong skills associated with academic success) on the California 

Measure of Mental Motivation (CM3, see Appendix D for assessment information), which 

assesses:

• problem-solving

• self-regulation

• initiative

• inquisitiveness, and

• ability to work as part of a team, especially with individuals with differing views.

 Objective 4.2:  At the end of each three-year cycle (third and sixth grades), at least 75 % 

of students enrolled consecutively in CMCS will score in the top two ability  ranges (85 and 
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above = superior, 75-84 = strong skills associated with academic success) on the California 

Critical Thinking Skills Test (CCTST-M, please see Appendix E for assessment information), 

which measures critical thinking skills.

 Objective 4.3:  CMCS students in Lower Elementary (first through third grade) will 

demonstrate mastery of key  communication building blocks, as put forth by the National 

Communication Association’s National Project on Speech Communication Competencies Report 

for this age level.

 Objective 4.3.1:  First graders will demonstrate good listening skills as assessed by 

CMCS teachers and tracked on a special Communications Rubric which will be added to the 

Montessori Records Express Mastery Checklist  (explained in the following section on 

assessment).  

 Objective 4.3.2:  Second graders will demonstrate the ability  to identify  the relationships 

between language choices and roles, orally summarize a story, maintain conversations with other 

children and adults, and respond to another’s emotions, as assessed by  CMCS teachers and 

tracked on a special Communications Rubric which will be added to the Montessori Records 

Express Mastery Checklist.

 Objective 4.3.3:  Third graders will demonstrate understanding of the role 

communication plays in various cultural settings and small groups, as assessed by CMCS 

teachers and tracked on a special Communications Rubric which will be added to the Montessori 

Records Express Mastery Checklist.
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 Objective 4.4:  Students in Upper Elementary  will demonstrate ability to communicate 

orally and in writing as evidenced by mastery of the SC ELA Standards, as well as by CMCS 

teachers’ assessment of students’ written and oral reports, small group  discussions and ongoing 

interaction with individual students.

Strategies for Addressing the Global Achievement Gap

The main strategy for teaching the skills children will need to compete in a global society is to 

employ the Montessori method.  Problem solving, critical thinking, self-regulation, and the other 

key skills outlined above are the hallmark of Montessori education.    
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iii.  Academic Standards

 In every grade level and for each subject, the Montessori curriculum will meet or exceed 

the state’s academic standards.  A correlation of the Montessori lessons and materials for grades 

one through six to each of South Carolina’s academic standards for Writing, English Language 

Arts, Math, Science, and Social Studies is outlined in Appendix F.
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 In a Montessori classroom, the curriculum comes alive through the hands-on materials.  

The table below presents the Montessori materials, or instructional activities, which will be used 

to teach the South Carolina academic standards.  This is not an exhaustive list of materials which 

make up the Lower and Upper Elementary classrooms.

Table 4.  Montessori Materials Used to Teach the South Carolina Academic Standards for 
Grades One through Six

Addition Snake Game The Addition Snake Game 
introduces the child to 
addition combinations of the 
unit numbers. 

Addition Strip Board Using the Addition Strip 
Board, the child practices the 
sequence of addition 
combinations 1-9, and begins 
the process of memorization 
of the addition tables. 

Animal Cards This work includes animal 
homes, voices, and young 
cards of 41 different wild and 
domestic animals printed on 
white card stock used for 
science vocabulary, reading 
practice, and independent 
corresponding.

Bead Bars The purpose of this material 
is to introduce the child to the 
multiplication tables 1 x 1 to 
10 x 10. The box contains the 
appropriate amount of bead 
bars 1-10 to layout each table 
and its corresponding 
product.
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Bead Chains This extensive set of bead 
material is used for teaching 
the exercises of linear and 
skip counting, and the 
quantities of the squares and 
cubes of the numbers 1-10. It 
prepares the child for later 
activities in multiplication, 
squaring and cubing, as well 
as base number work.

Biome Materials This material will enrich the 
studies of the continents by 
studying the animals, plants 
and the people of the biomes 
of that continent.  Zoology 
and botany with geography 
are automatically integrated.  

Botany Cabinet Using the Botany Cabinet, the 
child learns the shapes and 
names of leaves by tracing 
their borders and matching 
them to those in the natural 
environment.

Botany Cabinet: 
Nomenclature Cards

Two sets of 18 leaf shapes on 
cards. One set with separate 
labels and one control set 
labeled at the bottom.  

Box With Cubes A box with 273 wooden 
cubes (1 x 1 x 1 cm) in a 
natural wood finish. Used to 
compare and calculate 
volume.
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Checker Board The Checker Board is used 
for short and long 
multiplication with the 
hierarchies in the decimal 
system up to 100,000,000.

Box With Gray And White 
Number Tiles:
This advanced set of wooden 
color-coded number tiles is 
designed for use with the 
Checker Board.

 

Constructive Triangles The Constructive Triangles 
gives the child practical 
experience in plane geometry. 
The set consists of: two 
rectangular boxes, one 
triangular box, one small 
hexagonal box, and one large 
hexagonal box, each 
containing triangles of 
differing size, shape and 
color. Use for equivalency, 
similarity, congruency, and 
area.

Decimal Fraction Board The Decimal Fraction Board 
is used for the introduction of 
decimal number formation 
and for performing the 
operations of addition, 
subtraction and multiplication 
with decimal and whole 
numbers.
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Decimal Fraction 
Checkerboard

This material allows the child 
to work short and long 
multiplication problems of 
whole and decimal numbers. 
The Decimal Checker Board 
is made up of 49 squares 
colored in the hierarchical 
shades of green, blue and red. 
The diagonal squares 
represent the hierarchies from 
millions to millionths and 
differentiate decimals from 
whole numbers.

Decimal Fraction Exercise Used for various decimal 
operations and with the 
Decimal Fraction Board, this 
material introduces decimal 
quantity and symbol. The 
material consists of a wooden 
box containing color-coded 
cubes to represent 
hierarchical values. Included 
is a complete set of decimal 
number cards from 1- 
0.00009.

Detective Adjective Exercise This exercise demonstrates 
the function of the adjective 
as the describing word.  For 
example, find the large, blue, 
acute, isosceles, triangle.  

Division Board, unit Using the Unit Division 
Board, the child practices the 
tables of division with the 
dividends 1-81 and divisors 
1-9. 
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Equation Boxes These two-compartment 
boxes with lids contain 
plastic chips, one set with 
equations printed on them 
and one set with the answers 
to be used with the 
Multiplication, Addition, 
Subtraction, and Division 
Finger Charts. All the 
equations for 1-10 are 
included.  Child computes the 
answer using appropriate 
materials, then finds the 
answer chip to match to the 
equation.

 

  

 

Finger Charts The Finger Charts aid the 
child in the practice and 
memorization of the unit 
combinations in addition, 
multiplication, subtraction 
and division.

Fraction Circles Fraction Circles introduce the 
child to the concept of 
fractions. The child is 
introduced to all aspects of 
fraction work, i.e., correct 
terminology, equivalency, 
arithmetic functions, 
conversion to decimals, 
measurement of angles, etc.

Geometric Cabinet The Geometric Cabinet 
introduces the child to plane 
geometry. A six-drawer 
cabinet containing 35 
geometric insets and frames 
is used for vocabulary and 
identification of geometric 
shapes.
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Geometric Solids The ten Geometric Solids are 
used for the calculation of 
volume and identification of 
3-dimensional shapes.

Geometric Sticks Wooden sticks of varying 
lengths used to teach a variety 
of geometry concepts: lines, 
line position, line 
relationships, angles, 
triangles, polygons, etc.  

Globe Of The Continents With the Globe of the 
Continents, the concept of 
continents is reviewed with 
the child and the continents 
are named. These lead to 
work with the puzzle maps. 

Globe Of Land And Water With the Globe of Land and 
Water, the child gets a 
sensorial impression of land 
and water. The globe has a 
sand surface representing 
land and a smooth surface 
representing water.
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Golden Bead Material This material introduces the 
child to the decimal system 
with concrete representations 
of the hierarchy of numbers. 
Quantity and place value is 
explored by the child through 
activities in the operations of 
addition, subtraction, 
multiplication and division.

 

Grammar Boxes These activities aid the child 
in the analysis of grammar 
and development of 
interpretive reading. The 
color of each exercise box 
corresponds to the coded-
color for each part of speech: 
article, adjective, noun, verb, 
adverb, pronoun, interjection, 
preposition.

Grammar Symbols The Grammar Symbols help 
to sensorially reinforce each 
part of speech. There are 15 
different symbols, each 
representing a specific part of 
speech. 

Great Lessons:

First Great Lesson – 
Creation of the Universe

The First Great Lesson 
weaves a tale of the origins of 
the universe and our own 
planet. Using impressionistic 
charts and experiments 
directly related to the basic 
physical properties of matter, 
a foundation is made for the 
future study of physics, 
chemistry, astronomy and 
geology.
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Second Great Lesson –
Time Line of Life

The Time Line of Life 
represents the beginning of 
life on Earth from the 
simplest forms through the 
appearance of human beings. 
It traces the Paleozoic, 
Mesozoic, and the Cenozoic 
Periods. This time line is the 
basis for lessons in chemistry, 
nutrition, categories of 
animals and plants, care and 
requirements of different 
animals, and their 
interrelationship with an 
ecological system.

Third Great Lesson- 
Coming of Humans

Continuing the exploration of 
life on Earth, this time line 
stresses the development of 
humans from the earliest 
beings through the use of 
tools.

Fourth Great Lesson – 
History of Language

This timeline can be used for 
the Great Lesson of 
Language. It provides a 
thorough overview of the 
history of written language.

Fifth Great Lesson- 
History of Numbers

This timeline portrays the 
development of Algebra and 
Geometry through the ages 
beginning at 30,000 B.C. 
until modern days.

Fundamental Needs Of Man The Charts of the 
Fundamental Needs provide a 
study of how contemporary 
people utilize natural 
resources to meet their needs. 
The Charts constitute a 
foundation for social studies 
and relate to the study of 
economic geography.
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Impressionistic Charts These charts are impressionist  
artistic renderings of different 
scientific principles designed 
to catch a child’s imagination 
in the areas of geology, 
botany, and earth science.

Land And Water Forms Card 
Set

This material allows the child 
to progress from sensorial 
matching to pre-reading, to 
advanced reading in the cut 
apart definition set. The land 
and water forms are six basic 
forms: Island-Lake, 
Peninsula-Gulf, Isthmus-
Strait, and four advanced 
forms: Archipelago-System 
of Lakes and Cape-Bay.

Language Tower This material consists of 
matching sets of 
homophones, sentence types, 
homonyms, antonyms, and 
synonyms used to expand the 
child’s vocabulary.  

This is typically a teacher-made 
material.   

Long Division Racks and 
Tubes

The Division Material forms 
the bridge to abstraction for 
the decimal system exercises 
of division. The set consists 
of 4 color-coded division 
boards and a wooden tray that 
holds the seven racks of tubes 
with beads, cups and skittles.

Mathematics Command CardsA variety of mathematics 
problems on individual cards, 
written for independent work 
of the child. Includes word 
problems, math problems, 
measurement problems, etc.
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Measurement Tools: Meter Stick, Yard Stick, 
Ruler, Measuring Cups- 
Standard and Metric, 
Thermometers, Clocks, etc.

  

 
Metal Insets Dr. Montessori analyzed the 

movements that are 
connected with writing and 
developed The Metal Insets 
are used to directly prepare 
the child for handwriting. Use 
of this material strengthens 
the three-finger grip and 
coordinates the necessary 
wrist movements. The 
exercises also advance 
proficiency in lightness of 
touch and evenness of 
pressure through drawing 
activities. The Metal Insets 
invite unlimited geometric 
design possibilities.

Moveable Alphabet The Moveable Alphabet is 
used for writing words, 
sentences and creative story 
writing. There are 24 of each 
plastic letter, printed in lower 
case on one side and upper 
case on the other side.

Multiplication Board The Multiplication Board is 
used for practice with the 
multiplication tables 1 x 1 
through 10 x 10.
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Phonogram Cards A set of 64 cards for the basic 
phonogram sounds and 
spelling variations. All 
sounds in the words are 
phonetic except for the 
isolated difficulty. There is no 
more than one difficulty in a 
word.

Positive/Negative Bead Bars This material is used to 
introduce the concept of 
negative numbers.

Puzzle Maps Through sensorial activities 
with the Puzzle Maps, the 
children begin to build their 
knowledge of world 
geography. Specially 
designed knobs on each 
puzzle piece are positioned 
on the location of the capitals 
of the countries and states. 
The world map, 6 major 
continent maps, and US map 
are included.

 

Sentence Analysis Set This material introduces basic 
as well as complex sentence 
analysis. Through the simple 
questions used for analysis, 
the child is led from concrete 
awareness to abstract 
understanding of sentence 
structure.
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Stamp Game After being introduced to the 
decimal system using the 
golden bead materials, the 
Stamp Game provides 
opportunity for individual 
practice in the operations of 
addition, subtraction, 
multiplication and division. 
In a step towards abstraction, 
the quantity and symbols of 
the decimal system are 
combined and are represented 
by each 'stamp'.

Teen Boards Using the Teen Boards the 
child explores the numbers 
11-19. Bead quantities are 
created from the ten bars and 
colored bead stair in the Teen 
Bead Box and are associated 
with the corresponding 
numeral on the Teens Board.

Tens Boards Using the Tens Boards the 
child explores the number 
names of the tens and the 
sequence of numbers 11-99. 
Bead quantities are created 
from the ten bars and unit 
beads in the Tens Bead Box 
and are associated with the 
corresponding numeral on the 
Tens Board.

Timeline of Ancient 
Civilizations

The time line of Ancient 
Civilizations spans the period 
from 5000 BC to 300 AD. 
The timeline displays the 
empires that existed at that 
time as well as the factors 
that influenced their rise and 
decline. The Americas, 
Europe, Africa, Asia and 
Australia are explored.
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Planetary Models A Tellurium is a model used 
to demonstrate the movement 
of the earth and the moon 
around the sun. This 
attractive and captivating 
material is a simplified 
reproduction of the solar 
system. Tellurium is not a 
replica of the reality, but a 
model to explain the different 
principles of day and night, 
summer and winter and the 
positions of the moon. 

Vertebrate/Invertebrate 
Nomenclature Cards

This material allows 
exploration of the classes of 
vertebrate and invertebrate 
animals.

Yellow Triangles For Area This material is used as an 
introduction to the study of 
area. Through exercises with 
these triangles, the child 
discovers how the areas of a 
triangle, parallelogram, and 
quadrilateral are derived. 

iv.  Educational and Curricular Program
 
 CMCS proposes to use as its curriculum the model of education known as Montessori.  

The content and the methodology of a Montessori curriculum can best be understood by 

examining its key parts.  The following section begins with a brief history of Montessori.  Next, 
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the most salient features of an authentic Montessori school, as identified by Tim Seldin in The 

Montessori Way (2006) are identified and briefly described.

The History of Montessori

 In 1896, Maria Montessori became Italy’s first female physician.  Early  in her career, 

Montessori became interested in helping developmentally  disabled children.  She designed a set 

of educational materials which, combined with her unique form of instruction, enabled these 

children to pass state educational tests designed for normal children.  While other education 

experts were in awe of what she had accomplished with developmentally disabled children, 

Montessori instead questioned why developmentally normal children were not performing 

significantly better than they were, given their obvious advantages.  

 Shifting her professional focus to normal child development, Montessori applied her 

scientific skills to the discipline of Education with the intention of discovering how all children 

could better reach their full potential.  She spent the next fifty years developing and testing new 

approaches to teaching.  The result of her life’s work was a completely new approach which had 

little resemblance to conventional education.  She altered everything, from the structure of the 

classroom and the learning materials, to the role of the teacher and the responsibility of the 

student.   

 Careful observation of how children learn led Montessori to the conclusion that human 

development is a process that unfolds naturally.  She asserted that each child has an inner drive to 

actualize his or her own potential, and that children literally absorb knowledge from their 

environments.  Her method of teaching grew out of these basic principles.  What children need 
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most, she reasoned, is a carefully prepared environment.  The most important work of the 

teacher, therefore, is to pay attention to each child’s interest and ability  and make available in the 

classroom the materials that  will draw the child to make his or her own discoveries.   Working 

from this important observation, the Montessori Method was born.  

 The method involved creating an environment prepared with materials designed for 

children to direct their own learning and essentially build themselves.  Self-directed learning is 

not only  about encouraging independence.  It is also about making knowledge meaningful and 

useful.  Like Piaget and other constructivist learning theorists of her day, Montessori recognized 

that when children discover something on their own, they understand it on a much deeper level 

than when that same information is told or explained to them.  For example, a child working with 

the three-chain who makes the discovery that three threes is a square, will understand geometry 

differently than a student who memorizes three squared equals nine as a math fact.  

Subject Areas

 The Montessori curriculum in a Lower Elementary (ages 6-9) and Upper Elementary 

(ages 9-12) classroom includes: 

• Mathematics: Algebra, Fractions, Decimal System, Basic Operations, Measurement, Geometry, 

Systems of Numeration, Memorization of Facts, Problem Solving

• Language: Reading, Writing, Spelling, Creative Writing, Poetry, Literature, Grammar, Drama, 

Library Skills, Research, Memory Games, Word Study, Sentence Analysis, Keyboarding

• Cultural Studies: Geography, History, Zoology, Botany, Anatomy, Ecology, Geology
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• Science: Biology, Zoology, Botany, Earth Science, Astronomy, Physical Science, Ecology, 

Geology

Authentic Montessori  

 It is the explicit intention of Coastal Montessori Charter School to offer an authentic 

Montessori education within the public school system.  Founder of the Montessori Foundation 

Tim Seldin outlines a number of qualities which are essential to any authentic Montessori school 

in his book The Montessori Way (2006).  

 Classes or “Communities” at CMCS will  be comprised of mixed-aged groups.  

Classrooms will be made up  of a family of students ranging in ages and abilities.  Students will 

remain in the same class with the same children for three years, with only the oldest  group 

moving up each year.  Children will be able to work alongside peers at their same level of ability, 

as well as learn from classmates doing more advanced work and assist classmates working on 

tasks they themselves have already mastered.  

 The founders of CMCS understand that the mixed-age class is essential to any authentic 

Montessori school.  It promotes collaboration as opposed to competition.  It develops social 

awareness in children that there will always be those more and less capable than oneself.  It 

inspires children to learn from those who know more, and creates a sense of responsibility  for 

helping those in our communities who know or can do less.  

 Intentionally mixing the ages of students will also result in a very wide variety of 

learning opportunities within any single class, preventing a ceiling for learning.  Mixed-aged 

groups will promote the highest level of individualized instruction.  Teachers will not work from 
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the assumption that all children, based on their age, should receive the same lessons at the same 

time.  Rather, each child will follow his or her own educational path, advancing through the 

curriculum based on interest and ability  level.  Finally, mixed-aged classes mean a child at 

CMCS will never wait for the rest of the class to catch up.  If a first grade child is particularly 

capable in geography and can do the work typically done by  third graders, he or she will be free 

and encouraged to do it.  

 The classroom atmosphere at CMCS will be warm and relaxed.  The Montessori 

environment is meant to feel more like home than school.  Tremendous attention is paid to 

creating a safe, secure, orderly environment where children feel in control of their own daily 

routines, are free to work alone or together, and work in partnership with their teachers who are 

more like mentors or coaches than authority figures.  Lighting, music, placement of objects 

throughout the room, freedom to move about the classroom, and the utmost respect for the 

dignity and rights of other students all help to create a safe, relaxed learning environment within 

a Montessori school.

 Daily schedules at CMCS will be flexible.  Montessori classes do not follow an adult-

directed lesson plan.  Rather, students are expected to schedule their own work each day.  

Overarching guidelines of work to be done are provided by the teacher; however, when and what 

order students choose to complete their work is entirely up to them.  Allowing children to 

practice managing their time from a very young age is vital to preparing young adults who will 

be self-directed.  Just  as an employee does not come to work each day expecting his or her boss 

to set the schedule, a Montessori student is not  dependent  on the teacher to tell him or her what 

66



to do first, next, and so on.  Montessorians believe that the best  way  to produce responsible, 

independent adults is to allow children to practice being responsible and independent.

 Children and adults at  CMCS will work together as a family.  Much like in a real family, 

everyone works together to help meet the collective needs of the group.  Older students in a 

Montessori classroom are expected to help  with the care of the physical environment as well as 

the care of the younger children.  By the time children enter their third year in a class, they  are 

seen by  their younger peers as the elders.  The teacher counts on the elder students to ensure that 

the younger students are learning both academically and socially.  Through modeling and 

teaching what they’ve learned, knowledge and good social skills are reinforced in the the older 

children. 

 Interactions between students at CMCS will  be cooperative and collaborative,  rather 

than competitive.  Because students are not  assigned grades, and Montessori teachers are trained 

not to compare students to one another, the working relationship among classmates is collegial 

and collaborative.  It is not  unusual for children in a class to celebrate when a peer “gets” a work 

for the first  time or masters a new material.  Students literally cheer each other on.  One student 

doing well has no bearing on other students’ sense of themselves.  Because students work at  their 

own pace, they all have ample opportunity  to experience challenge and success.  Another 

positive effect of not assigning grades is that children help each other.  This is not considered 

cheating in a Montessori classroom.  Since there is no reward in terms of a grade for getting 

something right, the focus for the children is more on mastery and less on performance.  This 

prepares students for the “real world” of work in which many of them will be expected to work 

as part of a team toward a common goal.
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 Each CMCS classroom will be a meticulously prepared environment.  Classrooms at 

CMCS will be meticulously planned with the optimum learning environment for the children in 

mind.  The classroom materials will be organized in such a way that children can choose their 

work freely.  A wide variety  of work will be made available to match an equally wide variety  of 

interest and ability  levels among students in each class.  Likewise, for any  given lesson, there 

will be a variety of materials allowing students to choose those which best match their individual 

learning styles.  Classrooms will be set up to invite inquiry and discovery.  Students will gain 

knowledge through interacting with their environment, rather than being given knowledge by an 

expert teacher.  The emphasis at CMCS will be on children learning, not  on teachers teaching.  

Montessori teachers follow Albert Einstein’s edict:  I never teach my pupils; I only attempt to 

provide the conditions in which they can learn.

 Students at CMCS will work independently.  Whole group lessons will be rare at CMCS.  

Students may choose to work independently, in pairs, or as part of small, self-chosen groups.  

 Classrooms at CMCS will continuously change to meet students needs.  The CMCS 

classrooms will not be static spaces, but will rather be highly dynamic, with student needs and 

interests constantly changing the physical layout of the classes, the didactic materials available at 

any given time, and the overall tone of the rooms. 

 Individual development and progress will be a constant focus in the classroom.  While 

each student will be an important part  of the community of learners, each student  will also be 

treated as a unique individual.  CMCS teachers will carefully  monitor and track each student’s 
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development, and gently  guide each student to take the next step as he or she demonstrates 

readiness. 

 Learning activities will be hands-on.  Whenever possible, CMCS students will have 

direct, personal hands-on contact with either real things under study or with concrete models that 

bring abstract concepts to life.  Students at CMCS will rarely learn from textbooks or 

workbooks.

 Learning activities will be spontaneous.  Learning activities at  CMCS will involve the 

most freedom possible within reasonable and safe limits.  Students will be encouraged to move 

around, explore, touch things, and follow their interests as far as they can take them.  

 Learning at CMCS is mostly self-directed.  Students at CMCS will be trusted and 

expected to assume responsibility for their own education.  External rewards for learning will not 

be offered.  Rather, CMCS teachers trust that all children desire to become independent and to 

master skills.  Teachers at CMCS will not do for children what the children are capable of doing 

for themselves, as this only serves to insult the integrity  of the child and encourage dependence 

on the teacher.  Rather, teachers at CMCS will always keep  in mind that what every child wants 

is to “help me do it alone.” 

 Learning activities at CMCS will be self-correcting.  Children at CMCS will not require 

the teacher to tell them when they are right or wrong.  Instead, the specially designed materials 

with which they will work will have control of error built in.  Students will receive immediate 

feedback on their progress.  They will be able to practice, try  new ways to work with a material, 

repeat efforts, and work toward greater precision and mastery.  
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 Students will gain self-confidence in their abilities.  Teachers at CMCS will break 

lessons down into logical segments.  Each new task will be presented with precise direction and 

clear demonstrations.  Sensitive to the amount of “lecturing” a child can meaningfully 

comprehend, CMCS teachers will be careful not to say any more than is  absolutely necessary to 

communicate clear instructions.  Tasks will typically  be presented in a logical sequence, so that 

each new task builds on a task children will have already  mastered.  As a result of clear, simple 

instructions and logical sequenced activities, student confusion and uncertainty  will be 

minimized, and students’ confidence in their abilities to learn will continuously increase.

 Students will enjoy freedom within limits.   Students will enjoy considerable freedom at 

CMCS.  They will be able to move around freely and make many  of their own choices.  At the 

same time, students will also be given clear limits of this freedom, which will typically include 

any behavior which diminishes or disrespects oneself, other members of the learning community, 

or the learning environment.  

 Each child at CMCS will be viewed as a full and complete human being.  No matter 

how young, children at CMCS will be treated with the same respect  as any  adult.  Adults at 

CMCS will remember that children share with the rest of humanity hopes, dreams, fears, and 

emotions.  CMCS programs will be designed to celebrate and honor the individual spirit of each 

child.  

 Students will become good stewards of Mother Earth.  CMCS will seek to instill in all 

students a reverence for the Earth, its waters, and all living things.  Moreover, students will learn 
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to be good stewards of the environment and to accept individual responsibility for the beauty of 

the land and the health of our ecosystems.  

 Universal values will be taught.  Beyond teaching children polite behavior, CMCS will 

seek to instill in each child basic universal values including self-respect, acceptance of the 

uniqueness and dignity of each person we meet, kindness, peacefulness, compassion, empathy, 

honor, individual responsibility, and courage to speak from the heart.  

 The curriculum will be international in heritage, focus, and perspective.  Students 

representing diverse social, economic, and cultural backgrounds will be enthusiastically 

welcomed at CMCS.  The curriculum will consciously promote a global perspective.

 Social responsibility will be developed.  CMCS will support community outreach 

programs allowing children and adults to make meaningful differences in the lives of others  

Whether reaching out to a classmate, an individual in the broader community, or another child 

half way around the globe, CMCS students will learn the importance of responsible care for the 

community.

 CMCS Teachers will be resources.   Teachers at CMCS will be experts in observing and 

recording student learning.  They will monitor their students’ progress unobtrusively, present 

new challenges when the student is ready, and intervene when the student needs gentle guidance.  

 CMCS teachers will serve as one resource to children. Children will be able to turn to 

their teachers at CMCS for ideas, information, and assistance as needed.  Teachers will more 

closely resemble coaches and mentors than authority figures.
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 Teachers at CMCS will serve as models.   The CMCS teacher will model the behaviors 

and attitudes CMCS wishes to instill in its students.  She or he will exhibit unusual calmness and 

patience.  She will treat each child with politeness, kindness, and warmth.

 Teachers at CMCS will aim to inspire learning.  Recognizing that the real work of 

learning belongs to the individual child, the CMCS teacher will work to inspire and facilitate the 

learning process.  The CMCS teacher will focus on creating an environment that is optimal for 

his or her students’ growth, one in which children will feel safe, cherished, and empowered.

 Children, not teachers will  be the focus at CMCS.  CMCS teachers will be especially 

capable of “following the child.”  They  will be able to adjust strategies and timetables according 

to the needs of individual students.  

 Guidelines for Montessori in the Public School Sector.  In addition to incorporating 

each of these essential elements identified as part and parcel of any  authentic Montessori 

program, CMCS will also align its curricular and administrative strategies with a standards 

document designed for public Montessori schools.  Aptly called “Essential Elements of 

Successful Montessori Schools in the Public School Sector,” this document has been agreed upon 

by the three major Montessori organizations in the United States, namely:  American Montessori 

Internationale - United States, American Montessori Society, and the North American Montessori 

Teachers Association.  This document, which is presented in Appendix G provides guidelines for 

Montessori teachers, administration, recruitment and parent  education, curriculum/environment, 

assessment, and professional development.
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School Calendar

 The school year at CMCS will consist  of 190 days.  CMCS will use 180 days for student 

instruction and the remaining 10 days for professional development, teacher preparation and 

planning, and parent conferences.  The Director, in consultation with the staff, will propose the 

school calendar identifying the days of attendance for students, days of in-service and 

organizational meetings for teachers, holidays and vacation periods, days for parent-teacher 

conferences, and any other days of importance to the CMCS community.  The Director will 

present the proposed calendar to the CMCS Board of Directors for adoption each year.   A 

sample school calendar is presented in Appendix H.

Daily Schedule

 State laws and regulations require that the length of the school day  for elementary 

students must  be six hours, or its weekly equivalent, including lunch.  School hours at CMCS 

will begin at 8:30 AM  and end at 3:00 PM Monday through Friday.  Before and after care will be 

available on an hourly  basis for parents who need this service.  The cost of child care offered at 

CMCS will be determined by the Director and approved by the Board of Directors.  A sample 

daily schedule is presented in Appendix I.

Strategies to Enable Students to Attain the Curriculum Standards

 The Montessori Method will be used to enable students to attain the curriculum standards 

and create a seamless academic program for all students.  The Montessori curriculum covers all 

subject areas.  It is also highly individualized, allowing students to work at their own pace.  
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Students may excel in some areas while spending more time in others.  As Montessori-trained 

teachers, it is the responsibility of each lead teacher at CMCS to know the unique learning styles 

and individual progress of each of his or her students.  Through careful observation, individual 

and small-group instruction, and reviewing student work, CMCS teachers will ensure that each 

student is advancing through the curriculum and making appropriate progress according to his or 

her ability.  

How the Educational Program Differs from Current Educational Offerings

 If authorized, CMCS will be the only public Montessori program available to 

Georgetown County residents for students in grades one through six.  As outlined above, 

Montessori education is fundamentally different from the traditional public school offerings 

currently available in the District.  

High School Diploma

 CMCS does not plan to offer the South Carolina High School Diploma.

Exceptional Children

 CMCS will comply with the Individuals with Disabilities Education Act (IDEA), Section 

504 of the Rehabilitation Act and the Americans with Disabilities Act (ADA) as any other public 

school in the Georgetown County School District would.  CMCS will adopt Georgetown County 

School District’s procedures for identifying students with special needs, developing 

individualized education programs, and providing required services.   CMCS will follow the 

Policies and Procedures in Accordance with the Individuals with Disabilities Education 
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Improvement Act, 2004 manual from the SC Department of Education’s Office of Exceptional 

Children.

 The CMCS Planning Committee is currently  researching options (in-house, out-sourcing) 

for Exceptional Children (EC) Services.  We have been in close contact with the EC Coordinator 

at the Georgetown County School District as we develop  and refine our EC Program (please see 

Appendix J for a letter documenting our planned collaboration).  We will continue with this 

collaborative effort throughout the Pre-Planning Year and our Operational Years.   We will 

thoroughly  review all options and proceed with the protocol that best meets our EC requirements 

and needs and sets us as sound guardians of public funds. 

Procedure for identifying students with special needs, developing IEP’s, and providing 

related and transition services

 Under Section 504 and Title II, students with disabilities enrolled in public schools, 

including charter schools, are entitled to a Free Appropriate Public Education (FAPE).  The 

Section 504 regulation includes several substantive and procedural requirements regarding the 

provision of FAPE.  Among these requirements, a student with a disability must receive 

appropriate regular or special education and related aids and services.  The requirement is 

designed so that the individual educational needs of the disabled student are met as adequately as 

the needs of non-disabled students and will be met by CMCS.

At CMCS, an Individualized Education Program (IEP) will be developed in accordance 

with standard practices for children with disabilities by a team including:

• parents or guardian;

• the student, where appropriate;

Coastal Montessori Charter School

75



• the special education teacher and/or the special education related service provider as 

appropriate;

• at least one of the student’s general education teachers;

• a school psychologist if evaluation results are discussed or if a reevaluation plan is 

developed by CMCS and

• other individuals who have knowledge or special expertise regarding the student, 

including related or specialized services personnel as appropriate.

The IEP team will be responsible for the development of Individualized Education Plans.  

Further, the IEP team will determine appropriate services to be provided for students to include 

transition services, assistive technology services, and related supports.

Implementation of special education requirements, including the full range of services and 

placement that will be made available to those students

 The student’s IEP will reflect all the elements required by the Individuals with 

Disabilities Education Act, Section 504 of the Rehabilitation Act, and the Americans with 

Disabilities Act.  The services will include the following elements: 

• student’s present levels of functioning and academic performance; 

• measurable annual goals and, where appropriate, short-term objectives; 

• special education,  related services, and supplementary aids and services; 

• a statement of program modifications and/or supports to be provided for the student;

• the extent (if any) to which the student will participate with non-disabled students in the 

general education class and extracurricular activities;
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• any individual modification in the administration of state or other required assessments of 

student achievement needed for the student to participate in the assessments;

• projected date for the beginning of services and modification and anticipated frequency, 

location, and duration of services and modifications;

• how progress toward annual goals will be measured;

• transition services for students ages 13 years and above; and

• documentation that the student has been informed of his/her rights that will be  

transferred to the student upon reaching the age of majority;

 Evaluation procedures will be administered in accordance with federal regulations to 

determine whether a student is disabled and the nature and extent of the special education and 

related services that the student needs.  The use of this term means procedures are used 

selectively with an individual student and does not  include basic tests administered to or 

procedures used with all students in a school, grade, or class.

 Prior to conducting any school-initiated evaluation, CMCS will request parental/guardian 

permission for the proposed action through written notification. The notification will include the 

following information:

• reasons for the requested evaluation and the name of the person who initiated the process;

• proposed evaluation procedures;

• statement that after obtaining parent permission for evaluation, the evaluation will be 

completed and that the parents/guardian will be informed of the evaluation schedule;

• description of the areas that are being assessed;

• description of how the findings of the evaluation will be used;
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• statement that the parents will be informed of the results of the evaluation;

• description of all procedural safeguards available;

• statement of the parent’s right  to refuse permission for the evaluation, with the 

understanding that the CMCS  or other agency can request an official hearing to present 

its reasons and try to obtain approval to conduct the evaluation;

• explanation of other rights pertaining to the evaluation process;

• list of the sources whereby parents may obtain free/low cost legal services;

• declaration that the student will not be placed in special education without the knowledge 

and written approval of the parent; and

• statement of any other factors relevant to the proposed action.

 After obtaining parent/guardian permission for evaluation or following a decision through 

the official hearing (subject only to State Educational Agency appeal), the evaluation must be 

completed.

Following the evaluation, CMCS will notify the parents/guardian that the evaluation has 

been completed.  The notice shall include the following, with the exception of the items specified 

which are pertinent to both permission for evaluation and placement;

• results of the evaluation and the educational implications;

• statement of the parents’/guardian(s)’ rights to attend a meeting of the IEP team;

• a statement of the parents’/guardian’s right of refusal of permission for placement;

• an explanation of other rights pertaining to the placement process;

• a full description of all procedural safeguards available;
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C.  Student Assessment

i.  Student Achievement and Progress Evaluation

 CMCS will combine the unique methods for assessing student achievement developed by 

Dr. Maria Montessori, combined with standardized testing to ensure that all students are 

achieving academic standards.  

Montessori Inspired Assessments

 A unique aspect of Montessori education is the expectation that students assume 

responsibility for their own learning.  The goal is to help students learn how to find their own 

answers,  judge whether they are correct, and determine their next steps.  Montessori believed 

that the only way to teach children responsibility and independence was to allow them 

opportunities to practice responsibility and independence.   

 The role of assessment in a Montessori classroom is to provide students with the 

feedback they need to move toward mastery and advance through the curriculum.  Assessment is 

matter-of-fact as opposed to evaluative.  It is also highly practical.  Assessment takes place in 

many forms in the Montessori classroom, including using Self-Correcting Materials with Control 

of Error, Weekly Work Plans, Student Portfolios, the Three-Period Lesson, Ongoing Teacher 

Observation, Peer Feedback, and Mastery Checklists, all of which are described in greater detail 

below.  

 Self-Correcting Materials and the Control of Error.  Dr. Montessori believed that 

vesting the authority in the teacher to determine the correctness of students’ work was 

problematic (Lillard, 2005).  “All the crosses made by the teacher on the child’s written      
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work... only have a lowering effect on his energies and interests” (1967a, p. 245).  Instead, she 

incorporated feedback into the Montessori materials themselves.  

 Most Montessori materials have the control of error built in.  For example, while using 

the Division Board, as with most Montessori materials, children are capable of finding their own 

answers.  

 Weekly Work Plan.  The Weekly Work Plan is a tool CMCS students will employ to 

plan and assess the completion of assignments from all areas of the curriculum.  The Weekly 

Work Plan is an organizer that a child fills out each day as they complete a task.  The name of the 

lesson is written in the appropriate area for the teacher to see which areas of the curriculum have 

been worked on each day.  The student should have an entry each day for their math, language, 

reading, and journal work, as well as any ‘extra’ work they did that day.  By reviewing students’ 

Work Plans, teachers are able to ensure that children have been working in all areas of the 

curriculum, but more importantly the student takes responsibility for recording their own 

accomplishments and is able to see when they have not reached their daily goals.   

  Student Portfolio.  One of the hallmarks of Montessori education is the student 

portfolio.  Each student’s work is kept in a folder for the entire year.  This portfolio becomes an 

important reference material for future work.   As students revisit a mathematical concept or a 

language lesson, for example, they have their previous work and notes to reference for 

assistance.  The Student Portfolio empowers students to look for their own answers before 

coming to the teacher or another student for help.  It  also enables the teacher to assess which 
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concepts need revisiting and which have been mastered.  While some work is sent home through 

out the year, the majority of it stays in the classroom as the student’s own special resource.

 Repetition and Mastery.  Montessori believed that all humans have a tendency toward 

perfection and derive great pleasure from doing something well.  Consistent with this belief, 

Montessori observed that children have a tendency to repeat exercises over and over toward 

greater mastery.  Given an environment which provides the type of feedback that prevents 

children from repeating mistakes, and a natural drive toward perfection, they will eventually 

master any  given exercise.   New concepts are learned and mastered with confidence resulting in 

a reduced need for teacher feedback and an increased sense of self-reliance.

 Ongoing Teacher Observation.  Another form of assessment is teacher observation.  

One of the most important tasks of a Montessori teacher is to observe children at work.  Since 

most Montessori work must be physically spread out, it is easy for teachers to observe a student’s 

work without interfering or breaking their concentration.  When children are observed using a 

material incorrectly, teachers can intervene by repeating the lessons related to that material.  

Once the teacher observes that a child has mastered a particular material, the teacher gives a new 

lesson using the next material in the sequence.

 Because Montessori teachers rarely  give lessons to the entire class at once, they are free 

to move about the room spending time with individual children or small groups of students.  

Watching a student work with the materials gives the teacher an opportunity to observe how well 

students are grasping lessons and concepts. In a Montessori classroom, feedback is immediate.  

Teachers need not wait to see how students perform on a test to determine their level of 
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comprehension; rather, teachers inspire children to work with materials and observe their level of 

mastery.  

 Mastery Checklists.  Each student’s work with every part of the Montessori curriculum 

is tracked and recorded by the teacher.  For purposes of assessment, Montessori lessons are 

divided into four categories: presented, practiced, improving, and mastered.  

 In the Montessori environment, organized record-keeping helps teachers facilitate 

students’ learning.  Checklists are divided by subject, year, and topic of study.  Teachers use the 

checklists to track the individual progress of each student by recording the dates a student 

receives, practices, and masters each topic, activity, or material.  A separate checklist is used for 

each student and for each curriculum area.  A sample of a Student Activity  Mastery  Checklist is 

provided in Appendix K.  Mastery Checklists enable teachers to see clearly what each student is 

working on, what he or she has accomplished, and what presentations he or she still needs to 

receive.  In addition, the checklists provide an outline of each student’s interests based on the 

activities on which he or she has chosen to work on. From this pattern, the teacher can determine 

if students are fully benefitting from the program, or if the teacher needs to support their learning 

by guiding them toward other areas of the curriculum.

 The Mastery Checklists also provide teachers with a summary and assessment of the 

student’s level of development. Teachers can evaluate a student’s abilities and growth from the 

range of activities the student has mastered or is working on. Although students have different 

interests and abilities, they usually attain certain skills at similar ages. Therefore, up-to-date, 

detailed checklists also help the teacher see when a student may  be having developmental 
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problems.  To illustrate how Montessori Mastery  Checklists provide teachers with a detailed 

assessment of a child’s progress, a sample Cumulative Record Report is attached in Appendix L.  

 As public Montessori programs have grown, so has the need to match the Montessori 

curriculum to a given state’s academic standards.  Specifically  designed software simplifies this 

process, making it easy for teachers to also track each student’s progress in mastering the state 

standards.   To illustrate how Montessori Master Checklists are easily adapted to the South 

Carolina State standards, a sample South Carolina State Standards First Grade Report is provided 

in Appendix M.

 Review of Completed Work.  In addition to unobtrusive observation, Montessori 

teachers also evaluate children’s finished projects, which are usually  stored in children’s work 

folders.  Examples include research projects, essays, daily math problems, daily reading 

comprehension work, daily  journaling and daily language work. The teachers check classwork 

on a daily basis so the students receive immediate feedback on the quality of their work.

 Peers as Sources of Feedback.  Much of the work in a Montessori classroom is done 

collaboratively.  When children work together, they  point out errors in each other’s work.  In the 

absence of grades and competition, this is typically in the spirit of getting it right.  Montessori 

students also teach each other.  Peer teaching provides another opportunity  for Montessori 

students to receive feedback on their understanding of a given activity  or concept.  When 

students do not understand something, they cannot explain it  well to others.  They  must go back 

and address areas where they need help.  “There is nothing which makes you learn more than 

teaching someone else, especially  when you don’t know the subject very well.  The struggles of 

Coastal Montessori Charter School

83



the other act like control of error for yourself and urge you to acquire more knowledge in order 

to give him what he needs” (Montessori, 1989, p. 69).

Standardized Assessments

 In addition to the assessment tools all Montessori teachers use, CMCS will also use 

standardized assessments to diagnose areas of academic strengths and weaknesses, inform 

instructional activities, and track student progress.

 Measures of Academic Progress (MAP).  MAP assessment will be administered to 

students in grades one through six at the beginning, middle, and end of each year.  The results of 

this test will enable CMCS teachers to identify each student’s baseline of achievement and 

progress over the course of the academic year.  In public school settings, if a district requires 

MAP testing for other schools, then Montessori students take the tests as well.  In addition, many 

private Montessori schools in South Carolina also use MAP, such as the Montessori School of 

Florence, Abner Montessori  in Chapin ,  Palmetto Montessori in Charleston, Montessori School 

of Anderson, and Five Oaks Academy Montessori in Simpsonville.  Each of these schools 

utilizes MAP to help track students progress and, more importantly, to make adjustments in the 

instructional plan for individual students as needed.  

 CMCS will use MAP as an adjunct to the Montessori assessments.  This highly practical 

tool will help teachers and parents identify where a child’s strengths are, as well as specific 

strands the teacher and student need to address.  MAP will be instrumental in helping CMCS 

achieve its goal of students reading on grade level.  Reading proficiency will be tracked 

throughout a child’s tenure at CMCS and every effort made to ensure that child attains the 
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requisite skills to read at the expected level of his or her academic grade.   Another useful aspect 

is the creation of a student’s ‘Lexile’ or student’s reading level.  A student’s Lexile creates a 

suggested list of books that are commonly available at most libraries and accurately compares a 

student to his/her same age peers.  

 Palmetto Assessment of State Standards (PASS).  CMCS students in grades three 

through six will also take the Palmetto Assessment of State Standards (PASS).  Scores on the 

PASS will reveal how well CMCS students are learning the South Carolina state standards using 

a Montessori curriculum.  The PASS will also allow stakeholders of CMCS -- parents, students, 

staff, and the broader community  of taxpayers -- to make an apples-to-apples comparison of 

CMCS to other public schools in the district.  

 A summary of each assessment which will be administered at each grade level is 

presented below in Table 5.

Table 5.  Summary table of CMCS Assessments by Grade Level

Grade Montessori Student 
Self-Assessment

Montessori Teacher 
Assessment

Standardized 
Assessments

One • Self-correcting 
materials

• Weekly work plans
• Repetition and 

mastery
• Peers as sources of 

feedback

• Ongoing teacher 
observation

• Mastery checklists
• Review of 

completed work

• MAP
• California Measure 

of Mental 
Motivation
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Grade Montessori Student 
Self-Assessment

Montessori Teacher 
Assessment

Standardized 
Assessments

Two • Self-correcting 
materials

• Weekly work plans
• Repetition and 

mastery
• Peers as sources of 

feedback

• Ongoing teacher 
observation

• Mastery checklists
• Review of 

completed work

• MAP
• California Measure 

of Mental 
Motivation

Three • Self-correcting 
materials

• Weekly work plans
• Repetition and 

mastery
• Peers as sources of 

feedback

• Ongoing teacher 
observation

• Mastery checklists
• Review of 

completed work

• MAP
• PASS
• California Measure 

of Mental 
Motivation

• California Critical 
Thinking Tests

Four • Self-correcting 
materials

• Weekly work plans
• Repetition and 

mastery
• Peers as sources of 

feedback

• Ongoing teacher 
observation

• Mastery checklists
• Review of 

completed work

• MAP
• PASS
• California Measure 

of Mental 
Motivation

• California Critical 
Thinking Tests

Five • Self-correcting 
materials

• Weekly work plans
• Repetition and 

mastery
• Peers as sources of 

feedback

• Ongoing teacher 
observation

• Mastery checklists
• Review of 

completed work

• MAP
• PASS
• California Measure 

of Mental 
Motivation

• California Critical 
Thinking Tests

Six • Self-correcting 
materials

• Weekly work plans
• Repetition and 

mastery
• Peers as sources of 

feedback

• Ongoing teacher 
observation

• Mastery checklists
• Review of 

completed work

• MAP
• PASS
• California Measure 

of Mental 
Motivation

• California Critical 
Thinking Tests
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Why There are No Grades in Montessori Education 

 In any educational system, there must be a process for assessing learning.  The teacher 

must know what the student  does and does not understand so that  the student can receive helpful 

feedback on his or her proficiency, and the student benefits from feedback on his or her 

proficiency.  As described above, assessment is an ongoing activity in any  Montessori 

environment.  

 However, one unique aspect of the Montessori approach is the absence of grades.  

Montessori believed that an important goal of formal education was to nurture children’s natural 

love for learning.  She believed that society would be best served if children grew up motivated 

to learn so they would continue to develop into their best selves long after they left school. 

 Through her decades of observing how children learn best and most naturally, Montessori 

concluded that giving rewards for a job well done made children less motivated to do a good job 

in the future.   Evaluating students for doing something they already enjoyed, she contended, 

only served to devalue the activity and insult the integrity of the child.  Hence, she designed her 

classrooms so that rewards and evaluation would reside in the activity, not in the teacher.

 Many years later, an entire body of scientific research would confirm Montessori’s 

observations.  As Angeline Lillard (2005) points out in Montessori: The Science Behind the 

Genius, extrinsic rewards are linked to lowered motivation.  Certainly, there are compelling 

reasons for using grades in school, not the least of which is that  they produce immediate results.  

And clearly, adults giving rewards for learning are well-intentioned.  Dr. Montessori believed, 

however, that rewards actually interfered with a child’s learning.  She said, “A child does not 
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need praise; praise breaks the enchantment” (1989, P. 16).   Research validates Montessori’s 

assertion.  Studies have shown that the longer a student is in an environment where grades are 

given for performance, the less likely he or she is to be intrinsically motivated to learn .  That is, 

intrinsic motivation decreases with each year in traditional schooling (Eccles, Wigfield, Midgley, 

Reuman, MacIver, & Feldaufer, 1993).  

 The modern grading system (A, B, C, D, F) came about in the early 1900s.  As 

compulsory  attendance laws were passed and the number of schools -- and students within 

schools -- grew exponentially, the original practice of  written, descriptive reports of student 

progress was no longer feasible.  Grades became a convenient way of rating performance, as 

well as a way to compare performance of students from different schools.  

 Unfortunately, assigning grades to children can also have some unintended effects.  The 

most problematic of these from a Montessori standpoint is the tendency  of students to focus 

more on performance than mastery.  To the extent that higher grades are associated with praise 

and esteem from adults, children begin to work more for the grade than for deep understanding.  

The incentive to learn is the grade.  To the extent that the grade becomes more rewarding -- 

because it is more highly valued by adults -- than the joy of discovering or mastering something 

new, learning becomes a means to an end.  When an activity  is cast as a means to an end, the 

tendency is for the first activity (learning) to be devalued and the second activity (getting the 

grade) to be overvalued.  Montessori’s observation is supported by modern psychological 

research (see, for example, Lepper, Sagotsky, Dafoe, & Greene, 1982).  
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 Another downside of offering grades for performance is that students tend to opt for less 

challenge, and therefore learn less (Lillard, 2005).  If the goal is to get a good grade, students are 

less likely to reach further outside of their comfort zones for fear of jeopardizing their scores.  By 

contrast, in a Montessori environment, getting something wrong is seen as valuable information.  

Just as history’s most successful inventors tried many approaches to solve problems with most  of 

them not working, Montessori students are free to try different ways of problem-solving without 

the usual stigma attached to getting it wrong.  

 Yet another unintended but  significantly negative effect of using tangible rewards to try to 

increase certain behaviors is that  it can have the opposite effect.  Research shows that when 

children are rewarded for doing nice things for each other, they are actually less likely to do nice 

things in the future.  Prosocial behavior in the classroom is further reduced by the creation of a 

competitive environment.  When grades are given, children check themselves against each other 

in a competitive fashion to see where they are in relation to other children.  Classrooms which 

promote cooperation as opposed to competition are associated with significantly higher levels of 

prosocial behavior toward one another.  

 Grades also impact how children see themselves and their intelligence.  Receiving grades 

is related more to setting performance goals and to children seeing their intelligence as a fixed 

quantity.  When they succeed, they are fine; but, when they  fail they give up.  Children who are 

encouraged to adopt mastery  goals, however, are more likely to see their intelligence as variable 

and incremental.  These children will strive for improvement and, in the face of failure, will try 

different approaches (Dweck, 1999).
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 There is also research suggesting that students who learn for grades are less likely to 

retain information after testing, less likely to achieve deep  conceptual understanding of the 

concepts, and less likely to show any continued interest in what they learned.

 Educational and psychological research confirms what Montessori knew instinctively:  

Offering extrinsic rewards ultimately interferes with learning.  It is not surprising, therefore, that 

the rewards in a Montessori classroom are internal ones.  Students are motivated to learn because 

the materials are interesting, they are able to choose their own work and spend as much time on 

it as they like, and they are free to work alone, with a partner, or in a group.  Assessment is 

critical, and takes many forms on a day-to-day  basis in a Montessori classroom.  The children are 

just not aware that they are being assessed.  They learn for learning’s sake.

ii.  Performance Goals Timeline

 According to the requirements of the No Child Left Behind Act (NCLB), one hundred 

(100) percent of students will be proficient in reading and math by the year 2013-2014.  In order 

to meet that goal, CMCS students are expected to meet Adequate Yearly Progress (AYP) 

objectives consistent with the AYP objectives of South Carolina Public Schools published in the 

Consolidated State Application Accountability Workbook.  Thus, CMCS is required to meet the 

following measurable annual objectives on state-mandated tests of accountability: 
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iii.  Academic Assistance

 Acceptable levels of proficiency are defined for CMCS and all public schools by NCLB, 

which calls for all students by  the year 2014 to score “proficient” or above on state testing 

(PASS) administered annually  beginning in grade 3.  Since CMCS has one - three years before a 

student is required to take PASS, assessments and interventions begin in grade 1, 2, and 3, as 

needed in order to ensure that the students are mastering the state curriculum standards at a 

steady  pace. Formal assessments include MAP testing at defined intervals during the year.   

Informal assessment of skill mastery occurs daily through teacher observation of hands-on, 

written and/ or oral performance by the student documented with a detailed record keeping 

system for each student.
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 When CMCS has its first  and subsequent third graders taking PASS, any who do not  meet 

the acceptable level of proficiency  in any subject  area will undergo the same procedure for any 

student not performing at an acceptable level at any  grade level they are working and learning at 

while at CMCS. This procedure of assessment and interventions is described below.

 The Montessori method has a built  in cycle of “teach, assess, reteach or move ahead” for 

every  skill in all subject areas for which the students are receiving lessons every day. As a 

“continuous progress” model of education, students do not move on to the next skill until they 

have mastered the current  one they are working on. Therefore, re-teaching of lessons 

(remediation) is a foundational part of the Montessori model going on all the time.  

 An inherent feature of any continuous progress model is that each student works at his or 

her own pace. However, when students are moving exceptionally  fast or slowly  through the 

curriculum it  indicates to the teacher that the first needs to be challenged more and the latter 

needs some diagnostic and remedial intervention.  Therefore, at CMCS, students who are 

struggling to master skills at a steady pace, as indicated by  MAP testing and daily  teacher 

assessment, would be identified as needing one or more interventions. 

 A team of professionals and the parents will meet to review what interventions are 

appropriate. A written plan is developed with: type(s) of intervention, dates to begin, and a 

checkpoint for examining results/outcomes relative to the child’s learning.  Interventions can be 

in the emotional, social and physical realms in addition to academics when teaching within the 

framework of  “the whole child.”      

92



 Examples of interventions in the first three realms include, but are not limited to: vision/

hearing/speech screening with corrective action for any deficits, behavioral plans monitored by 

the home and school, one-on-one or small group  sessions with a school counselor to work though 

emotional issues. Common academic interventions include more one-on-one time with teacher, 

classroom assistant or school volunteer, after or before school tutoring, shortening length of 

assignments, teaching to a student’s strongest modality of learning while remediating weaker 

ones.   

 If outcomes are not positive when the team reconvenes (usually  within six to eight 

weeks),  other interventions can be tried and/or the recommendation may  be made to administer 

some diagnostic tests to the child by a school psychologist that  may  uncover a learning disability. 

If the child qualifies for any special services offered by the district, at this point the procedures of 

the “Individuals with Disabilities Act” would be carried out.  Depending on the services needed, 

the child may be able to remain at CMCS and receive the services or may need placement in 

another district school which can provide the appropriate services. 
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2.  Personnel

A.  Administrative and Teaching Staff

i.  Administrative Staff

 The administrative staff at CMCS will include a Director and, in the event that  the 

Director does not have a Montessori background, a Curriculum Coordinator.  At least  one 

member of the administrative staff will hold current South Carolina certification in 

administration or have at least one year of experience in the field of school-based administration.  

Below are job descriptions for the CMCS Director and Curriculum Coordinator.  

Director

 This job exists primarily  in order to administer the implementation of the school's 

mission and operating policy.  In addition, the Director will work closely with the Curriculum 

Coordinator to provide day-to-day educational leadership for the school.  Other responsibilities 

include:

• Serve as the chief administrative and supervisory official of the school and recommend 

annual goals and a strategic plan to the Board for adoption. 

• Assist employees in the achievement of their job goals and has authority  for hiring and 

firing, and employee discipline. 

• Act as a student advocate to ensure the rights of all students are respected. 

• Determine the school’s budget and monitor the expenditures.

•  Act as a liaison among the school, the home, and the community.
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Curriculum Coordinator

 This job exists primarily  to oversee the cohesion of the curriculum and ensure it is 

student-centered and mission-driven. He/she has the role of decision-maker, consultant, and 

specialist in advising lead teachers and assistants. The Curriculum Coordinator is charged with 

the responsibility of planning, implementing, and evaluating an educational program that 

employs authentic Montessori instructional methods and materials. Some specific duties include:

• Direct the planning, development, field-testing, and evaluation of curriculum.

• Provide advice and counsel for teachers and the Director on matters pertaining to 

instruction.

• Function as a liaison with the District. 

• Coordinate staff development and in-service programs.

ii.  Teachers

 CMCS will employ Lead Teachers and non-teaching Assistants.  Lead teachers are the 

primary teachers in charge of each class.  All lead teachers at CMCS will either be Montessori 

certified or in the process of receiving Montessori certification from an accredited Montessori 

program for the grade level in which they are assigned.   If they  have not completed their training 

for Montessori certification in Lower Elementary or Upper Elementary, they  will have completed 

the requisite coursework to enable them to be a Lead Montessori teacher.  At least 75% of CMCS 

Lead teachers will also hold valid South Carolina teaching certificates.   With the recently passed 
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legislation concerning the certification of Montessori teachers in South Carolina, state teaching 

certificates may  be obtained one of two ways.  First, a teacher may have a South Carolina 

teaching certificate as a result of graduating from an Education program and meeting all other 

requirements for state certification.  Second, a Montessori teacher with a four-year degree (which 

does not have to be in Education) may receive his/her South Carolina teaching certificate by 

passing the PRAXIS.  Teachers who receive their South Carolina teaching certificate through this 

newly created avenue will only be eligible to teach at Montessori public schools; their 

certification will not be accepted at public schools which are not Montessori.  Below is the 

CMCS job description for Lead Teacher.

Lead Teacher

 The Lead Teacher will help direct his/her students' activities academically, spiritually, 

emotionally, socially  and physically in a prepared Montessori environment that challenges each 

child to reach his/her fullest potential in the developmental areas, in accordance with Montessori 

philosophy and procedures for the age group  in which he/she has received Montessori Training. 

Specific responsibilities include:

• Prepare the environment in accordance with Montessori principles.

• Plan a program of study  that, as much as possible, meets the individual needs, interests 

and abilities of students.

• Carefully observe and keep records on each student’s individual progression.

• Communicate regularly with parents.
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• Develop  reasonable rules of classroom behavior and procedure and maintain order in the 

classroom in a fair and just manner. 

 For music, fine arts, foreign language, physical education, and other teaching positions 

necessary  to fulfill the school’s mission, CMCS may exercise its right to hire non-certified 

teachers not exceeding 25% of the faculty.  NCLB does not apply in these cases.  However, the 

following requirements will be followed: part-time non-certified teachers must be considered pro 

rata in calculating staff percentages based on the hours which they are expected to teach; and a 

non-certified teacher must be appropriately  qualified for the subject matter taught, must have 

earned a bachelor’s degree at an accredited college or university, and must meet the 

qualifications outlined in SC Code Ann. § 59-25-115.

Non-Teaching Assistant

 The ideal size of a Montessori classroom is larger than the recommended size in non-

Montessori programs.  It is not unusual for a Montessori class to include 24 - 30 students, 

balanced among three ages.  In line with the Montessori principle of cultivating independence in 

the child, larger class size encourages students to rely  on themselves and each other.  At the same 

time, it is vital that every student receive the individualized instruction required in a Montessori 

environment.  Toward this end, Montessori Assistants help  the Lead Teacher with administrative 

duties and overall classroom management, freeing up the Lead Teacher to present lessons and 

work with individual students.  Having a second adult in the classroom also helps to ensure that 

all children are observed and cared for.
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 Assistants are not required to have teaching certification.  However, if they do not have 

experience in the Montessori classroom, they will be required to attend the Annual South 

Carolina Montessori Alliance Conference and/or Annual Montessori Professional Development 

Day at East  Cooper Montessori Charter School.  Below is a job description for the CMCS 

Assistant.

 The Assistant Teacher is a guide who, while demonstrating patience and respect for 

children, encourages them to be independent in activities in which they are capable of 

completing. He/she will assist in presenting to children activities designed to promote social, 

physical, and intellectual growth following the philosophies of Maria Montessori. Specific 

responsibilities include:

• Become knowledgeable in Montessori terminology and methods.

• Check student work. Become familiar with record keeping system.

• Assist with classroom management and conflict resolution.

• Maintain the room and the materials.

Special Education Teachers

 CMCS will make decisions that identify  the types of services a child will need and will 

consider staffing implications for delivering those services.  Any teachers hired or contracted to 

meet the needs of exceptional children must meet qualifications that are in alignment with the 

South Carolina Charter Schools Act, the No Child Left Behind Act, and changes to IDEA in 2004 

requiring that special education teachers meet the “highly  qualified” standards of NCLB.  

Therefore, CMCS teachers of exceptional children must meet the following minimum criteria: 

(1) minimum of a Bachelor’s degree; (2) content knowledge demonstrated by  achieving a 
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passing score on state approved certification examinations, and (3) valid South Carolina 

Teaching Certificate in the area of disability with no waivers of any requirements. Special 

education teachers needing additional certification to better assist students with special needs 

will be given one year to take coursework necessary to gain this certification.  While they are 

becoming certified in necessary  areas, CMCS will contract with other agencies in order to 

provide the full range of necessary services for any and all children with special needs.

B.  Employee Relations

i.  Employment Process

 CMCS will maintain an effective recruitment program designed to attract, secure, and 

maintain the most qualified persons for all positions.  CMCS will advertise for employees using 

some or all of the following marketing strategies:

•  Internal and external searches 

• Advertisements on the CMCS website

• Advertisements in local, state and regional newspapers 

• Advertisements on national Montessori association websites (AMS and AMI)

• Advertisements on state and national public charter school websites

• Advertisements in bulletins of local churches and community organizations

• Advertisements in professional publications 

• Communications with Directors of Montessori Teacher Certification programs

• Advertisements in online classifieds 

• Interviews with students enrolled in teacher education programs 

• Special activities and events for prospective applicants 
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• Social networking platforms 

 The Director will oversee the design and creation of print and online media used to 

recruit qualified candidates.  The advertisement will be published in accordance with all related 

legal and reporting requirements and will contain general information about the school, the 

educational and instructional programs, teacher benefits and student enrollment.  The job 

vacancy advertisement will be based on the actual job description and/or criteria to be used in 

selecting the most qualified person for the position.  The advertisement may also include such 

information as job title, major job responsibilities, location of the school, how to apply for the 

position, statement certifying that the employer is an equal opportunity employer, work schedule, 

minimum qualifications and deadline for receiving applications.

 It shall be the policy of the CMCS Board of Directors to recruit and hire professional 

teaching personnel on the basis of qualifications and merit.  Furthermore, it shall be the policy of 

the Board that all persons nominated for employment meet the qualifications set out for the 

particular position.  The Director shall construct and implement procedures for employing 

teachers and other CMCS employees.  The Director may use a “Letter of Intent” to assure a 

prospective employee of his/her recommendation to be hired.  The Board reserves the right to 

hire employees at will and may also consider contract employees.

 The CMCS Board recognizes that  the implementation of policies designed to provide 

quality educational programs is highly dependent upon the full and effective utilization of 

qualified individuals regardless of race, color, religion, sexual orientation, handicap, marital 

status, national origin, creed, political affiliation, ancestry, sex or age; except where sex or age is 

a bonafide occupational qualification.  A criminal record history check on all new employees will 
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be conducted through the State Law Enforcement Division (SLED) upon their recommendations 

for employment.  

 The most qualified applicants will be interviewed by a CMCS Search Committee.  

Applicants will be selected based on their qualifications, as well as the Search Committee’s 

assessment of the candidate’s ability to promote the mission of the school.  In accordance with 

the Georgetown County School District’s federal desegregation order, special efforts will be 

made to attract and recruit African American applicants.  The final decision regarding 

employment at CMCS shall be made by the CMCS Board of Directors.

 Any unsuccessful applicant for employment having reason to believe that he or she was 

not a successful applicant because of some discriminatory reason such as race, age, sex, 

disability, etc., may  submit a grievance to the CMCS Board for its consideration in accordance 

with the Board’s grievance procedure.

 The Immigration Reform and Control Act of 1986 prohibits Georgetown County  schools 

from hiring aliens not legally eligible to work in the United States.  It requires all new employees 

to present evidence of employment eligibility and requires employees to verify  eligibility.  

Newly hired employees must complete the required paperwork no later than three days following 

their first working day.

ii.  Teacher Evaluations

 CMCS recognizes that much of the success of a charter school hinges on the flexibility  in  

administrative decisions.  At the same time, the CMCS Planning Committee believes that many 

good systems have been created for the public schools in order to help  them achieve their 

mission of excellence in education.  Some of these systems may also enable CMCS to achieve its 
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goals.  The South Carolina System for Assisting, Developing, and Evaluating Professional 

Teaching (ADEPT) is one such system.  Currently, CMCS Planning Committee members are 

considering the option of adopting ADEPT.  CMCS has had initial discussions with the ADEPT 

Coordinator at  the Department of Education.  Through initial discussions, the Planning 

Committee has learned that the other Montessori charter school in the state also uses ADEPT.    

Moreover, the ADEPT program administrators have recently developed a “Montessori Guidance 

Document” (presented in Appendix N).  This document, created with input from public 

Montessori administrators, is a companion document to the ADEPT program.  It  outlines how to 

apply ADEPT in a Montessori classroom.  

 The CMCS Planning Group intends to further research ADEPT.  However, the Planning 

Committee believes teacher and administrator buy-in is critical to the success of a program like 

ADEPT.  Therefore, the final decision of teacher evaluation will be made by the Director with 

input from teachers and approval of the Board prior to the school opening.  Should CMCS elect 

not to use ADEPT, another teacher evaluation system which makes sense for the culture of the 

school will be adopted.  If the ADEPT model is adopted, the procedure outlined below will be 

employed.

 Teachers in their first year of teaching will be issued an Induction contract and will be 

evaluated using the induction model under ADEPT. Induction teachers may also be out-of-state 

teachers with less than one year of experience, or other out-of-state experienced teachers. 

Induction teachers will participate in a formal induction program, to be developed by the 

Director, which provides continuous guidance and support. The yearlong Induction program will 

include the assignment of an assistance team with one member being a mentor; monthly  support 
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group meetings; observations and seminars; and support for implementation of the ten ADEPT 

Performance Dimensions of teaching. Teachers who successfully complete the year may progress 

to annual contract status the next year. Induction teachers who do not successfully complete the 

year may be placed on an annual contract and evaluated with the ADEPT TEAM  (Team-Based 

Evaluation and Assistance Model) formal evaluation instrument.

 All annual-contract teachers will be evaluated on the ADEPT TEAM evaluation. Annual 

teachers are those who have successfully  completed the induction program, teachers who needed 

improvement after the first year, and teachers in need of improvement after the second year. The 

yearlong TEAM  evaluation will include the assignment of a team of evaluators, observations, 

audiotape interviews, formal conferences, and written feedback from the team of evaluators just 

before the December holiday break and before April 15th.  Feedback will be given based on the 

consensus of the team of evaluators regarding the teacher’s performance in each of the ten 

ADEPT performance dimensions. Continuing contract teachers will be evaluated using the 

ADEPT GBE (Goals-Based Evaluation) informal evaluation. Continuing contract teachers are 

those who have successfully completed the evaluations at the induction and annual-contract 

levels. One GBE goal must be accomplished annually in each three-year cycle. Continuing 

contract teachers will be evaluated a minimum of every three years. The Director will have the 

discretion to evaluate continuing contract teachers with the ADEPT TEAM 

evaluation.  

 CMCS understands that the adoption of the ADEPT program does not necessitate that 

employees have contracts.  CMCS reserves the right to hire at will employees.
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iii.  Terms and Conditions of Employment

 The CMCS Board of Directors will approve the terms and conditions of employment for 

all employees.  The terms and conditions of employment will include but not be limited to: 

length of work year and work day, salary and payment schedule, vacation days, holidays, paid 

leave, notification of absence, insurance benefits, reimbursement, and confidentiality. 

 An employee handbook outlining policies and procedures will be developed and 

approved by the CMCS Planning Committee.  The handbook will be given to all employees and 

revised annually.  Employees will sign a statement indicating their receipt of the handbook and 

willful acceptance of the policies and procedures contained within.  All policies and procedures 

in the handbook will comply with South Carolina and US federal laws.  

C.  Grievance and Termination Procedures

i.  Teacher Employment and Dismissal Procedures

 All teachers will receive written notice and an opportunity for a hearing before the CMCS 

Board of Trustees if recommended for dismissal or non-renewal.  CMCS retains the right to 

discipline or terminate any  employee at any time after affording written notice and an 

opportunity for a hearing.  The authority  to approve or negotiate any issues of contract or to 

terminate an employee is vested with the Board, following a recommendation from the Director.  

In accordance with the South Carolina Charter School Act, all non-teaching employees 

will have written notice and an opportunity  for a hearing with the school Director and/or Board 

of Directors in alignment with the grievance procedures listed for administrative, 

paraprofessional, and non-teaching staff if they are recommended for dismissal.
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 For teachers serving under Continuing Contracts, the CMCS Planning Committee will 

adopt the procedures for the employment and dismissal of teachers outlined in S.C. Code Ann. § 

59-25-410 et seq. (1990), the South Carolina Teacher Employment and Dismissal Act, with the 

exception that there will not be the right of an appeal to the Circuit Court from an adverse 

decision, and the decision of the CMCS Board shall be final.  The Director will give written 

notice to the employee of intent not to offer an employment agreement no later than April 15, or 

such other date as set by  the State, of each year.  Any teacher recommended for dismissal or non-

renewal shall have written notice and an opportunity for a hearing with the CMCS Board of 

Directors in accordance with the South Carolina Teacher Employment and Dismissal Act.  The 

decision of the CMCS Board of Directors will be final.  

ii.  Employment and Dismissal Procedures for Administrative, Paraprofessional, and Non-

teaching Staff

 The CMCS Planning Committee recognizes the need to provide an orderly  means for the 

expeditious resolution of disputes concerning differences among employees and between 

employees and administrators.  A grievance is defined as “a disagreement involving the work 

situation in which an individual or group of individuals believes that an injustice has been done 

due to lack of policy, an unfair policy, or the misapplication or misinterpretation of policy.  Issues 

related to salary, benefits and insurance are not grievances and are not covered by  this 

procedure.”

 The Planning Committee and subsequent Boards will encourage employees to discuss 

their concerns or complaints informally with their supervisor(s).  If, at any time, an employee 
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feels that a formal mechanism for raising his/her concern or problem is needed, he/she should 

follow the procedure below.

Step 1: Any  employee with a grievance issue shall review or discuss the grievance with 

his/her immediate supervisor within ten (10) days following either the event giving rise to 

the grievance or the time when the employee reasonably should have gained knowledge 

of its occurrence.

Step 2: If discussion does not solve the matter to the satisfaction of the employee, or if 

the employee is uncomfortable with an oral discussion of the matter, such employee shall 

have the right to present the grievance in writing to the Director.  This must occur within 

three (3) days of the discussion outlined in step 1, or within ten (10) days following either 

the event giving rise to the grievance or the time when the employee reasonably should 

have gained knowledge of its occurrence.  The written grievance shall consist of a 

concise statement of the facts upon which the grievance is based and a reference to the 

specific provision of the policy, rule, or regulation in question.  A copy of such grievance 

shall be filed with the Director.  The employee shall have the right to include in the 

appeal a request for a hearing before the Director.  Such hearing shall be conducted 

within five (5) working days after the Director’s receipt of such request, and the 

aggrieved employee shall be advised in writing of the time, place, and date of such 

hearing.  The Director shall take action on the grievance within five (5) working days 

after receipt thereof, or if a hearing is requested, within five (5) working days after the 

conclusion of said hearing.  The action taken and the reasons for the action shall be 

reduced to writing and copies sent to the grievant and the CMCS Board of Director’s 
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Chairperson.  Failure on the part of the employee to attend the hearing established by the 

Director after receiving notice thereof shall be deemed a waiver of the right to appeal and 

shall end the grievance procedure.

Step 3: After following the above procedure, an employee may request a meeting with 

the CMCS Board of Directors for the purpose of discussing the grievance which arose 

from his/her employment.  The request will be made in writing to the Director within five  

(5) days of the Director’s response to the grievance.  The Director will, at  the next 

regularly scheduled board meeting, present to the Board the request  that the grievance be 

heard, together with copies of all correspondence and responses from any lower 

supervisory levels.  The Board will notify the employee of its decision (whether or not to 

meet with the grievant to discuss the grievance) within ten (10) days.  The Board will 

render a written decision within ten (10) days of its meeting with the employee or of its 

decision not to hear the grievance.  The decision of the Board shall be final.
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3.  Plans

A.  Support for the Formation of the Charter School

i.  Charter Planning Committee

 The Coastal Montessori Charter School (CMCS) Planning Committee began meeting in 

December 2009.  The Planning Committee consists of parents of children in public and private 

schools, public and private school teachers, including a teacher with SC teaching certification, 

administrators and local community leaders. It is a grass roots community group whose goal is to 

make Montessori education a public option so that all families who desire a Montessori 

education for their children have access to it.   

The CMCS Planning Committee:

Kristin M. Bohan, Ph.D. - Planning Committee Chairwoman
Ex-Officio Member on all Subcommittees
Kristin M. Bohan, Ph.D. - Planning Committee Chairwoman
Ex-Officio Member on all Subcommittees
Kristin M. Bohan, Ph.D. - Planning Committee Chairwoman
Ex-Officio Member on all Subcommittees
Address:
285 Brickwell Lane, Pawleys 
Island, SC 29585

Education:
Marist College --  B.A. in 
Psychology and M.A. in 
Community/Counseling 
Psychology
University of Tennessee -- 
Ph.D. in Counseling 
Psychology with a 
Concentration in Higher 
Education Administration 
Duke University -Internship in 
Clinical Psychology
Yale University - Postdoctoral 
Fellowship 

Qualifications:
• Parent of two Montessori 

children
• Licensed psychologist in 

private practice
• Executive Director of 

myTERMS, a non-profit 
organization designed to 
develop healthy identity in 
girls
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Kristin Elizabeth Alford - Education CommitteeKristin Elizabeth Alford - Education CommitteeKristin Elizabeth Alford - Education Committee
Address:
318 Woodville Circle
Pawleys Island, SC 29585

Education:
University of Illinois
M.Ed. 1997
B.S. in Education 1991

Qualifications:
• Parent
• Practice manager and co 

owner of Carolina Forest 
Veterinary Hospital

• Previously a classroom 
teacher for nine years in the 
public school system.  

• In August 2011 will assume 
the responsibilities as the 
director of All Saints Church 
School

J. Edward Bell, III - Facilities and Legal CommitteesJ. Edward Bell, III - Facilities and Legal CommitteesJ. Edward Bell, III - Facilities and Legal Committees
Address:
373 Old Carriage Loop
Georgetown, South Carolina 
29440

Education:
B.A. degree from Wofford 
College, major in Government 
(1975)
Juris Doctor degree from USC 
Law School (1978) 

Qualifications:
• Parent
• 20 years practicing School 

Law
• Has represented Georgetown 

County School System.  
Responsible for the start up 
of the tri-county school 
system in Beaufort in the 
early 90’s

• Has represented over half the 
school districts in South 
Carolina, mostly their 
litigation interests 
including  areas such as 
school civil rights issues, 
employee contract issues, tort 
litigation, special needs 
cases, etc.

Christopher P. Bird - Facilities CommitteeChristopher P. Bird - Facilities CommitteeChristopher P. Bird - Facilities Committee
Address:
752 Aspen Loop
Pawleys Island, SC 29585

Education:
B.A. Business Administration, 
College of Charleston

Qualifications:
• Parent 
• Realtor - ReMax Beach and 

Golf
• Past Board Chairman of  

Montessori School of 
Pawleys Island

• Youth Coach at YMCA

Coastal Montessori Charter School

109



Robert Bryan - Culture and Legal CommitteesRobert Bryan - Culture and Legal CommitteesRobert Bryan - Culture and Legal Committees
Address:
2215 Brewster Dr.
Apt. 437
Myrtle Beach, SC  29577

Education:
B.A. in English from Coastal 
Carolina University
Law Degree from the 
University of South Carolina

Qualifications: 
• Parent
• Practiced Law in South 

Carolina since 1996
• Served as Deputy Solicitor 

for Georgetown County for 5 
years and managed all county  
prosecutors

• Opening private practice 
in Murrells Inlet focusing on 
criminal and civil litigation

• Served on the board of the 
Montessori School of 
Pawleys Island.

Lynne Ford - Marketing/Public Relations CommitteeLynne Ford - Marketing/Public Relations CommitteeLynne Ford - Marketing/Public Relations Committee
Address: 
P.O. Box 1573 
Pawleys Island, SC  29585

Education: 
M.A. in Mass 
Communications, University 
of Fl. 1989; 
B.A. in Journalism, University 
of SC, Columbia, 1987.

Qualifications: 
• Parent
• School Improvement Council 

at Waccamaw Elementary 
School

• Resource Development 
Director at the Georgetown 
County United Way

• Grants advisory committee 
of the Waccamaw 
Community Foundation

• Board member of 
myTERMS 

Jason N. Hendrix - Finance and Facilities CommitteesJason N. Hendrix - Finance and Facilities CommitteesJason N. Hendrix - Finance and Facilities Committees
Address: 
793 Golden Bear Dr
Pawleys Island, SC  29585

Education: 
B.S. Finance and Mgmt. 
Science, University of South 
Carolina, 1992
Masters in International 
Business Studies, University 
of South Carolina, 1996

Qualifications: 
• Parent
• CFO, Coastal Wire Company
• Board Member (Treasurer) 

Coastal Wire Company
• Board Member (Treasurer) 

Montessori School of 
Pawleys Island

Robert S. Horvath - Marketing/Public Relations and Facilities CommitteesRobert S. Horvath - Marketing/Public Relations and Facilities CommitteesRobert S. Horvath - Marketing/Public Relations and Facilities Committees
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Address: 
262 Brickwell Lane
Pawleys Island, SC  29585

Education: 
University of Pittsburgh
Community College of 
Allegheny County
Associate Degree in Nursing

Qualifications: 
• Parent
• Registered Nurse
• HOA Vice President, Island 

Estates at The Reserve

Joe Isaac - Education CommitteeJoe Isaac - Education CommitteeJoe Isaac - Education Committee
Address: 
162 Grey Fox Loop
Pawleys Island, SC  29585

Education: 
B.A. Business Admn., The 
Citadel  1969
MAT Administration, The 
Citadel 1980

Qualifications: 
• Retired Public School 

Administrator  (31 yrs. )
• Served 4 years on the South 

Carolina State Board of 
Education  (2004-2007 )   

• Served as Chairman of the 
Board in 2006

Yolanda T. McCray - Governance and Culture CommitteesYolanda T. McCray - Governance and Culture CommitteesYolanda T. McCray - Governance and Culture Committees
Address: 
29 Henrietta Lane
Georgetown, SC 29440

Education: 
B.S. Electrical Engineering
Clemson University, Dec. 
1998

Qualifications: 
• Executive Director of a 

prominent youth 
organization, Service Over 
Self, with four strategic focus 
areas:  Leadership, Civic 
Engagement, Environmental 
Stewardship and Youth 
Health Empowerment.  

Amy Miller - Marketing/Public Relations CommitteeAmy Miller - Marketing/Public Relations CommitteeAmy Miller - Marketing/Public Relations Committee
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Address: 
37 Torrens Place
Pawleys Island, SC  29585

Education: 
B.A. Speech Communications, 
Specialization in Public 
Relations, Miami University, 
Oxford, OH 1991

Qualifications: 
• Parent of a Montessori child
• Business Development 

Director - CASE Solutions 
Advertising

• Board of Directors - 
Montessori School of 
Pawleys Island, Secretary & 
Marketing Committee Chair

• Board of Directors - Pawleys 
Island Festival of Music & 
Art,  Secretary, Marketing 
Committee Chair, Wine Gala 
Committee member, A 
Culinary Symphony 
Committee member

Heather Teems- Education and Marketing/Public Relations CommitteesHeather Teems- Education and Marketing/Public Relations CommitteesHeather Teems- Education and Marketing/Public Relations Committees
Address: 
2117 Waverly Road
Pawleys Island, SC  29585

Education: 
B.F.A. Art Education -The 
University of South Carolina , 
1995
Master of Education- Lander 
University , 2010
Montessori AMS Certification 
Primary 3-6, 2010

Qualifications: 
• Parent of Montessori 

children
• SC State Certified K-12 Art 

Educator
• Montessori Art Teacher 

2005-Present
• Montessori Primary Assistant 

2009-Present
• Montessori PE Teacher/

Substitute 2006-2008 
• Habitat for Humanity 

Fundraiser Chair/Volunteer
• Make a Wish SC Regional 

Team Leader

Rachel Tomovski- Education CommitteeRachel Tomovski- Education CommitteeRachel Tomovski- Education Committee
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Address:
578 Patricia Avenue,
Murrells Inlet, SC 29576

Education:
B.A. - Theatre & English, 
University of Toronto, 
Ontario, CA
B.Ed. - Secondary Education, 
Theatre & English, 
Queen's University, Kingston, 
Ontario, CA

Qualifications:
• Parent of two Montessori 

boys
• Currently, Office 

Administrator for Montessori 
School of Pawleys Island

• Previously, High School 
Theatre Teacher in Plano, 
Texas

• Volunteer Teacher in 
Preschool and Elementary at 
Pawleys Island Community 
Church

• Volunteer Actor with 
Murrells Inlet Community 
Theatre

Consultants to the CMCS Planning Committee include:

• Thomas M. Krowka, Licensed Architect and VP of Walsh Krowka & Associates, Inc.

• Gene Mannella, CPA, CEO & Co-founder of HedgeSerb

• Anne Mountford, a teacher trainer, former public Montessori teacher and retiree in community

• Jody Swanigan, Principal at East Cooper Montessori Charter School

• Sarah Wilson, Director of Montessori School of Pawleys Island

ii.  Evidence of Support  

 The driving force behind the inception of CMCS was to make a Montessori education 

available to the community at large - to children of every race, culture and socio-economic 

background in Georgetown County.  One-on-one relationships with education, civic, business 

and church leaders were, and continue to be, the key  to not only  building goodwill in the 

community, but educating parents about the benefits of the Montessori teaching method. 
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 In August of 2010, after nearly a year of research and consulting with experts, the CMCS 

Planning Committee began to share its vision of a Montessori charter school with leaders of the 

Georgetown County School District  to gain guidance, seek feedback and strive for a strong 

relationship.   At the January 18, 2011, Georgetown County Board of Education meeting, Dr. 

Kristin Bohan, CMCS Chairwoman, publicly presented the Planning Committee’s intent to apply 

for a Montessori public charter school in the Georgetown County  district  (please see Appendix 

M), and at this time, the CMCS Planning Committee began sharing these plans with the general 

public.

 An extensive schedule of meetings between the CMCS Planning Committee and 

community leaders occurred from August 2010, to present.  

CMCS Community Outreach Meeting Schedule and Timeline:

8/24/10 Informational meeting of introduction and intent with Jim Dumm, 
Georgetown County Board of Education Chairman

8/27/10 Informational meeting of introduction and intent with Teresa Bennani, 
Georgetown County Board of Education Parliamentarian

9/1/10 Informational meeting of introduction and intent with Dr. Celestine Pringle, 
Assistant Superintendent for Curriculum and Instruction, Georgetown County 
School District, and Jim Dumm

10/5/10 Informational meeting of introduction and intent with Madeleine Ritchie, 
Executive Director of Georgetown County Early Learning Initiative

10/28/10 CMCS Education subcommittee met with Dianne Mark, Dean of Coastal 
Carolina University

11/2/10 Meeting with Professor Barbara Ervin, Director of Montessori Training at 
Lander University

11/3/10 Meeting with Dr. Jerry Odom, Executive Director of Foundation and 
Development office, University of SC
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11/8/10 CMCS planning committee informational meeting and tour of East Cooper 
Montessori Charter School 

11/17/10 Informational meeting with Montessori School of Pawleys Island (MSPI) 
board of directors and teachers

12/2/10 Informational meeting with MSPI families -- guests included Jody Swanigan, 
Principal East Cooper Montessori Charter School; Ginny Riga, Educational 
Associate Montessori Programs, SC Dept. of Education; and Mary 
Carmichael, Executive Director at Public Charter School Alliance of South 
Carolina

1/13/11 Meeting with Dr. Celestine Pringle and Patti Hammel, Executive Director of 
Student Performance and Federal Programs

1/18/11 CMCS presents to the Georgetown County School District Board of 
Education 

1/20/11 Informational meeting with Amy Brennan, Executive Director, Georgetown 
YMCA

2/1/11 Informational meeting with Bishop John Smith of the Greater Bible Way 
Church and Lynne Ford, Georgetown County United Way Resource 
Development Director and CMCS planning committee member

2/1/11 Phone Consult with Mr. Jon Tester, Executive Director for Elementary 
Education, who serves as the liaison between CMCS and the Georgetown 
County School District

2/1/11 Mr. Jon Tester reported on the CMCS initiative at the Board of Education’s 
monthly meeting

2/8/10 Informational update to the MSPI Board of Directors

2/16/11 Lunch meeting with Reverend Abraham Nelson of Mt. Zion Baptist church 
and Johnny Ford, Associate Pastor of Mt. Zion and former Executive Director 
of Teach My People in Pawleys Island

2/23/11 Attended invitation-only Early Learning Summit at JB Beck Administration 
Building, Georgetown County School District--Speaker Fred P. Washington, 
Jr.

2/23/11 Informational update to MSPI membership at school-wide meeting

2/26/11 CMCS public informational meeting No. 1 at Waccamaw Neck Library in 
Pawleys Island
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3/2/11 Presentation to the Pawleys Island Ministerial Alliance at Mt. Zion Baptist 
Church -- Approximately 12 ministers from the PI area (Appendix O)

3/4-6/11 Half of CMCS planning committee attended the 10th Annual Association of 
Public Charter Schools Conference in Columbia

3/12/11 CMCS public informational meeting No. 2 at Georgetown Library in 
Georgetown

3/15/11 Meeting with Mrs. Vervatine Reid, Principal of Waccamaw Elementary 
School

3/16/11 Informational update to MSPI membership at school-wide meeting

3/19/11 CMCS public informational meeting No. 3 at Andrews Library in Andrews

3/19/11 CMCS public informational meeting No. 4 at Carvers Bay Library in 
Hemingway

3/31/11 Meeting with Teach My People staff and Executive Director Eric Spatz

3/31/11 Meeting with Dr. Elizabeth Stalvey, Director, Educational Advantage 
Learning Centers

4/4/11 CMCS planning committee members attended Parent Education in 
Charleston--Thomas Haller presented

4/7/11 Meeting with Jodi Swanigan, Principal East Cooper Montessori Charter 
School

4/8/11 Informational meeting with Betsy Marlow, Executive Director of Miss Ruby’s 
Kids

4/11/11 Meeting with Dr. Marthena Morant, Executive Director for Human Resources 
for the Georgetown County School District

4/13/11 Meeting with Anne Mountford, a teacher trainer and former public Montessori 
teacher and retiree in community

4/20/11 Meeting with Dr. Carole Sorrenti, school psychologist and Executive Director 
for Special Services Georgetown County School District

 Four informational meetings were scheduled throughout Georgetown County to provide a 

venue for interested parents and community  members to learn more about charter schools, the 
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Montessori teaching method and plans of CMCS.   These meetings were held in four different 

communities within the district: Pawleys Island, Georgetown, Andrews, and Hemingway.  The 

specific dates and locations are listed below:

1. February 26, 2011 - Waccamaw Neck Library - Pawleys Island, SC

2. March 12, 2011 - Georgetown Library - Georgetown, SC

3. March 19, 2011 - Andrews Library - Andrews, SC

4. March 19, 2011 - Carvers Bay Library - Hemingway, SC

 Each of these informational meetings lasted two hours.  They included presentations by 

Montessori parents, teachers, and administrators; a 20-minute documentary on “Making 

Montessori Public;” hands-on demonstrations of the Montessori materials which children use in 

the Lower and Upper Elementary classes; and a question and answer session.  

Photos from the public informational meetings:Photos from the public informational meetings:Photos from the public informational meetings:

 Numerous handouts were made available during the meetings to help parents answer the 

questions: “What is Montessori? What is a charter school? and Is a Montessori Charter School 

right for my child?”  Copies of the handouts are presented in Appendix P and a list of the 

handouts is presented below:

• CMCS Fact Sheet
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• Map of Public School Montessori Programs throughout South Carolina

• List of Public School Montessori Programs throughout South Carolina

• Frequently Asked Questions About Charter Schools 

• “Isn’t Montessori Elitist?” from Tomorrow’s Child magazine

• Key Points to Consider as You Look at Montessori Schools from Tomorrow’s Child magazine

• Montessori Terminology

 At each of these meetings interested parents were encouraged to take and/or submit a Letter 

of Student Interest (please see Appendix Q) that demonstrates an interest  in CMCS enrollment 

for the 2012/2013 school year.

 The Informational Meetings were promoted to the public by  members of the Marketing 

Committee via:

• Website

• Email Marketing

• Posters

• Calendar listings, Public Service Announcements and Public Access Cable

• Public Relations - Press Relations and Press Releases

• Paid print and radio advertising

WEBSITE

 In January 2011, a dedicated website (www.coastalmontessoricharter.org) was established 

for Coastal Montessori Charter School to serve as a resource for information on charter schools, 

the Montessori teaching method and the proposed school.  The website allows people to register 

to receive information via email from the CMCS Planning Committee and submit questions and/
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or comments to the committee.  In addition, the Letter of Student Interest is available for 

download. As of April 25, 2011, there have been 831 visits to the website, 416 of those being 

unique visitors meaning that repeat visitors are only counted once (please see Appendix R for a 

report from Google Analytics). Eighty-one (81) individuals ‘opted-in’ to receive emails and 

fourteen (14) individuals contacted the CMCS Planning Committee with questions and/or 

comments.

Portion of website homepage:

EMAIL MARKETING

 As of April 25, 2011, the total active contact list for email marketing was 344. This list 

includes email addresses from website opt-ins and website contacts; area church leaders; the 

Planning Committee’s personal contacts, which include community leaders; and members of the 

Montessori School of Pawleys Island (MSPI).  The contact list breakout follows as does the  

contact counts breakout, which shows total active email addresses:
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Email announcement sample (portion):

Email marketing list breakout:
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Email marketing list contact counts breakout:

 Emails were sent to the contact lists as follows:

• 2/21/11 - Letter of Introduction and Announcement of all four Informational Sessions - emailed 

to Churches list 

• 2/21/11 to 2/25/11 - Announcement of all four Informational Sessions - emailed to all lists 

except Churches list

• 3/7/11 - Informational Sessions, highlighting meeting #2 in Georgetown - emailed to all lists

• 3/11/11 - Letter of Interest, encouraging those interested in CMCS enrollment to submit letter- 

emailed to all lists

• 3/15/11 - Informational Sessions, highlighting meetings #3 and #4 in Andrews and Hemingway 

- emailed to all lists

• 4/15/11 - Letter of Interest reminder - emailed to all lists.

 (Please see appendix S for copies of complete email announcements).
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POSTERS

 Posters measuring 11” x 

17” were hung in high-traffic 

locations in and around the 

communities where the four 

informational meetings would 

be held; Pawleys Island, 

Georgetown, Andrews and 

Hemingway.  Locations were 

targeted where parents of 

school-age children would 

visit, such as grocery stores, 

restaurants, churches, 

preschools and libraries.

Poster sample (actual size 11” x 17”):

Poster Locations:

Piggly Wiggly Pawleys Island
Bilo Pawleys Island
Pawleys Island Presbyterian Preschool Pawleys Island
St. Peters Preschool Pawleys Island
Montessori School of Pawleys Island Pawleys Island
Teach My People Pawleys Island
Pawleys Island Bakery Pawleys Island
Waccamaw Library Pawleys Island
All Saints Preschool Pawleys Island
St. Paul’s Waccamaw Preschool Pawleys Island
Civic Club Child Development Center Pawleys Island
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The Sawgrass School Pawleys Island
Precious Blood of Christ Pawleys Island
All Saints  Waccamaw/Anglican Mission Pawleys Island
Mt. Zion Baptist Church Pawleys Island
Litchfield Exchange Pawleys Island
St. Mary's AME Pawleys Island
Grace Church Pawleys Island
St. Paul’sWaccamaw United Methodist Pawleys Island
Pawley's Island Presbyterian Pawleys Island
St. Peter's Lutheran Pawleys Island
Pawleys Island Community Church Pawleys Island
Christ the King Episcopal Pawleys Island
St. John AME Pawleys Island
Providence Missionary Baptist Pawleys Island
Allston Tabernacle Pawleys Island
The Toy Isle Pawleys Island
Quigley's Restaurant Pawleys Island
Island Bar and Grill Pawleys Island
Belin Methodist Church Murrells Inlet
Shepard of the Sea Lutheran Church Murrells Inlet
Terry & Don's Gymnastics Murrells Inlet
Piggly Wiggly Murrells Inlet
Garden City Baptist Garden City
Small Minds of Tomorrow CDC Georgetown
Playhouses CDC Georgetown
Prince George Episcopal Church Georgetown
Georgetown Community Church Georgetown
St. Mary's Catholic Church Georgetown
Child Development Center Georgetown
Duncan Methodist Georgetown
Bethel AME Georgetown
Assemby of God Church (Life Center) Georgetown
Assemby of God Church (Childcare Center) Georgetown
First Baptist Church Georgetown
Georgetown County United Way Georgetown
YMCA Georgetown
Andrews Library Andrews
Deep Grocery Store Andrews
Food Lion Andrews
Fred's Andrews
Odyssey Kids Club Andrews
Tony's Famous Pizza Andrews
E. A. Cumbee, Group Child Care Andrews
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Little Smurf's Day Care Center Andrews
Laura's Day Care Andrews
A Slice of Heaven Andrews
Carver's Bay Library Hemingway
Hopewell AME Church Hemingway
Convenience Store Hemingway
Choppee Health Center (Gymnasium) Hemingway
Choppee Health Center (Day Care) Hemingway

CALENDAR LISTINGS, PUBLIC SERVICE ANNOUNCEMENTS  AND PUBLIC 

ACCESS CABLE

 Newspapers, radio and TV stations were contacted by the Marketing Committee members 

via email, phone and website data submissions entries to list the CMCS informational meeting 

schedule on online community calendars, as well as, requests for public service announcements. 

Newspaper - online calendar submissions: 

• Sun News (daily newspaper)

• Georgetown Times - (3x/week newspaper)

• Waccamaw Times - (weekly newspaper)

• Coastal Observer - (weekly newspaper)
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Radio- online calendar submissions and public service announcement requests:Radio- online calendar submissions and public service announcement requests:

• WMYB 92.1 FM 

• WRNN 99.5 FM

• WYAK 103.1 FM

• WDAI 98.5 FM

• WSEA 100.3 FM

• WSYN 106.5 FM

• WJXY 93.9 FM

•  WMBJ 88.3 FM

• WGTN 1400AM

Sample online calendar listings:
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TV -  online calendar submissions and public service announcement requests:TV -  online calendar submissions and public service announcement requests:

• WBTW, News 13

• WPDE, Channel 15

• WCIV, Channel 4

• WCBD, Channel 2

• WFXB, Channel 43

• Time Warner Cable - 

Government, Education and 

Public Access channel 3

Time Warner Cable Public Access - TV screen:

PUBLIC RELATIONS - PRESS RELATIONS AND PRESS RELEASES

 As the official CMCS spokeswoman, Dr. Kristin Bohan led the Marketing Committee’s 

efforts in establishing strong relationships with several reporters who conducted interviews and 

ran multiple stories on the proposed Montessori charter school, particularly: Gina Vasselli, 

reporter at  The Sun News (daily newspaper). Charles Swenson, editor of the Coastal Observer 

(weekly  newspaper) and Clayton Stairs of both the Georgetown Times and the Waccamaw 

Times.

 Press releases were sent to all area news outlets announcing the four public informational 

meetings.  Additionally, media invitations were sent to the same area news outlets before each 

meeting to encourage media attendance and coverage. 
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Releases/Media Invitations:

2/11/11 and 2/13/11 Montessori Charter School Announces Public Meetings

2/20/11 Media Invitation to Cover Montessori Charter School Public Meeting 
No. 1

3/7/11 Media Invitation to Cover Montessori Charter School Public Meeting 
No. 2 in Georgetown

3/15/11 Media Invitation to Cover Montessori Charter School Public Meeting 
No. 3 and 4 in Andrews and Hemingway

CMCS has received press coverage on WBTW News 13 and in The Sun News, Georgetown 

Times, Waccamaw Times and Coastal Observer.  Copies of press clippings are available upon 

request.

Press Coverage:

1/19/11 “School board thinks again” The Sun News

1/19/11 “Montessori charter school” The Georgetown Times

1/20/11 “Montessori charter school” Waccamaw Times

1/20/11 “Parents pitch charter school to board” Coastal Observer

1/21/11 “Charter school could open here” Georgetown Times

1/22/11 “Montessori open to all in group’s plan” The Sun News

1/27/11 “Charter school could open here” Waccamaw Times

1/30/11 Editorial “New School” by the editorial board The Sun News

2/17/11 “Montessori charter school to hold meetings” Waccamaw Times

2/17/11 “Charter school plans parent meetings” Coastal Observer

2/25/11 “Montessori meetings set for public” The Sun News
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1/19/11 “School board thinks again” The Sun News

1/19/11 “Montessori charter school” The Georgetown Times

2/26/11 “First of four Georgetown County Montessori 
meetings attract parents”

WBTW News 13 - 6 pm news

3/3/11 “Parents sign up students after meeting” Coastal Observer

PAID ADVERTISING

 The Marketing Committee paid for the following black and white prints ads and one 

radio ad to announce the four public informational meetings (copies of press clippings are 

available upon request):

 The Marketing Committee paid for the following black and white prints ads and one 

radio ad to announce the four public informational meetings (copies of press clippings are 

available upon request):
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• 2/7/11 - WGTN Radio - Local Town Crier, 

  3x/day for three weeks

• 2/17/11 - Waccamaw Times (10 clm. in.)

• 2/17/11 - Coastal Observer (8 clm. in.)

• 2/24/11 - Waccamaw Times (10 clm. in.)

• 2/24/11 - Coastal Observer (8 clm. in.)

• 3/9/11 - Georgetown Times (10 clm. in.)

Sample print ad:

 As a result of community outreach and marketing and public relations efforts, the CMCS 

Planning Committee has received both Letters of Student Interest and Letters of Support.  As of 

April 24, 2011, CMCS has received 105 Letters of Student Interest, which demonstrate an 

interest in CMCS enrollment for the 2012/2013 school year of 87.5% of our student body 

capacity for year one.   The following roster lists students whose parent or guardian have 

submitted a Letter of Student Interest.    (Original Letters of Student Interest available upon 

request).
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Families Submitting Letters of Student Interest:

Family Name Student’s Grade 

Baker 1st

Bledsoe 1st

Bohan 1st

Brothers 1st

Bryan 1st

Chastain 1st

Crawford 1st 

Damon 1st

Damon 1st

Davis 1st

Davis 1st 

Elliott, Jason 1st

Fernandes 1st

Fretz 1st

Gregory 1st

Griggs 1st

Heenan 1st

Heiskell 1st

Hall 1st

Harcum 1st

Hayek 1st

Hendrix 1st

Horvath 1st
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Family Name Student’s Grade 

Hoskins 1st

Keese 1st

McCarty 1st

McColl 1st

Miller 1st

Mullan 1st

Pender 1st

Rivers 1st

Royal 1st

Roper 1st

Sargent 1st

Starling 1st

Teel 1st

Thornhill 1st

Tomovski 1st

VanHoewyk 1st 

Wilcox 1st

Ackerman 2nd

Alford 2nd

Bird 2nd

Bodie 2nd

Bohan 2nd

Brown, Cari 2nd

Brunson 2nd
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Family Name Student’s Grade 

Tanja Butz 2nd 

Chandler 2nd

Elliott, Carter 2nd

Hammond 2nd

Heenan 2nd

Howard 2nd

Lord 2nd

Reilchey 2nd

Evans-Robey 2nd

Ursits 2nd

Yarborough 2nd

Alford 3rd

Anderson, Ryan 3rd

Bell 3rd

Brown, Cari 3rd

Chastain 3rd

Ford 3rd

Fretz 3rd

Heiskell 3rd

Hendrix 3rd

Johnson 3rd

McCarty 3rd

Rivers 3rd

Royal 3rd
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Family Name Student’s Grade 

Simmons 3rd

Thornhill 3rd

Tomovski 3rd

Anderson, Donna 4th

Bird 4th

Baker 4th

Bodie 4th

Brown, Brandi 4th

Callihan 4th

Devers 4th

Higgins 4th

Howard 4th

Johnson 4th

Lord 4th

McColl 4th

Pender 4th

Richardson 4th 

Simmons 4th

Steuer 4th

Teems 4th

Ursits 4th

Blaylock 5th

Bledsoe 5th

Chandler 5th
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Family Name Student’s Grade 

Ford 5th

Goldschmidt 5th

Goldschmidt 5th

McCarty 5th

Owens 5th

Reichley 5th

Baker 6th

Damon 6th

George 6th

Hoskins 6th

Reichley 6th

Royal 6th

 In addition to Letters of Student Interest, the Marketing Committee has solicited and 

received Letters of Support for the formation of CMCS from businesses and community  leaders.  

As of April 24, 2011, CMCS has received letters of support from one hundred and sixty-five 

people in the community.   Highlighted below are a few of the strong leaders in public service 

and the education community who are among CMCS’s supporters;  these original letters are 

presented in Appendix T.  A complete list of names of CMCS supporters as well as all original 

letters are available on request.

• Dr. H. Randall Dozier, Superintendent Georgetown County School District

• Dr. David DeCenzo, President of Coastal Carolina University

• Mr. Joseph Isaac, Former Principal and Former Chairman of the SC Board of Education
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• Ms. Sarah Wilson, Director of the Montessori School of Pawleys Island

• Ms. Barbara Ervin, Director of Montessori Education, Lander University

• Ms. Patricia Strickland, President and CEO of the Georgetown United Way

• Ms. Betsy Marlow, Executive Director of Miss Ruby’s Kids

B.  Budget and Accounting System

i.  Annual Budget!

 The Board of Directors will determine the business and financial services protocol for 

Coastal Montessori Charter School. Currently the Charter Committee is exploring alternatives 

for our financial management (outsourcing, in-house) and will ultimately select the process that 

best suites our fiscal needs as well as establishes us as sound stewards of public funds.  Our 

spreadsheet formatted, CMCS Five-Year Budget is presented in Appendix U.  This budget has 

been prepared in accordance with State Department of Education (SDE) Financial Accounting 

Handbook, with reference to the Funding Manual and the Single Audit  Guide.  The Board of 

Directors will adopt an Annual Operating Budget during June preceding the start of the Fiscal 

Year and will receive and approve Monthly Financial Statements during the operational Fiscal 

Year.

1.  Revenues:     

     i.  Revenue account codes used in the attached budget  are in accordance with the SDE 

Financial Accounting Handbook for South Carolina school districts.  

     ii.  Documentation from the SCDE of estimated revenues for our sponsor school district, in 

accordance with the allocations in S.C. Code Ann. § 59-40-140(A)-(C), is presented in Appendix 

V.  

Coastal Montessori Charter School

135



     iii.  CMCS revenues do include grant revenue; specifically, the Charter School Program 

(CSP) Grant, Implementation Phase for both year 1 and year 2.  Evidence that the projected 

funds are likely to be received is found in actual award data provided by SCDE:

 During the three (3) most current grant cycles (2008, 2009, and 2010) 40 applications 

were submitted and 28 grants were awarded.  This is a 70% award rate and we consider this solid 

evidence that supports our assumption.

 The RFP for the 2011 grant cycle has not been published; however, our assumption is that 

those terms will mirror the 2010 RFP.  The 23 page RFP document is posted on the SCDE 

website and is also available from the Charter Schools Office.

 In accordance with recommendation from the Charter School Office, we have reviewed 

our attached Five Year Budget and we have prepared a contingency  budget that removes CSP 

Grant revenue.  This budget is available upon request.  

2.  Expenditures:

     i.  Expenditure account codes used in the attached budget  are in accordance with the SDE 

Financial Accounting Handbook for South Carolina school districts.  

     ii.  Anticipated expenditures follow the same budget codes (Fund, Function, Object) that  are 

required of school districts operating in South Carolina.  Costs associated with planning, 

implementation, and continued operation are included.

3.  Budget and Accounting Management:

 The Board of Directors will be responsible for the fiscal management of the CMCS.  As 

stated above, the Planning Committee is researching fiscal management options.  Currently we 
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have the assistance of Kelley-Moser Consulting, LLC during the Application Phase of our 

charter initiative:

Bill Moser     803-808-0338(Office)    

Kelley-Moser Consulting, LLC  803-227-9421 (Mobile)

150 Harbor Glen Drive   803-808-0381 (Fax)

Lexington, SC 29072    bill@kelley-moser.com

ii.  Annual Audit

 Our annual audit is a statutory requirement; accordingly, we will comply  with all aspects 

of this mandate.

 We have reviewed the Single Audit Guide in detail, to include current Highlights, 

Technical Notes, Audit Requirements, and appropriate information in the Compliance 

Supplement.  To this end, we are knowledgeable of the compliance requirements and suggested 

audit procedures.  

 We will solicit three bids from independent Certified Public Accountant (CPA) firms and 

we will select the firm that (a) has prior charter school auditing experience and (b) best meets our 

needs.  The audit will engage our financial and administrative operations and will – in 

compliance with law – be conducted in the same manner as all schools in our school district.  

 CMCS will adhere to accounting, reporting, and auditing procedures and requirements of 

our sponsor, which are those for all public schools operating in South Carolina by:
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• Establishing policies and executing the corresponding internal fiscal control procedure to 

properly  account for all revenue and expenses as directed in the Financial Accounting 

Handbook and Funding Manual.

• Maintaining appropriate records on a by-transaction basis thereby establishing our financial 

management system as “audit ready” at the conclusion of any given transaction.

• Making required reports (on-call, monthly, quarterly, annually) to appropriate agents and 

agencies.

• Ensuring that  all accounting, reporting, and auditing procedures and requirements will comply 

with the published specifications of the Office of District Auditing and Field Services 

contained in the (a) Single Audit Guide, (b) Financial Accounting Handbook, and (c) Funding 

Manual.  

• The Board of Directors will receive, review, and approve the Auditor’s Report prior to official 

reporting.

iii.  Pupil Accounting System

 In accordance with the guidelines set forth by the South Carolina Pupil Accounting 

Manual and the South Carolina Student Accountability  Manual, we will adhere to the reporting 

procedures, policies, and regulations that  apply to all public schools in South Carolina.  Reports 

will be maintained and filed according to district, state, and federal requirements.

iv.  Negotiated Services Documentation

 Currently we have not negotiated any  services with the local school district, our sponsor, 

or any other outside vendor.  The Charter Committee is currently researching options (in-house, 
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out-sourcing) for fiscal services, food services, custodial services, maintenance, curriculum, 

library and media services, pupil transportation services, and the like.  CMCS will thoroughly 

review all options and proceed with the protocol that best meets our financial needs and best sets 

us as sound guardians of public funds.

C.  Insurance

 Coastal Montessori Charter School will arrange for all necessary  and applicable 

insurance policies for the school.  Where applicable, the Georgetown County  School District will 

be named as an additional insured.

 The school’s administrators and Board of Directors will be appropriately bonded.  The 

levels of insurance and bonding will remain in effect throughout the term of the charter, unless 

changed by a charter amendment.

 For planning purposes, CMCS has obtained an estimate from Insurance People, a 

licensed insurance company in South Carolina.  The estimate is presented in Appendix W.

i.  Worker’s Compensation Insurance

 The CMCS Planning Committee has obtained an estimated annual premium for worker’s 

compensation . The Worker’s Compensation Premium Estimate is $2,700.  It includes an 

Employers Liability of $500/$500/$500.  

ii. Liability Insurance

 The CMCS Planning Committee has obtained an estimated cost for liability insurance.  These 

policies are designed to match or exceed the minimum limits required by the South Carolina Tort 
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claims Act S.C. Code Ann. § 15-78-120 (Supp. 2002).   The General Liability  Premium Estimate 

is $5,285.

iii. Property Insurance

 The CMCS Planning Committee has obtained an estimated annual premium for property 

insurance.  The estimate insures $100,000 worth of building contents with a $1,000 deductible.  

The Property Premium Estimate is $3,000.

iv.  Indemnity Insurance

 The CMCS Planning Committee has obtained an estimated annual premium for 

indemnity insurance.  The estimate reads:

Named Insured includes the insured Organization (School Entity), its School Board, 
School Committee, Board of Trustees, Board of Governors or similar governing body, 
elected or appointed members of the Board of Education, Board of Trustees, School 
Directors, School Committee, Board of Governors or similar governing body, Employees, 
Student Teachers, School Volunteers, and Students while serving in a supervised 
internship program sponsored by the “educational institution.”

v.  Automobile Insurance

 CMCS Planning Committee has obtained an estimated annual premium for automobile 

insurance .  The estimate insures up to $1,000,000 for hired and non-owned automobiles.   The 

Auto Premium Estimate is $181.

vi.  Other Insurance

 Planning Committee has obtained an estimated annual premium for umbrella insurance 

which has a $1,000,000 limit of liability.  The Umbrella Premium Estimate is $2,387.
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D. Transportation

i.  Transportation Needs

 Transportation will not be a barrier to attendance at Coastal Montessori Charter School; 

accordingly, we have appropriated funds in our budget for contingency  transportation 

requirements. 

 CMCS is currently investigating all transportation options.  We will coordinate with the 

parents in establishing a carpool system to ensure that our students are transported to and from 

school on a daily basis.

ii.  School Bus

 If, in the future, the Board of Directors decides the school will provide transportation by 

school bus, a plan will be developed that complies with the state requirements for drivers and 

training and the state safety requirements for school buses.

iii.  Contracted Services 

 The Charter Committee of CMCS has not, at this time, contracted with the Georgetown 

County School District or a third party for transportation services.

iv.  Special Needs Students 

 Our special needs students will be given access to a free and appropriate public education 

and related educational services – including transportation.  Federal Public Law 94-142 and 

Chapter 33 of Code of Law of South Carolina 1976:  Title 59 (Sections 59-33-10 through 

59-33-110) will govern.  As mandated, our students with special needs will be provided 

transportation as necessary.  The student’s IEP (Individualized Education Plan) will specify any 
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special circumstances (equipment, supervision, vehicle type, etc.) that will be provided to meet 

the student’s needs.

E.  Facilities and Equipment

i.  Facility Not Identified

 The CMCS Planning Committee has formed a Facilities Committee to research and 

identify a physical space which will be suitable for a Montessori school and meet all of the codes 

and regulations required for public charter schools by the Office of School Facilities.  The 

Facilities Committee, in consultation with the architectural firm of  Walsh-Krowka and 

Associates, Inc. and a public school facilities consultant, has begun to investigate numerous 

possibilities and has identified a plan and a timeline for obtaining a suitable facility for Coastal 

Montessori Charter School.  

 As CMCS aims to be a community  school with an open and accessible feel, the first 

priority of the Facilities Committee was to identify  a geographic location in Pawleys Island that 

is racially and socioeconomically diverse.  The area on and around Petigru Drive has been 

selected for several reasons.  First, it meets the criteria of racial and socioeconomic diversity.  

Second, there are six empty lots currently  for sale in this area.  One of these lots is already 

cleared and zoned for a school.

 The overall facilities plan for CMCS is to utilize “relocatable classrooms”  for the first 

year of operation, while working with a group of private investors to develop a more permanent 

facility.  The relocatable units will be placed on land which the school will also lease for the first 

year.  As soon as CMCS obtains authorization from the state and the local school board, CMCS 

will work with a private group of investors to purchase land and build the school facility.  The 
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group will begin to develop the  facility  design in the fall of 2011.  In order to allow ample time 

for the construction, CMCS plans to be in the temporary  space for the first year and to begin 

renting from the private investment group in its second year of operation.  This will allow two 

full years for the design to be developed and the facility to be built.  

 The Facilities Committee understands that the temporary space and ultimate permanent 

facility must meet all School Facility codes, and will work with its architect and in consultation 

with a School Facilities expert to ensure all codes and regulations are met or exceeded.  Given 

our projection of one hundred and twenty (120) students enrolled in the first year of operation, 

the Facilities Committee has determined it will need at least 4,200 square feet, or 35 square feet 

per child enrolled.  

 Until CMCS is able to occupy a permanent brick and mortar facility, we plan to provide 

five classrooms of  approximately  768 s.f. each by means of relocatable classrooms.  The units 

will be constructed by a South Carolina approved manufacturer and will be installed by the 

dealer to meet state requirements for relocatable classrooms as well as local zoning, building 

code, and fire code regulations.  

Provided CMCS meets its enrollment projections of 120 students for its first year of operation, 

the Facilities Committee understands it will require three (double wide) units 

 The cost of renting three used relocatable units is estimated to be $2,500 per month.  In 

addition, it is estimated that the land will cost another $1,000 per month to rent.   

 The permanent facility  will be built with eight classrooms, each at least 850 square feet. 6    

CMCS will begin to rent  this space during its second year of operation, at which time there will 
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be four (4) Lower Elementary classes and two (2) Upper Elementary classes, each with at least 

twenty-four (24) students.  Six of the eight classrooms will be completely  finished by  the 

beginning of the 2013/2014 school year.  By the beginning of the third year, a seventh classroom 

will be finished, and by  the beginning of the fourth year, the eighth classroom will be completed.  

The Facilities Timeline is presented below.

CMCS Timeline for Permanent Facility

1. Once Charter approval received - meet with 3rd party financial backer - Decision 

            on facility location made - (1-5 days after approval)

2. Contract with Walsh-Krowka and Associates Inc, (1-5 days after approval)

3. Design process starts - August thru October 2011 - approximately 12 weeks

4. Notify OSF of our project within 60 days of charter approval 

5.   Submit final drawings to OSF – November 1, 2011

6. After OSF review and revisions, submit to qualified bidders – By January 1, 2012

7. Board review, approval and award contracts – By January 15, 2012

8. Obtain OSF approval and permit, comply with local ordinances - February 1, 

      2012

9.   Construction starts as soon as approval from all agencies and permits obtained - 

             no later than March 1, 2012 

10.  Furniture and equipment ordered - April, 2013

11.  Certificate of Occupancy and all documents received June 30, 2013

12.  Inspection from OSF - July 15, 2013

13.  Install furniture and equipment after OSF inspection – July 15-31, 2013

144



14. Teachers move in -August 5, 2013

15. First day of school - August 12, 2013(Estimate)

    As previously stated, CMCS plans to utilize relocatable classrooms for the first 

school year starting August 2012. The Facilities Committee has contacted representatives 

from William-Scottsman and Modular Technologies regarding the leasing of South 

Carolina Department of Education/ Office of School Facilities approved portable 

classrooms. These representatives have indicated that we can expect 8-12 weeks from 

order to installation on our site.  This will allow sufficient time for preparation of the site, 

delivery and installation of the classrooms, ordering of furniture and equipment, and 

preparing the classrooms prior to receiving students in August 2012. 

A Montessori-Inspired Facility

 Every  aspect of a Montessori education is meant to inspire the child; the physical space is 

no exception.  In fact, careful attention to the physical space is essential if developing an 

authentic Montessori school is the goal.  Dr. Montessori believed that humans actively  construct 

knowledge by acting on their environments.  Like other constructivist theorists of her time (e.g., 

Piaget), Montessori rejected the notion that children are empty vessels into which knowledge is 

poured, and instead maintained that children create knowledge by  interacting with and acting 

upon their environments.  It is not surprising, therefore, that Montessorians have much to say 

about designing the ideal learning space.

  As 19th century architect Louis Sullivan famously said,  form ever follows function.  The 

function of a Montessori school is the development of the child.  Therefore, the form must 
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support this development.   One of the first things Dr. Montessori did when she began to teach 

young children was to scrutinize the traditional educational environment.  Schoolrooms at  that 

time held adult-size furniture that was usually arranged in rows and bolted in place.  Closets and 

shelves were placed at adult height so even the simplest of tasks had to be carried out by adults.  

 Montessori’s analysis led her to create schools that  were truly suited for children.  For 

example, since there were no child-sized tables and chairs at the time, she hired carpenters to saw 

the legs off of the adult-sized furniture.   She also brought in rugs and mats because she had 

observed that children like to lie and work on the floor.  By adapting the environment and 

surroundings to the child’s size and nature, the Montessori classroom became a place where 

children felt comfortable while learning.

 A well-prepared, child-centric environment is one which reflects beauty, simplicity, and 

order.   The Montessori classroom must allow for concentration, for multiple activities going on 

simultaneously, and for children to be able to find, use, and replace materials easily.   Walls in a 

Montessori classroom are painted in neutral colors. Shelves display a few objects at a time.   The 

prepared Montessori environment is meant to provide a calm, neutral, quiet background that 

encourages and supports learning.

    The CMCS Planning Committee is committed to creating indoor and outdoor spaces 

which honor Montessori principles.  For example, Montessori believed that learning and 

movement are connected.  Therefore, it is important that children are able to move about freely 

within the space, traveling from different activity  centers or spreading work out on the floor.  

Montessori also believed school should be more like home, so there should be comfortable 

spaces for such activities as reading, researching projects, collaborating with classmates, or 
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concentrating on individual lessons.  Montessori espoused individual over group instruction, so 

Montessori classes do not have rows of desks with all children facing front.   

 The outdoor space of a Montessori school is just  as important if not more so.  Dr. 

Montessori had a  reverence for nature.  She believed children should learn by touching and 

watching real things and that nature offered endless opportunities for learning about life.  

Therefore, it  is vital that the outdoor space in a Montessori school is a carefully planned 

extension of the classroom itself.   

 These are just a few of the numerous Montessori principles which inform the design of a 

Montessori facility.  The Montessori Foundation and other Montessori organizations offer many 

excellent ideas for creating a space that truly supports a Montessori education.  Once the 

Facilities Committee has ensured that  all of the state regulations have been met, it will turn its 

attention to the design of the space that will allow it to meet Montessori standards as well. 

ii.  Equipment

 Montessori materials are a vital part of the Montessori educational experience.  Children 

in a Montessori classroom learn by working with hands-on materials.  These materials must be 

made well to stand up to extensive use.   A list of the recommended Montessori materials for 

Lower Elementary and Upper Elementary classrooms is presented in Appendix X.

 CMCS has researched numerous resources for purchasing Montessori materials.  

Currently, Allison’s Montessori has the most competitive prices.  CMCS will obtain additional 

bids closer to the time materials need to be purchased.  For planning purposes, an estimate from 

Allison’s Montessori is presented in Appendix Y.  The estimated cost for the suggested materials 

for the Lower Elementary classroom is $9,714.  The estimated cost for the suggested materials 

Coastal Montessori Charter School

147



for the Upper Elementary classroom is $5,282.  The estimated cost to supply  three (4) Lower 

Elementary classes and one (1) Upper Elementary class with all of the necessary Montessori 

materials  $44,138.   Once the facility is chosen, the Planning Committee will complete a 

classroom furniture list as well.

4.  Practices

A.  Governance and Operation

i.  Non-Profit Corporation Status

 CMCS is organized as a non-profit  corporation.  A copy of the CMCS Articles of 

Incorporation, Articles of Amendment, Bylaws, and proof of South Carolina non-profit 

corporation status are presented in Appendix Z.

ii.  Governing Board

 The CMCS governing board will be elected annually  and will be managed in accordance 

with the requirements of the South Carolina Charter School Act.  During the planning stage, the 

applicants convened a charter school committee, consisting of teachers, parents, and community 

members with various background experiences from different constituent districts to govern the 

charter school through the application process.  The CMCS Planning Committee will act  as 

governing board until such time as a duly elected board shall be chosen.  The CMCS Board of  

Directors will consist of between five and fifteen members.  

 In May of 2012 a nominating committee will be appointed by the CMCS Planning 

Committee.  In July 2012, the Nominating Committee will present the slate of candidate to the 

Charter Planning Committee for approval.  Individuals nominated will be contacted to ensure 
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their willingness to serve.  All employees of the charter school and all parents or guardians of 

students enrolled in the school are eligible to participate in the election.  Names of nominated 

individuals who have indicated their willingness to serve on the school’s governing board will be 

placed on a form to be sent home with every  student in the school and given to every school 

employee on August 28, 2012 .  Employees will be given one vote.  Parents or guardians of a 

student shall have one vote for each student enrolled in the charter school (Section 59-40-50 of 

the Charter School Act of 1996).  

 The deadline for voting will clearly be stated on the ballot form.  Ballots must be returned 

by September 28, 2012.  Ballots will be counted and those elected to the board will be notified 

within ten (10) days.  

Transition from Planning Committee to First Elected Board

 At the October meeting, members of both the Charter Planning Committee and the newly  

elected Board will be present, and authority will be transferred to the newly elected Board.  At 

the first board meeting of newly  elected directors, the Board of Directors will elect  officers. This 

Board will serve until June 30, 2013.   

Subsequent Boards and Elections

 All subsequent Board Members will serve one (1) year terms commencing on July 1st 

and ending on June 30th.  The process for all subsequent elections to the Board is as follows.  At 

the January meeting of the Board, a nominating committee will be appointed by the Board 

Chairperson in accordance with the CMCS Bylaws.   At the July Board meeting the slate of 

nominees will be presented to the Board for approval.  On August  18th, or the last  business day 

Coastal Montessori Charter School

149



prior to August 18th, ballots are issued to the voters.  By September 28th at 5 P.M. , or the last 

business day prior to September 28th, ballots must be returned to be counted.

The Board of Directors is ultimately responsible and has the governing authority for the 

execution of all board responsibilities. The governing board for Coastal Montessori Charter 

School will govern in accordance with the Charter School Act  of 1996.   The board’s focus is 

student achievement, to ensure compliance, and sound fiscal management.  The governing board 

assumes the following responsibilities:

(a) employing and contracting with teachers and non-teaching employees;

(b) ensuring that teachers, whether certified or non-certified, undergo the background checks and 

other investigations required for certified teachers, as provided by  law, before they may teach in 

the charter school;

(c) contracting for other services; 

(d) developing pay scales, performance criteria, and discharging policies for its employees; 

(e) deciding all other matters related to the operation of the charter school, including budgeting, 

curriculum, and operating procedures; and ensuring that the charter school will adhere to the 

same health, safety, civil rights, and disability rights requirements as are applied to all public 

schools operating in the same school district.

Freedom of Information Act (FOIA)

 The governing board and the staff of CMCS will comply with the Freedom of 

Information Act, which protects student and family  information from being revealed or released 

to non-authorized parties.  The CMCS Board of Directors will consult legal counsel in any 
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instance in which a Freedom of Information Act requirement appears to conflict with a FERPA 

requirement.

iii.  Administrative Structure

 The Board of Directors of the Georgetown County School District will be the sponsor of 

Coastal Montessori Charter School.  All school staff will be employed by the CMCS governing 

board and will report to the Director.  All service providers, consultants, and vendors will be 

contracted by the CMCS Board.  The Director may be tasked to coordinate the contracts that 

directly  affect day-to-day operations of the school at the discretion of the governing board.  The 

Director will report to the Board on all contract matters.

 The administration of CMCS is responsible, within the guidelines established by  board 

policy, for the direction and coordination of students and staff in their efforts to reach educational 

goals adopted by the board. The board is devoted to and legally  charged with the responsibility 

for providing an instructional program for the students it serves. The school will be organized to 

accomplish this purpose through an elected board and professional staff members who are 

employed by the school. 

 The board will rely on its chief executive officer, the Director, to provide professional 

administrative leadership.  The Director is responsible for executing the professional staff 

responsibilities through the design of an administrative organization that will meet the needs of 

the school and most efficiently  and effectively use its resources.  The school will be subject to 

board policies that are implemented through the Director.   The function of administration is to 

plan for, control, coordinate, supervise and direct the school in accordance with the purposes, 

policies, plans, procedures and programs authorized by the board. 
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 The board will delegate to the Director the authority for the management and execution 

of day-to-day  school activities, including management of personnel and instructional leadership. 

The Director will serve as the liaison between the board and the school.  The Director will 

inspire, lead, guide, and direct every member of the instructional and support  services team in 

setting and achieving the highest standards of excellence, so that each individual student enrolled 

in the school may have a complete, valuable, meaningful and personally rewarding education. 

The Director is responsible for providing a supportive environment for all CMCS employees, 

and must promote academic freedom, trust, and respect among all employees. 

The Director’s specific responsibilities will include the following: 

• administer the development and maintenance of a positive educational program designed to 

meet the needs of the school, its employees and students and to ensure that the school’s mission 

is carried out; 

• recommend policies, guidelines and procedures for adoption by the board; 

• carry out the policies, guidelines and procedures adopted by the board; 

• lead the school in the recruitment and retention of the quality staff required to provide proper 

instructional and support resources for the operation of the school program; 

• prepare the annual budget, for board approval; 

• conduct a continuous study of the development and needs of the school and keep  the public 

informed; 

• represent the school before the public and maintain through cooperative leadership, both within 

and without the school, such a program of publicity and public relations as may  keep the public 

informed of the activities, needs, and successes of the school; 
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• serve as the schools’ instructional leader, modeling and implementing an authentic Montessori 

curricula that is aligned with standards of the South Carolina State Department of Education 

• oversee assessment processes that  monitor student learning and drive on-going curricular and 

instructional design; 

• plan and lead the school’s professional development activities in collaboration with the faculty;

• plan and implement the master schedule in collaboration with the faculty;

• evaluate all school faculty and staff, conducting observations of the instructional process; 

• ensure that accurate and current student and personnel records are maintained according to the

established record-keeping format; 

• stay abreast of current research in education in general and Montessori in particular; and 

• carry out all duties that may be assigned by the board.

 The Coastal Montessori Charter School views the Director position in the school in a 

triple capacity: (1) executive officer of the school; (2) instructional leader and accountable 

officer for all instructional personnel, and (3) liaison between those personnel and the board.  In 

the event that the Director does not have a formal Montessori background, then the Curriculum 

Coordinator will serve as instructional leader.

 The Director is the only person in the school with whom the board normally needs to be 

directly  involved.   Because the CMCS planning committee believes the responsibility for the 

administration of the school should rest with the Director, the board has the responsibility  for 

developing a systematic means of evaluating the Director's effectiveness in implementing the 

objectives expressed in policies. The Director has the responsibility for evaluating the 

effectiveness of all other school personnel. 
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 The Director, in his or her discretion, may  delegate to other school personnel the exercise 

of any powers and the discharge of any duties imposed upon the head of the school by these 

policies or by  vote of the board. The delegation of powers or duties, however, will not relieve the 

Director of responsibility  for action taken under such delegation. The Director, within the limits 

of the law and board policy, is the administrative authority of the school. The Director is 

responsible for a thorough knowledge of all laws, regulations and instructions governing the 

position. 

 The employment of the Director will be a function of the CMCS board. The board may 

seek the advice and counsel of interested individuals or of an advisory committee, and it  may 

hire consultants to assist in selection. However, final selection rests with the board. The Director 

will be employed by and will work at the discretion of the board subject to the rules and 

regulations of the state of South Carolina. Prior to the first year of implementation, the CMCS 

Planning Committee will select the Director.

iv.  Parental, Community, and Educator Involvement

 Parents, community members, and educators will all have opportunities to participate 

actively in the governance and operation of the school.  Parents and community members will be 

actively sought out to serve on the CMCS Board of Directors.  CMCS parents and employees 

will be encouraged to participate in the annual election of board members.  In addition, CMCS 

will take steps to ensure that parents, community members, and employees -- all important 

stakeholders of CMCS -- are well informed about the school’s progress.  CMCS believes that the 

more informed the school’s stakeholders are, the more meaningful their input will be.  
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 CMCS will organize parent workshops and other family  activities in order to engage 

CMCS parents in the school and to ensure they understand the most important principles of a 

Montessori education.  The broader Montessori community offers numerous opportunities for 

parents to plug into the Montessori “way of life.”  For example, CMCS has already  begun to 

discuss a multi-school partnership  with public Montessori schools in Charleston County  to 

provide ongoing parent workshops with nationally renowned, Montessori endorsed parent 

educators Thomas Haller and Chick Moorman.  CMCS believes that the more parents understand 

the Montessori philosophy, the better advocates they can be for the school.  Moreover, informed 

parents are more likely to be engaged parents.  

 CMCS will provide parents with numerous opportunities to volunteer their time and 

talent.  Parents will be asked to serve on committees, help with specific class projects, chaperone 

field trips, and engage in many other activities which will enrich the lives of the CMCS students 

and help further the school’s mission.  

 Professional educators at CMCS will also play a vital role in informing decisions and 

furthering the mission of the school.  Montessori teachers are revered, as they  should be.  They 

are seen as possessing very special knowledge and skills.  The ability to help  a child build 

himself is both an art and a science.  Anyone witnessing a Montessori teacher in action will be 

amazed, for she doesn’t so much teach as inspire.  Montessori parents are often in awe when 

watching a Montessori teacher work with their child.  It  is not  unusual for parents to say about 

their child’s teacher, “That’s the kind of parent I want to be.”  

 The CMCS Board of Directors is ultimately  responsible for all decisions and activities of 

the school.  The board members, however, will not  likely possess the Montessori training or 
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experience possessed by  the CMCS Lead Teachers.  Montessori education is the “product” of the 

school, and the CMCS teachers will be the experts regarding that  product.  It is imperative, 

therefore,  that the CMCS Board of Directors consult  often with its educators.  CMCS teachers 

will be asked for input on all major decisions.  There is no decision that should not take into 

account “How does this further our school’s mission of offering an authentic Montessori 

program?” 

 As the Director makes day-to-day  decisions, and as the Board crafts and implements 

policies, the authentic Montessori mission will serve as a constant guidepost.  The Board and 

Director will solicit input from its professional education staff, asking for recommendations on 

issues big and small whenever feasible.  Teachers will not be asked to vote on matters of policy, 

as this is the sole responsibility of the board; however, they will be asked for their expert 

opinions.  They  may  be asked, for example, “How can we do this so it honors Montessori 

eduction?  Which Montessori principles will we promote through this decision?  Are there any 

principles we risk violating?  How does this help the child to succeed in life?”  

 CMCS educators will thus play an important role in the governance of the school.  They 

will be the voice of Montessori, whose wisdom the Board must consider as it governs the school.  

In addition to this important role in governance, CMCS educators will also have considerable 

influence over the day-to-day operation of the school.  Just as the Montessori teacher gives her 

students tremendous flexibility  and freedom, so will the CMCS Director afford that flexibility 

and freedom to the teachers.  Montessori teachers are considered professionals and experts in 

their chosen field.  They are expected to be able to make important decisions affecting their 

individual classrooms.  At the same time, they are held to the highest level of accountability.
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 The CMCS Board of Directors will set very  clear expectations for student achievement 

with the Director.  The Board will subsequently  evaluate the Director’s performance on these 

goals.  Likewise, the Director will set very clear expectations for each CMCS teacher, and he or 

she will also be evaluated on how well these specific goals have been achieved.  As in any  good 

system of management, the school leaders will set the performance criteria and the employees 

will be given the freedom and flexibility  to achieve those goals as long as their methods are 

within the legal bounds of public school operation and within the conceptual bounds of 

Montessori principles. 

B.  Admissions Policies and Procedures

 Coastal Montessori Charter School will not discriminate on the basis of disability, race, 

creed, color, gender, national origin, religion, ancestry, or need for special education services.

i.  Enrollment Procedures

 Any student living within the Georgetown County School District is eligible to attend 

Coastal Montessori Charter School.  There is no prerequisite for admission to CMCS.  Prior 

enrollment in a Montessori program is not required and does not grant a child priority  in 

enrollment.  

 The CMCS Planning Committee believes it is the responsibility of the school Board and 

Staff to help families make an informed decision when choosing Montessori for their child.  Like 

any successful educational program, the benefits of a Montessori education are most fully 

realized when parents are involved and committed to the Montessori philosophy.  For example, 

parents who do not encourage their child to be independent at home may not feel comfortable 

with the Montessori approach to child development and education.  Parents who place a high 
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value on the traditional school grading system also may find the  Montessori approach does not 

fit with their personal philosophy.  On the other hand, parents who are comfortable with self-

reliance and self-discipline being an important part of a child’s education would likely find 

Montessori to be a good match for their family.  

 In order to help parents understand the main principles of a Montessori education, the 

CMCS Planning Committee, and future Boards and staff members, will hold a series of parent 

information sessions prior to enrollment.  Parents will receive basic information about 

Montessori, be shown examples of lessons given in the elementary classes, and have 

opportunities to ask questions of Montessori teachers and parents of children who have attended 

Montessori school.  Once the school is in operation, prospective parents will also be invited to 

schedule appointments to observe a Montessori class.  Seeing Montessori in action is the best 

way to understand it, so parents will be encouraged to spend a couple of hours watching a class 

during a normal day.   Finally, a CMCS Parent Organization will appoint a special committee to 

serve as a resource to all new and prospective families.  Members of this committee will reach 

out to families who have shown an interest in CMCS, contact them, and make arrangements to 

share information through meeting, email, and/or phone contact. Families interested in CMCS 

will be strongly  encouraged to educate themselves about Montessori, and CMCS will take steps 

to ensure this education is available.

 The CMCS Planning Committee, and subsequent Boards and Administrators, will 

publicize the charter school throughout the Georgetown County School District to ensure that 

families from all ethnicities, academic ability ranges, and socioeconomic levels are aware of this 

school choice option.  One hundred and twenty (120) students will be recruited to enter the 
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school for the first year of operation.  Four (4) Lower Elementary classes, consisting of first 

through third grade students, and one (1) Upper Elementary class made up of fourth through 

sixth grade students will be offered the first year.  Each class will have at least twenty-four (24) 

student with a fairly even balance of children from each age group.  For example, a Lower 

Elementary class may have eight (8) first  grade students, eight (8) second grade students, and 

eight (8) third grade students.  During the second year of operation, it  is expected that thirty-two 

(32) third grade students will move up to fourth grade, or Upper Elementary.  A second Upper 

Elementary class will open and these students will be split among the two (2) Upper Elementary 

classes for a total of twenty-four (24) students per class.  

 The ideal number of students in a Montessori class, according to standards set by the 

American Montessori Society, is approximately thirty (30), provided there is one Lead Teacher 

and one non-teaching Assistant.  However, CMCS will aim for a class size between the average 

elementary class size in the District (18-21 students) and the ideal for Montessori.  By the third 

year of operation, it is expected that another thirty-two (32) students will move up to Upper 

Elementary.  At this point, a third Upper Elementary Class will be added and again there will be 

twenty-four (24) students per class.  The ultimate goal is to have twenty-four children per class in 

each of four (4) Lower Elementary and four (4) Upper Elementary classes.

 The CMCS Planning Committee will make applications available no later than October 1, 

2011.  The first elected CMCS Board will set the admissions policies and procedures for 

subsequent years.  Prior to and after applications are made available, the CMCS Planning 

Committee will continue to advertise and actively  recruit families to consider CMCS as an 

educational choice for their child.  A parent or guardian may enroll a student by submitting an 

Coastal Montessori Charter School

159



application in person, by  fax, by  email or via US mail.  The form will be available for download 

on the CMCS website, for pick up at the school, or by  calling the school and requesting it be 

mailed.  

 The deadline for submitting an application is December 15.  If December 15 falls on a 

weekend, applications will be due the Friday before December 15 by 5:00 PM.  Families may 

continue to submit applications after the December 15 deadline.  If the number of applications 

received before December 15 does not meet or exceed capacity, then applications will be 

received and admission will be given on a first  come, first serve basis.  If the number of 

applications received before the December 15 deadline exceeds the number of slots available, 

then a lottery will be held.  

 If the number of applicants to CMCS exceeds capacity  prior to the application deadline of 

December 15, a lottery (random selection process) will be conducted.  The lottery  will take place 

by the second Monday in January.  Families involved in the lottery  will be notified by phone or 

via US mail, and attempts to contact families will be documented.  The lottery will be conducted 

as a public meeting and will be held at the school facility, or other appropriate place identified by 

the CMCS Planning Committee for the first year.  

 The lottery will be videoed and carried out in the following manner: 

1. a card bearing the name of each applicant will be made and sealed in an unmarked 

envelope;

2. the envelopes containing the cards will be placed in a transparent, plastic bin 

sufficiently large enough to allow the envelopes to be thoroughly  shuffled (with the 

lid in place);
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3. a representative from the CMCS Board of Directors will draw one envelope at a time, 

stopping to open the envelope and read the name of the applicant  between each 

drawing; 

4. two members of the CMCS Planning Committee or Board of Directors will record the 

names of the drawn applicants on two separate ledgers

This procedure will continue until all envelopes have been drawn and all names recorded.  

Results from the random selection process will be posted on the CMCS website.  The list will 

display  students admitted into CMCS, and it will also form a waiting list by order of the lottery.  

As slots open during the school year, students will be admitted from the waiting list in the order 

of the lottery results.  Any  applications received during the year will be placed at the bottom of 

the waiting list.  

 CMCS will not limit or deny admission or show preference to any individual group.  

However, in accordance with Charter School law, CMCS may give enrollment priority to 

children of the CMCS Planning committee, children of a CMCS employee, and siblings of a 

pupil already  enrolled, provided their enrollment does not constitute more than twenty (20) 

percent of the total enrollment of the charter school.

ii.  Students Outside the District

 CMCS will enroll out-of-district students at a proportion no greater than twenty (20) 

percent of the total student population.  Prior to a student being enrolled, the parent must pay 

tuition to the school district and receive a receipt to bring to CMCS as payment verification.  In 

the event of a lottery, out-of-district students will only be enrolled if slots are still available after 

all students from  the Georgetown County School District have been admitted. 
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 When accepting a student from outside of the district, the administrative staff of CMCS 

will immediately notify the sending school district of the transferring student. 

iii.  Student Appeals Process

 If CMCS denies admission to a student for a reason other than the results of a lottery, the 

student may  appeal the denial to the Georgetown County School District Board of Trustees.  The 

appeal must be in writing and state the grounds on which the appeal is based.  The decision will 

be binding on the student and the charter school.  

C.  Racial Composition

i.  Racial Composition

 The racial composition of the Georgetown County School District is forty-five percent 

(45%) African American and fifty percent (50%) White.  The racial composition of the other 

public schools in the area from which CMCS expects most of its students will be drawn is 

seventeen percent (17%) African American and seventy-eight percent (78%) White.  

ii.  Policies and Procedures

 CMCS is committed to racial diversity  within the school.  Toward this end, the CMCS 

Planning Committee has drafted a policy titled “CMCS Commitment to Racial Diversity.”  It 

reads as follows:

 “Coastal Montessori Charter School (CMCS) intends its racial demographics to reflect, 

at minimum, the District’s racial composition as a whole.  CMCS understands that the current 

racial composition of students in Georgetown County schools is 45.37% African American and 

50.47% white.  CMCS will take steps to attract African American students to the school.  CMCS 
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will engage in a wide variety of community outreach and marketing strategies, aimed specifically 

at African American families.  CMCS will actively encourage all parents from diverse cultural 

and socioeconomic backgrounds to consider CMCS as an excellent public school option.

  Currently in Georgetown County, Montessori education is associated with private school.  

This is an unfortunate misperception, inconsistent with the true spirit of Dr. Maria Montessori, 

who began her teaching career serving young children living in the slums of Rome.  Dr. 

Montessori believed in nurturing and developing the potential of every child.   The Montessori 

philosophy is one of community, peace, and social responsibility.

 Public Montessori schools can be found all over the United States.  In South Carolina 

alone, there are forty-four public Montessori programs.  Yet, up until this point, Georgetown 

County has not had a public Montessori option.  As a result, Montessori in our area has the 

reputation of being exclusive.  This historical exclusivity of Montessori education in our area is 

one of the driving forces behind the creation of the Coastal Montessori Charter School.  Indeed, 

the mission of CMCS is to make Montessori education available to more students in Georgetown 

County, and to enroll a student body which more accurately reflects the diversity in the broader 

community.  

  In order to achieve this mission, the CMCS Board of Directors recognizes it will have to 

dispel the myth that "Montessori is just for private school children," and make the community 

aware that "Montessori education is for every child."   It is not the intention of CMCS to hand-

pick children from any specific demographic group, as charter law requires that admissions 

procedures incorporate equal access and opportunity for enrollment.   However, it is the 

intention of CMCS to reach out to African American families in the community to ensure they 
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know Montessori is an educational approach with a record of success teaching children from a 

variety of social, cultural, and economic backgrounds.  

 It is the explicit goal of the CMCS Planning Committee to make CMCS a community 

school, one in which children from every part of the community are welcome, and one in which 

all children can succeed.  Toward this goal of inclusivity, the CMCS Board has established 

several relationships with key community leaders who serve lower income and racial minority 

children.  Through these partnerships, CMCS has begun to educate community leaders about 

charter schools in general, and the potential of a Montessori education in particular.  The three 

key agencies/organizations with which CMCS has begun to establish good working relationships 

are: 

• Miss Ruby's Kids.  Miss Ruby's Kids is an early literacy program for children age two to 

four in Georgetown County.  Over the past eight years, they have grown from serving 5 

children, to serving 48 through the "home visitation program."  Through this program, 

volunteers visit children who are identified as at risk for entering Kindergarten behind 

their peers two times per week.  The volunteers bring books and read to the children.  

They also encourage the parent(s) to read to the children.  The same volunteer follows the 

same child for two years, until he/she begins 4-year-old preschool.  In addition to the in-

home visitors who work with at-risk children and their parents twice a week, MRK has 

recently instituted the Education Mentor program.  Through this facet of the program, 

volunteers serve as mentors and academic advocates, working with the child's teacher 

and parent to ensure he or she is staying on track.   These volunteer mentors, who 

currently serve 46 children in 7 Georgetown County schools, will continue to follow the 
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children through high school.   The Chair of the CMCS Board of Directors was on the 

original Board of Directors for Miss Ruby's Kids.  Through the relationship between the 

MRK Executive Director and the CMCS Board Chair, a very promising partnership has 

already begun to be established.  The plan is to work with MRK volunteers, board 

members, and parents of children in the program to introduce them to Montessori and 

encourage them to apply to the charter school.  MRK is a non-profit corporation.    

• Teach My People.  Teach My People is also a non-profit corporation serving children in 

the Pawleys Island area who have been identified as at-risk academically and/or 

behaviorally.  Through their highly-trained and dedicated staff, Teach My People 

provides year round academic assistance, character development, cultural and 

spiritual enrichment, and physical activity daily to ensure that their students succeed in 

school and succeed in life.  The CMCS Board Chair has also met with the Executive 

Director and staff of Teach My People to begin nurturing a strong working relationship.  

As with MRK, the goal of this relationship is to reach the families served by this 

outstanding organization to make sure they know Montessori is a public option and an 

excellent choice for their child's education.  The Teach My People staff has also 

expressed interest in being trained in the Montessori method, an endeavor which CMCS 

would support in any way possible.   

• Early Learning Initiative.  Finally, CMCS has also established a relationship with the 

grassroots organization known as the Georgetown County Early Learning Initiative.  The 
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vision of the Georgetown County Early Learning Initiative (ELI) is that every child in 

Georgetown County has the community's attention, commitment and resources - and, 

hence, the chance to develop intellectually, spiritually, emotionally, socially and 

physically—so that they are ready and eager to learn by the time they reach first 

grade.  The ELI emphasizes collaboration among agencies which address four specific 

areas: (1) Development and Education, (2) Health and Well-Being, (3) Parenting and 

Family Skills, and (4)Prevention/Intervention of Abuse, Neglect and Violence.  This group 

has been instrumental in raising community awareness of the importance of early 

childhood education.  A partnership between ELI and CMCS makes sense on many levels.  

First, Montessori is well-established as a highly effective approach to preschool 

education.  As ELI works to improve preschool opportunities for children, CMCS wishes 

to make Montessori experts and resources for curriculum development available.  

Second, while CMCS will not serve preschool and kindergarten initially, it is an age 

group served by public Montessori schools all over South Carolina and eventually adding 

the Primary Level (3-year-olds through Kindergarten) of Montessori education is 

certainly considered by the CMCS Board to be an important long-term goal.  Finally, two 

of the three student outcome goals of CMCS are also in line with the mission of ELI.  

Specifically, ensuring that children are reading on grade level by the end of third grade, 

and narrowing the achievement gap between students from lower and higher income 

families perfectly align with ELI's vision of improving early childhood literacy in 

Georgetown County, making CMCS and ELI natural allies for a common cause. 
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  CMCS is not aware of any provision of the desegregation orders, the most recent of which 

was issued in 1997, that addresses a charter school.  CMCS will not take any action that 

conflicts with any school district desegregation plan or order in effect for Georgetown County 

School District.  CMCS also intends to continue to take steps to ensure that, to the degree 

practicable, the racial composition of its student enrollment approximates the racial composition 

of the District’s student enrollment as a whole.” 

  In addition to the actions outlined above, members of the CMCS Planning Committee 

have taken numerous other steps to reach out to the African American community  in particular.  

For example, announcements about the proposed school and informational meetings held 

throughout the county  were made via email to every church in Georgetown County.  CMCS 

Board members have met  and begun to cultivate relationships with a number of religious leaders 

in Georgetown County to present  the idea of the school and encourage them to share the CMCS 

vision of a public Montessori school where all children are welcome with their parishioners.  In 

addition to reaching out to individual religious leaders, CMCS Board members also made a 

formal presentation to the Ministerial Alliance of Pawleys Island.  As another attempt to reach 

out into the African American community, the Informational Meetings put on by  the CMCS 

Planning Committee were held at each of the four main libraries in the county: Waccamaw, 

Georgetown, Carver’s Bay, and Andrews.  Finally, posters were hung in businesses throughout 

the county which are located in predominantly African American neighborhoods.  

iii.  Desegregation Plan or Order

 The Georgetown County School District  is under a federal Desegregation Order.  A letter 

from Dr. Randall Dozier, Superintendent of the Georgetown County  School District, is presented 
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in Appendix AA.  A copy  of the Consent Decree to which CMCS will be subject is presented in 

Appendix BB.  The CMCS Planning Committee has consulted with both the District’s attorneys 

as well as their own attorneys in order to ensure it understands the desegregation order.  The 

Coastal Montessori Charter School Plan to Comply with the with the Georgetown County School 

District Consent Decree of 1997 is presented in Appendix CC. 

 A letter from the Superintendent of Georgetown County School District stating that the 

CMCS Plan for Ensuring Compliance with the 1997 Consent Decree does in fact comply  with 

the Order is presented in Appendix DD.

D.  Student Conduct, Rights and Responsibilities, and Discipline Procedures

 Coastal Montessori Charter School will adopt  the Georgetown County School District’s 

Policy for Student Rights and Responsibilities (Policy JF) with the following exceptions:

• The CMCS Board is considering uniforms for its students.  The CMCS Board will adopt a 

policy for student dress.

• CMCS will not permit corporeal punishment of a student.

• Appeals of both suspensions and expulsions will be made to the CMCS Board, as opposed to 

the GCSD Board or Superintendent.

 The Georgetown County School District Policy for Student Rights and Responsibilities 

is presented in Appendix EE.  

E.  Indemnification

 Coastal Montessori Charter School assumes the liability  for the activities of the charter 

school and agrees to hold harmless the school district, its servants, agents, and employees from 
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any and all liability, damage, expense, causes of actions, suits, claims, or judgments arising from 

injury  to persons or property or otherwise that arises out of the act, failure to act, or negligence of 

the charter school, its agents and employees, in connection with or arising out of the activity of 

the charter school.  
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South Carolina Public Charter School 
Application

Student Enrollment Projections

Statement of Assurances

 This form must be signed by a duly authorized representative of the applicant group and 
submitted with the Charter School Application.

 As the authorized representative of the applicant group, I hereby certify under the 
penalties of perjury  that the information submitted in this application for 
______________________________________________________ (name of school) is true to 
the best of my knowledge and belief; and further I understand that, if awarded a charter, the 
school and its governing board

A. Will comply with all federal and state laws and constitutional provisions prohibiting 
discrimination on the basis of disability, race, creed, color, gender, national origin, religion, 
ancestry, or need for special education services.

B. Will not charge tuition or other charges of any kind except as may be allowed by the sponsor 
and is comparable to the charges of the local school district  in which the charter school is 
located.

C. Will adhere to the same health, safety, civil rights, and disability rights requirements as are 
applied to other public schools operating in the same school district  or in the case of the 
South Carolina Public Charter School District (SCPCSD), the local school district in which 
the charter school is located.

D. Will meet, but may exceed, the same minimum student attendance requirements as are 
applied to public schools.

E. Will adhere to the same financial audits, audit procedures, and audit requirements as are 
applied to public schools.

F. Will report  to its sponsor and the Department of Education documentation of the appropriate 
use of federal funds the Charter School may receive.

G. Will use the same pupil accounting system as required of public schools and districts.
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H. Will employ noncertified teachers in a ratio of up to twenty-five percent of its entire teaching 
staff (ten percent for conversion schools). All teachers in core academic areas will be highly 
qualified as defined in No Child Left Behind Act.

I. Will employ one administrative staff member who is certified or experienced in the field of 
school administration.

J. Will be secular in its curriculum, programs, governance, and all other operations.

K. Will comply with the Freedom of Information Act.

L. Will comply with the No Child Left Behind legislation.

M. Will adhere to all provisions of reporting student truancy, discipline incidents and 
persistently dangerous situations as required by No Child Left Behind. 

N. Will assume liability  for the activities of the charter school and will indemnify and hold 
harmless the school district, its servant, agents, and employees, from any and all liability, 
damage, expense, causes of action, suits, claims, or judgments arising from injury to persons 
or property  or otherwise which arises out of the act, failure to act, or negligence of the charter 
school, its agents and employees, in connection with or arising out of the activity of the 
charter school.

O. Will report to its sponsor and the Department of Education any changes to information 
provided under its application in a timely manner.

P. Will report at  least  annually to its sponsor and the Department of Education all information 
required by the sponsor and by the Department, including, at a minimum, the number of 
students enrolled in the charter school, the success of students in achieving the specific 
educational goals for which the charter school was established, and the identity  and 
certification status of the teaching staff.

Q. Will adhere to all provisions of federal law relating to students with disabilities, including 
Individuals with Disabilities Education Act, section 504 of the Rehabilitation Act of 1973, 
and Title II of the Americans with Disabilities Act of 1990 that are applicable.

R. Will adhere to all provisions of federal law relating to students who are limited English 
proficient (LEP), including Title VI of the Civil Rights Act of 1964 and the Equal 
Educational Opportunities Act of 1974.

S. Will comply with S.C. Code Ann. § 59-63-235 (2004), which provides for the expulsion of 
any student who brings a firearm to school.
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T. Will comply with the Family Education Rights and Privacy Act (20 U.S.C. § 1232).

U. Will comply with any school district desegregation plan or order in effect.

V. Will adhere to all requirements of the Office of School Facilities as detailed in the Charter 
School Facilities Approval Form.

W. Understand that, as a charter, we gain autonomy to make decisions in exchange for 
accountability to our authorizer.

_________________________________________  _____________________
Name of Charter School Planning Committee Chair  Date

_________________________________________  _____________________
Signature of Charter School Planning Committee Chair Date
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